
To begin this conversation we 
need to define the elements that 
we must align.  
O-Path Personal Mastery- 
Instruction PM.IL.03- Organ-
izational leadership develops a 
systemic and systematic learner 
centered instructional approach 
where the following practices are 
the norm: targets unpacked, 
learner readiness determined, 
flexible grouping to target in-
struction, strategies aligned with 
learner needs, mastery required 
for advancement. 
PLC Questions (Dufour) 
What are students supposed to 
know and be able to do? 
How do we know when our stu-
dents have learned? 
How do we respond when stu-
dents haven’t learned? 
How do we respond when stu-
dents already know the content? 
Working definition of a data-
team (Doug Reeves) 
Data teams use common priority 
standards, generate formative 
assessments, and use common 
scoring guides to monitor and 
analyze student performance. 
Data teams are small, grade lev-
el, department, course or content 
teams that examine work gener-
ated from a common formative 
assessment in order to drive in-
struction and improve profes-
sional practice. 
Data teams have scheduled col-
laborative, structured meetings 

that concentrate on the effective-
ness of teaching and learning. 
If you have these teams currently 
operating in your school, then 
you have an organizational strat-
egy in place.  I think of personal 
mastery learning as RTI for every 
student.  In my time as a build-
ing leader, I have found that 
many programs and organiza-
tional strategies would lose their 
focus as we delved deeper into 
data.  School-wide screening 
measures are important, but they 
are difficult to use in a timely 
and strategic way.  Fall, Winter 
and Spring measures are not 
timely!  The issue was a simple 
misuse of data and inconsistent 
expectation around the use of the 
data. 
It was not until I came across a 
wonderful book by Mike Mattos, 
Simplifying Response to Inter-
vention, that I realized the scope 
and depth of the required 
change.  As my staff and I 
learned together, we identified 
the need for every student to 
have an “RTI experience.”  By 
RTI experience we meant target-
ed instruction based on student 
need.  We wanted acceleration 
for all learners, both high and 
low!  This idea required a tre-
mendous amount of leadership 
and organizational transfor-
mation across my building and 
community. 
What amazed me was that we 
had RTI in place, PLCs were up 

and run-
ning and 
we were 
just be-
ginning 
to imple-
ment our 
stand-
ards-based educational system.  
All required  time and attention 
on the part of my staff and me.  
Our first leadership strategy was 
organizational alignment to our 
moral purpose, in this case 
“Every student, every standard.”  
You may be asking: How did you 
align RTI, PLC and PMS? There 
were several challenges.  One of 
the stumbling blocks was collab-
oration on the part of teachers 
around student achievement as it 
related to instruction.  Teachers 
for years were allowed to operate 
in isolation.  The “new system” 
required them to measure their 
students along with everyone 
else’s with a common formative 
assessment.  This idea of a com-
mon formative assessments was 
very difficult for some of my 
teachers.  The next hurdle was 
sharing kids and instructional 
practices.  The idea of flexible 
grouping sent some of my staff 
into an all-out panic. To guide 
ourselves on this journey we re-
ferred to the Four C’s of RTI.  
They are very transferrable to 
building a personal mastery sys-
tem. 

Re-invent- RTI and PLC as a 

Personal Mastery System 
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In order to ensure high levels of learning for all students, organizations need to have the follow-
ing 4 essential components; 
Collective Responsibility- A shared belief that it is the responsibility of every member of the 
school to ensure high levels of learning for all students. (shared vision) 
Concentrated Instruction- A systemic approach to identifying essential knowledge and skills 
all students need to achieve high standards. (scope and sequencing, transparent curriculum) 
Convergent Assessment- Systemic processes to continually collect and analyze student data 
to determine specific learner needs and instructional efficacy in meeting those needs. 
(continuous improvement) 
Certain Access- A systematic process that guarantees every student will get the time and in-
struction needed to achieve high standards. (deep system level changes- transformation) 
The alignment of systems, structures and processes to these four components provided for crea-
tive opportunities on the part of my staff to identify and remove learning obstacles. 



P a g e  2  

”When students, 
staff, community 
members, and other 
partners believe in 
the learning 
outcomes for 
students, an 
openness to learn 
and support the 
learning is the 
result.” 

