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Abstract 

The purpose of this study was to examine the gender differences for parent and child variables 

and the associations between parent school involvement, barriers to involvement, child anxiety, 

and child interpersonal relationships. The research designs used in this study were quasi-

experimental and correlational designs. The study included 92 participating families, including 

36 males and 56 females. The families included ethnicities of Anglo-European, Latinos, Asians 

and other ethnicities. The study findings suggested that the more a parent is involved in their 

child’s school the less anxiety a child will experience. The study’s data also indicated that 

mothers experience more barriers to involvement when compared to fathers. Findings also 

showed that as mothers’ school involvement increased, child interpersonal relations also 

increased. The implication of this study was to inform parents on how getting involved in their 

children’s school can affect their relationships with their peers, as well as their anxiety levels.  

Keywords: child anxiety, child interpersonal relations, parent school involvement, parent 

barriers to involvement  
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Parent School Involvement and Barriers, Child Anxiety, and Negative Peer Relationships 

The development and well-being of a child is compromised when children experience 

negative or low parental involvement. Pereira, Barros, Mendonca and Muris (2014) found that 

when parents take the time to understand their child’s personal life and their academics, the child 

displays positive interpersonal relationships. When parental involvement is limited, children tend 

to develop negative interpersonal relationships, which is associated with low self-esteem in 

children. Children who experience negative interpersonal relationships can also develop child 

anxiety disorders. This study was intended to specifically examine the relationships between 

parental school involvement, parent barriers to involvement, child anxiety, and child 

interpersonal relationships.  

Kenny, Dooley, and Fitzgerald (2013) investigated the positive and negative relationships 

between mothers, fathers, best friends, romantic partners, and measured adolescents’ 

physiological distress. The participants were 260 students (mean age = 15.32). Students were 

asked to participate in the study via email or telephone and the students were given a 

questionnaire during a scheduled class period that measured positive and negative relationship 

qualities and distress created from these relationships. The results indicated that both parental 

and peer relationships are associated with adolescent reported distress. However, younger 

adolescents reported a more positive relationship quality with their parents. Girls reported more 

positive relationships with their peers and best friends, while boys reported higher negative 

relationship qualities with romantic partners compared with their peer relationships. Parents and 

educators should be informed about how negative and positive qualities of interpersonal 

relationships are linked to distress and affect adolescent well-being (Kenny, Dooley, & 

Fitzgerald, 2013). 
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Parental involvement in school can also affect a child’s emotional well-being. Wang and 

Sheikh-Khalil (2014) conducted a longitudinal study to investigate the different types of parental 

involvement that may affect students’ academic achievements and levels of depression. The 

primary goal of this study was to examine how parental involvement in school can affect a 

child’s academic performance, as well as mental health. The participants included 1,056 tenth 

grade students from ten different public high schools from a large city within the United States. 

Parents were given scales rating their involvement and students were given scales rating their 

academic engagement. Researchers measured the students’ academic achievement by collecting 

the students’ GPAs. Next, students completed a survey asking them about depression symptoms 

that they might have felt within the last month. The results indicated that parent involvement 

with their children was more home-based rather than school-based. There was a positive 

relationship between parents’ home involvement and adolescents’ academics. This study 

indicates that the more parents encourage their children at home and talk to them about 

academics and future plans, the more likely that their children will do better in school (Wang & 

Sheikh-Khalil, 2014). Another benefit of parental school involvement is that parents have the 

opportunity to observe how their child learns and develops. 

Akkok (1999) discusses the importance of parental involvement in school and how it is 

significant to a child’s development. If the teachers have positive relationships with families, it is 

easier for a child to learn because of the consistent support system they have both at home and at 

school. When parents are involved in their child’s education they are enhancing not only the 

academic aspect of development, but also social and emotional development. Parental 

involvement in school also helps children have a positive attitude towards education, which helps 

them further their education as they grow older. The importance of this report was not only to 
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inform people that parental involvement in school really benefits children, but also to offer tips 

on how to become involved in school. The report suggests that parents become more educated on 

what their children are learning in school in order to have meaningful conversations with their 

children and help them with their homework. The report also has recommendations for how 

teachers can help by having regular meetings with parents to discuss lesson plans and by 

teaching parents how to encourage their children to study. Akkok developed a model of parental 

involvement programs that was put in place in kindergarten and primary schools in Turkey. After 

the school year, teachers felt that they had stronger relationships with families of students in their 

classroom, and parents felt that they had gained more parenting skills and a better understanding 

of their child’s development. The report suggests that it is beneficial for schools and parents to 

work as a team to further childrens’ development (Akkok, 1999). While there are a lot of 

strategies for parents to become more involved in their child’s school, for some families, there 

are also lots of barriers to parent school involvement. 

