
In our transformation of our 
schools to “true sharing” and 
learner focused organizations,
the InTASC Model Core Teach-
ing Standards have several key 
components that view instruc-
tional practice and professional-
ism in a “new way.”  For exam-
ple, the idea of measuring collab-
orative practices and shared 
leadership are just a few of the 
reenergized focal points of this 
document.  The underlying 
theme of the standards is to offer
direct statements about a 
teacher’s responsibility for the 
learning of “all students.” 
 The InTASC Core Teaching 
Standards groups ten standards 
into four categories:  The Learn-
er and Learning, Content, 
Instructional Practice, and 
Professional Responsibil-
ity.  These categories are similar 
to the domains of teaching used 
in the models offered by Char-
lotte Danielson and Dr. Robert 
Marzano, and the five core prop-
ositions of NBPTS.  All three 
systems are founded on the no-
tion that teachers who adopt the 
standards and put them into 
action in their teaching practice 
will maximize the impact of their 
teaching on “student learning.”  
As our profession develops clear 
causal connections between 
teaching and student achieve-
ment, it is essential to under-
stand the impact an instructional 
strategy has on a student's learn-

ing.  In the state of Maine, as in 
other states, there is a movement 
to tie student achievement to 
teacher evaluation.  While teach-
ers cannot influence all the fac-
tors that affect student learning, 
we can take charge of our own 
classroom practices.  As leaders,
it is here that our time and ener-
gy need to be focused.  What 
instructional practices provide 
the best learning opportunities 
for our children?  As educators 
we are bombarded with stories 
about achievement scores that 
lack context. We cannot deny
that we have work to do…  But it 
needs to be about practice 
and not people.  The idea of 
the growth mindset has real 
power and promise.  To offer 
clear expectations and a clear 
continuum of learning is an im-
portant step in promoting staff 
engagement and sharing around 
identifying “best instructional
practices!” 
The Design for GROWTH 
and REFLECTION 
The idea of a continuum denotes 
growth along an identified pro-
gression.  This models the
student centered personal mas-
tery system by promoting a 
growth mindset through clear
expectations, evaluation and
professional development. 
A case for progressions 
Learning and teaching are com-
plex, and expertise develops over
time, not in a linear fashion.

Growth
occurs 
through 
reflection 
on expe-
rience 
and feed-
back. 
Once again, we need to view our 
leadership of our schools in the 
same manner that a teacher 
would view their student cen-
tered classroom.    
There needs to be clarity, voice 
and choice, as well as a focus on
growth with unpacking, clarity of
expectation, formative feedback 
and goal setting.  Then we will 
have teachers who are engaged 
and reflective in their practice.   
Teacher’s roles, as well as the 
role of the student, curriculum, 
and assessment are in a state of 
transformation.  These changes 
will stretch our thinking and 
evaluate our instructional prac-
tices based on student outcomes 
and data.  What that looks like is 
up to us! 
“Teachers must be taught how to 
work through this cycle and 
should leave their initial prepara-
tion with the skill to reflect on 
their practice alone and with 
others, and evaluate their prac-
tices against a framework of de-
velopmental growth. Interven-
tion is needed when a teacher is 
unable to reflect or recognize 
teaching behaviors that should 
be addressed.” InTASC citation. 
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Some leadership strategies to promote a growth mindset: 

 Implement a rigorous system of hiring (and firing) practices that truly reflects where you are going as
a school or district.

 Create a Code of Collegiality with all staff with agreed upon group norms, including goal-setting and
monitoring along the collegiality continuum with the use of a rubric.

 Include formal and informal celebrations of success as a staff, both public and private

 Training for all staff in the use of data to target instruction and evaluate student achievement

 Research and vet (or create) a system of evaluation that is evidence-based, linked to clear
standards or expectations, and which directly supports and improves teacher skill level

 Create as a staff, clear guidelines for action and behavior, within a tight/loose system of Must Haves
and Nice to Haves that allows for both choice and non-negotiables.  Monitor with feedback loops.