 With the focus on student 
standards in the public 
education field, often we 
are asked what role does a 
shared vision play in rela-
tion to student standards.  
When considering that 
standards play a signifi-
cant role in the system de-
sign of schools; driving 
what is taught, learned, 
measured, and reported, it 

makes sense that the more 
stakeholder input is aligned 
to students outcomes the 
better. When students, staff, 
community members, and 
other partners believe in the 
learning outcomes for stu-
dents, an openness to learn 
and support the learning is 
the result. 
So how might we go 
about this? 
When developing a shared 
vision (common goals), a 
process to do so often in-
volves asking key questions 
to stakeholders.  Why not 
use this opportunity to align 
stakeholder input to student 
learning outcomes?  For ex-
ample, one of the leading 
questions to your identified 
stakeholder groups may be, 
what do students need to 

know and be able to do in 
the 21st Century?  The 
input you get will most 
likely include what you 
would expect: reading, 
writing, math, science, 
and social science 
(including some detailed 
skills in these standard 
areas).  We know we have 
the Common Core in place 
and science and social sci-
ence coming down the 
pike at a national level, so 
matching up this input is 
pretty simple.  But what 
input you will most likely 
also get are items related 
to inter and intra personal 
skills including team work 
and character develop-
ment, as well as career 
skills, transition skills, 
technology skills, per-
forming arts, and physical 
skills.  As has been proven 
out by research, critical 
skills that are required to 
be successful and produc-
tive members of our won-
derful country.  Here is 
where we can take the 
stakeholder input and use 
it to drive nontraditional 
standards.  By using pro-
cess tools such as affinity 
diagrams, it is entirely and 

efficiently pos-
sible to priori-
tize the input 
into the remain-
ing standard 
areas that will 
be required for 
graduation.  
These other standard areas can 
then be laid out in learning 
continuums and taught in 
complexity as students move 
through the learning levels that 
are owned by all the stakehold-
er groups.  For example, a 
school district may have the 
following standards areas that 
are all weighted equally: ELA, 
Math, Science, Social Science, 
Character Development, Ca-
reer Development, Cultural 
Awareness and Expression, 
Physical Education, and Tech-
nology.   
To take this a step further, 
once a district has gone 
through this process and if 
they have a desire to make 
changes to the system to meet 
these common goals, stake-
holders will be more receptive 
to the changes proposed know-
ing they have had a voice in the 
learning outcomes and will 
have built some trust in the 
district to use their expertise to 
deliver on the said goals.   
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Voices from the Field, Rick Schreiber:  

Connecting Student Standards to a 

Shared Vision 

Rick Schreiber has guided 

and facilitated systemic 

school reform as a head 

teacher, staff and curricu-

lum developer, consultant, 

principal, and executive. 

Schreiber has a passion for 

helping schools and dis-

tricts build cohesion 

through systematic pro-

cesses for accomplishing 

common goals.  

Personal Mastery System: A learner-centered educational approach which leads to each 
student mastering learning in a personalized manner. 
WHY: The purpose of the tool is to guide reflection on your current practices and strategi-
cally plan next steps aligned to the RISC model (an effective Personal Mastery Model) Cri-
terion in the tool are based on best practice and current research.  
 
WHAT: This tool is for organizational self-assessment and strategic planning along a con-
tinuum of change. It is divided into the three over-arching components of the RISC Schools 
Model (RSM): Leadership, Shared Vision and Personalized Mastery. The fourth compo-
nent, Continuous Improvement, is embedded within the other three components. 



“Only by 

evaluating both 

causes and effects 

in a 

comprehensive 

accountability 

system can 

leaders, teachers, 

and policy makers 

understand the 

complexities of 

student 

achievement and 

the efficacy of 

teaching and 

leadership 

practices.”  

Reeves, 2006 

SMART Goals Start With Smart Leaders 
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Clarity of the goal and expecta-
tions is followed by applying 
changes in our actions and be-
haviors.  This is the essence of 
continuous improvement.  
Strategies must be action ori-
ented, measurable, specific and 
research based.  They must be 
viewed as instructional, or-
ganizational, leadership 
and/or programmatic strate-
gies. Identify a strategy to im-
plement, based on inferences 
and generalizations related to 
the data you have collected to 
monitor the impact on student 
learning. For example, data 
teaming is going to require 
strategies related to instruction, 
scheduling and capacity to col-
lect and manage the data! 
The Marzano School Lead-
ership Evaluation Model- 
Dr. Robert Marzano- “The 
school leader ensures clear, 

measurable goals with specif-
ic timelines focused on criti-
cal needs regarding student 
achievement are established 
at the school level and regu-
larly monitors that everyone 
has understanding of the 
goals.” 
“Only by evaluating both 
causes and effects in a com-
prehensive accountability 
system can leaders, teachers, 
and policy makers under-
stand the complexities of stu-
dent achievement and the 
efficacy of teaching and lead-
ership practices.”  Reeves, 
2006 
A leader’s handprints are all 
over this PIM process! 
(Planning) Needs assess-
ment/Inquiry and SMART 
goals. 
(Implementation) Re-
search Based Strategies: in-

structional, organizational, lead-
ership and programmatic.  
(Monitoring) Monitoring plan, 
frequency! 
 