 Training for all staff in conflict resolution and/or coaching dialogue.
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”Effective teachers 

are the single most 

important school 

variable influencing 

student 

achievement.” OECD, 

2005 

 Motivation. Grit. 
Growth versus Fixed 
Mindset. We’ve been 
hearing a lot recently 
about the importance of 
these attributes through 
the work of Pink, Duck-
worth and Dweck.  Should 
we in the field of education 
be sitting up and taking 
notice? When research 
shows that these attrib-
utes, rather than IQ scores, 

are a better determiner of 
success, you better believe 
we should notice.  And act. 
In the classroom, moving 
students from compliance to 
engagement, from fixed to 
growth mindset, from reac-
tive blamers to proactive 
problem-solvers doesn’t 
happen over night, but it can 
happen, and it may come in 
many forms.  As we dis-
cussed in previous articles, a 
focus on building culture 
and student goal-setting has 
great impact on not just the 
way students learn, but on 
how they think about 
themselves as learners. 
This self-reflection is crucial.  
In order to grow, we have to 
be aware of both our 
strengths and weaknesses, 
which in turn can help to set 
challenging, yet realistic 
goals.  Self-reflection also 
promotes a growth mindset.  
If you continually set targets 
for yourself, plan the steps of 
your 10-mile march, to bor-
row from Collins, then act 
upon your plan, you begin to 
realize that everything is 
about a learning progres-
sion, not a pass or fail.  What 
an empowering stance from 
which to greet each day!  

But don’t take my word 
for it.  Listen to the kids: 

 “We set our class goals
and we set personal
goals.  Mine is to be
my own person and
not join in with bad
behavior.  Even at
home if my brother is
not doing his home-
work, that doesn’t
mean I shouldn’t do
mine.  This goal is im-
portant because I
won’t waste my learn-
ing time.” 5th grader

 “I like checking these
objectives off because
it means I’m getting
smarter. I keep track
of my learning in my
data notebook.” 1st
grader

 “I like having choices.
It makes me feel good
and it makes my
teacher feel success-
ful.  Soon we will learn
to do everything our-
selves.  When we get
older, we’ll be pre-
pared.  It starts right
here, and when we get
older we’ll be ready.”
3rd grader

“It starts right here.”  Tru-
er words can’t be spoken.  
So, if this growth is start-
ing for our students, 
shouldn’t it be starting, 
also, for our teachers? 
 Does our current eval-
uation system nurture 
a growth mindset in 
our staff?  When we en-
ter classrooms to do ob-
servations, do our teach-
ers feel fearful of reprisal, 

or do they feel 
supported in 
their own pro-
gress along a 
transparent and 
viable set of ped-
agogic stand-
ards?  Are we 
working to build 
a high level of 
collegiality in our schools that 
allows us to share open and 
honest feedback in the spirit of 
continuous improvement?  Do 
our teachers share, informally 
or formally, honest feedback of 
how we ourselves, as leaders, 
are doing? 
Everyone wants to be success-
ful.  Everyone wants to grow 
and improve.  If we want our 
staff to better themselves and 
their practice, we need to turn 
the old system on its ear.  We 
need to be in the classrooms 
more than once or twice a year.  
In order to know our teachers 
the way we expect them to 
know their students, we need 
to have more than a once a 
year high stakes test.  We need 
to take frequent snapshots 
throughout the learning to tar-
get exactly what our teachers 
know and are able to do.  Let 
us move, as we are asking our 
teachers to move, from mana-
gerial leaders to instructional 
coaches.  
If you have already begun the 
process of reworking your cul-
ture, climate and evaluation in 
order to improve teacher 
achievement, bravo! 
If you have not, you may say, 
“That’s a lot of work. Why 
should I bother?”  
”Effective teachers are the sin-
gle most important school vari-
able influencing student 
achievement.” OECD, 2005 

Enough said. 
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Voices from the Field, Michelle Finn: 

Teacher Supervision: Growth Mindset 

Michelle Finn is an educa-

tional specialist for Re-

Inventing Schools.  She is 

a coach and trainer for 

our organization, working 
with and supporting

teachers and leaders in 

building a student 

centered personal mastery 

system. 



“In the absence 

of feedback, 

efficient learning 

is impossible and 

improvement 

only minimal 

even for highly 

motivated 

subjects. Hence, 

mere repetition 

of an activity will 

not automatically 

lead to 

improvement.”  

Effective 

Supervision, 

2011 
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Focused Feedback & Prac-
tice  
“In the absence of feedback, 
efficient learning is impossible 
and improvement only minimal 
even for highly motivated sub-
jects. Hence, mere repetition of 
an activity will not automatical-
ly lead to improvement.”  Effec-
tive Supervision, 2011 
This presents a leadership chal-
lenge… how can I be the super-
visor, evaluator and coach?  
Instructional leadership is 
providing clarity, experience 
and feedback around what best 
practices lead to student 
achievement. 
Marzano asks districts to do the 
following; 

 Develop a common lan-
guage of teaching.

 Provide opportunities for
focused feedback and prac-
tice.

 Provide opportunities for
observing and discussing
effective teaching.

 Require individual teacher
growth and development
plans on a yearly basis.

As a leader, with this frame-

work, can we rely on collabo-
ration to be the vehicle to 
move our staffs to do the 
“work” required to employ 
best instructional practices? 
I am reminded of a situation 
where I was the Assistant 
Principal of a high school, 
but I was also the new teach-
er induction facilitator.  
These two roles are not ideal 
suited for combining.  Coach 
and supervisor.  This lead me 
to the idea of peer coaching.  
At the time, I was reading a 
lot of Costa and Garmston 
and their ideas about cogni-
tive coaching of colleagues.  
According to Costa and 
Garmston, there are  5 states 
of mind that promote teacher 
behaviors that affect student 
achievement.  Anyone who 
has done any reading about 
internal and external motiva-
tion and the work of Daniel 
Pink, should immediately 
notice the word "drive"!
The drive for efficacy: 
Humans search for identity, 
competence, learning, self-
empowerment, mastery, and 

control.  
The drive for consciousness: 
Humans uniquely strive to moni-
tor and reflect on their own and 
others' thoughts and actions.  
The drive for flexibility: Hu-
mans survive by developing rep-
ertoires of response patterns that 
allow them to create, adapt, and 
change.  
The drive for craftsmanship: 
Humans yearn to become clearer, 
more elegant, precise, congruent, 
and integrated.  
The drive for interdepend-
ence: Humans grow in relation-
ship to others and are social be-
ings in need of reciprocity and 
community.  
“Cognitive coaches keep clearly in 
mind three major goals or out-
comes of employing this process: 
trust, learning, and autonomy.”  
Is it our role to offer clear expec-
tations and design opportunities 
for growth?  How are you going to 
model the model? 

vital role in development, revision, implementation, 
and monitoring of shared vision and aligned decision 
making. 
InTASC- Standard #3: Learning Environments 
The teacher works with others to create environments 
that support individual and collaborative learning, and 
that encourage positive social interaction, active en-
gagement in learning, and self-motivation. 
In breaking down the standard further into 3 types of 
“best practice” descriptors. 
Performances Scale– the teacher guides the devel-
opment of classroom norms and values related to re-
spectful interaction, full engagement in discussions, 
and individual responsibility for quality work. 
Essential Knowledge– develop learners’ self-
directed learning skills. 
Critical Dispositions- Use Data to track learner de-
velopment of skills related to decision-making and 
problem solving. 

The 10 core teaching standards are in alignment 
with Re-Inventing Schools framework. They provide
for learning progressions across 4 main areas: the
learner and learning, content knowledge, instruc-
tional practice and professional responsibility.  The 
standards also “operationalize” the practice in three 
distinct ways, illustrating the complexity of teacher 
practice.  First performance, observed and 
assessed teacher practice. Second, essential 
knowledge, declarative and procedural knowledge 
for effective practices. Finally, the third is critical 
dispositions. These are the professional habits,
actions and moral commitments, in short what good 
teachers do! Here is a sample of each to 
demonstrate the alignment;  
I-Path – Stakeholder Voice (SV.SV.02) 
Teacher deploys processes so student voice plays a 

InTASC and I-Path; Aligned for 

teacher and student success! 
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