Keep it simple- Collect data-
review data- develop inferences 
(instructional, organizational, 
leadership and programmatic)- 
identify the relevant strategies 
and indicators for monitoring. 
SMART goals start with the right 
question! 
Focus Questions: 

 What questions do you have 
about teaching and learning 
in your school? 

 What data sources are you 
using to gather the specific 
information? 

O-Path Connections: 
Personal Mastery- Assessments, Pacing and Placement Data Teams 
PM.APP.03 Organizational leadership ensures personal mastery through: Systemic and sys-
tematic summative assessment protocol including: established placement assessments for 
leveling, timely and responsive assessments, formative self-assessment, individualized pac-
ing and goal-setting and student monitoring of progress. 
 
Specific- Have we identified the learning target and the students to be assessed? (All third graders- 
MA.03.OA.01) 
Measureable- Have we unpacked, determined rigor and developed formative assessments aligned to the 
learning progression?  (Know: whole numbers, Do: interpret) 
Achievable- Given the pre-assessment data, have we developed an achievable goal and shared this with 
our students? (Breakdown of students and their achievement level along the learning progression.) 
Relevant- Is our goal addressing an urgent need based upon the data we have collected? (Based upon in-
ferences: instructional, organizational, leadership and programmatic… i.e. flexible scheduling and grouping 
to target instruction based on learners’ needs.) 
Timely- When will we meet and review the impact of our strategies? By April 16th all students will have 
attempted the final common assessment. 
 
Example: The percentage of grade 4 students scoring proficient or higher in MA.03.OA.01 (Interpret 
numbers of whole numbers) will increase from 47% to 65% by the end of the unit (April 18th) as measured 
by the common formative assessment administered on or before April 16th.  
 
The data collected will be shared to determine the direct impact of instruction across all students and infer-
ences can be made on efficacy of instruction delivered as well as next steps for all students. 

SMART Goals Putting ideas into measureable action! 



Michigan 
Kenowa Hills Public Schools, Grand Rap-
ids 
Maple Valley School Dist, Fuller Street 
Elem. 
 
Massachusetts 
Kehillah Schechter Academy, Norwood 
 
New York 
New York City Department of Education -
  IZone 
 
Maine 
Maine Department of Education 
Regional School Unit 4, Sabattus 
Regional School Unit 3, Unity 

Alaska 
Highland Tech High Charter School, Anchorage 
 
California 
Barack Obama Charter School, Los Angeles 
Ingenium Schools, Los Angeles 
Lindsay Unified School District, Lindsay 
Klamath River, Early College of the Redwoods, 
Klamath 
Sierra Charter, Fresno  
 
Montana 
Lame Deer Public Schools, Lame Deer 
Bridger Alternative Program/Bozeman Public 
Schools, Bozeman 
 
Colorado 
Adams County School District 50 

Regional School Unit 2, Hallowell 
Regional School Unit 12, Whitefield 
Regional School Unit 14, Windham 

Raymond School District – Windham,  

Regional School Unit 18, Messalonskee 
Regional School Unit 57, Waterboro,  
Auburn School Department, Auburn,  
Sanford School Department, Sanford,  
 
South Carolina 
Red Bank Elementary School, Lexing-
ton 
Charleston County School District, 

Charleston 
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Fax: 907.373.6557 

Toll Free: 1.877.357.9080  

E-mail: admin@reinventingschools.org 

The Re-Inventing Schools Coalition (RISC) is a nation-

al nonprofit foundation established to transform edu-

cation systems around the world and produce dramati-

cally improved learning environments and achieve-

ment results for all children. We are committed to re-

inventing schooling as we know it so that all students 

are successful in school and life, regardless of their 

background, their culture, their home life, or their pre-

vious educational experiences. 

Stay in touch with us….. 

reinventingschoolscoalition 

 

@riscschools 
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This newsletter is developed by 

djoseph@reinventingschools.org 

Re-Inventing 

Schools Coalition 

Re-Inventing Schools Coalition and growing…… 

One Thousand Districts Realizing Their Unique Vision of Excellence 
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To view the O-Path in it’s entirety:http://www.reinventingschools.org/wp-content/uploads/2013/10/OPATH-V13ii-PACKAGE.pdf 

Check out: Re-Inventing Schools Blog: Personal Mastery Works 

@blog.reinventingschools.org 
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