There can be many reasons for low parental involvement in a child’s school and other 

important activities. Turney and Kao (2009) investigated why minority immigrant parents report 

more barriers to school involvement. This study was conducted because previous findings have 

been inconsistent regarding barriers to involvement and its connection to race. This study focuses 

on immigrant parents and the barriers that these parents face when they try to become more 

involved at their children’s schools. The researchers used the already existing data from the 

Early Childhood Longitudinal Study (ECLS) to collect their data. Participants were kindergarten-

aged children from 100 different countries, currently attending 1,000 different U.S schools. 

Researchers measured parental involvement, barriers to parental involvement, and race and 

immigrant statuses. The results of the study suggest that there are major differences between 
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immigrants’ barriers to involvement and non-immigrants barriers to involvement. Most of the 

minority immigrant groups reported more barriers to involvement when compared to the native-

born participants. The study also found that native born Hispanic and Asian parents reported 

similar levels of involvement as White parents, but non-native born Hispanic and Asian parents 

had lower involvement levels. The study further suggests that non native Asian parents faced the 

most barriers when compared to other ethnic groups. The findings of this study suggest that non 

native parents may need greater school support to enable their involvement (Turney & Kao, 

2009). There are many reasons as to why a lack of parental involvement occurs in a child’s life, 

such as parenting styles and parental anxiety disorders. 

Parental anxiety disorder influences the child’s cognitive, social, and emotional 

development. Pereira, Barros, Mendonca, and Muris (2014) investigated father and mother trait 

anxiety, overprotection, and emotional support in relation to child anxiety. This study was 

conducted to provide people with more information regarding the relationship between parental 

behaviors and child anxiety. The study examines how mothers’ and fathers’ separate parenting 

styles and anxiety problems influence the anxiety symptoms in children. Participants included 80 

Lisbon, Portugal, primary school aged children (mean age 9.84) and their parents. Symptoms of 

child anxiety disorders were measured through a self-report trait scale of items following the 

symptoms of school and social phobias, specific phobias, obsessive-compulsive disorder, acute 

or post-traumatic disorder, separation and generalized anxiety disorder, and panic disorder. 

Results revealed a negative correlation between anxiety symptoms and warm and supportive 

parents. Results indicated a positive correlation between child anxiety disorder and controlling 

parents. The study concluded that mother traits such as behaviors and anxious cognitions 

influenced how children interpret and view their surroundings. Children who are more anxious 
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have fathers who display less encouragement of their child’s autonomy and independence. These 

findings are important because they reveal the significance of examining both parents to assess 

potential differences in parental influences that may affect their child’s anxiety (Pereira, et al., 

2014). Child anxiety disorders can also affect the quality of interpersonal relationships children 

have with their peers, teachers, and family members. 

Child interpersonal relationships are important because they help the child learn, grow, 

and develop social and emotional skills. Ladd (1989) describes the importance of peer 

relationships during childhood and adolescence. This research was conducted in order to provide 

information and to be able to understand how peer relationships influence the development of the 

child. The study examines how peer relationships can have a positive influence on the child’s 

social behavior, personality, and their cognitive development. The study also examined how 

identifying certain types of behavioral and peer relationships serves a different purpose in the 

development of the child. The key findings in this text describe how peer relationships influence 

the child’s learning, behavior and overall development. Interpersonal relationships are important 

for the development of the child because they provide the child with the opportunity to 

experience and develop different levels of interpersonal relationships between peers, teachers, 

and family members as well as developing their social, emotional, and cognitive experiences. 

This study was designed to investigate the relationships between parent school 

involvement, parent barriers to involvement, child anxiety, and child negative interpersonal 

relationships. The first purpose of this study was to examine possible gender differences for 

parents and children. We hypothesized that fathers were more likely to experience greater 

barriers to involvement when compared to mothers and mothers were more likely to be involved 

in their children’s school compared to fathers. We also hypothesized that girls were more likely 
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to experience greater anxiety and negative interpersonal relationships compared with boys. This 

study was conducted because previous research has not addressed these topics with a specific 

focus on gender differences. Gender does influence individuals’ perceptions and experiences. 

The second purpose of this study was to investigate the associations between these parent 

variables and child outcomes. 

Method 

Overview 

The research designs used in this study were quasi-experimental and correlational. 

Correlational design was used to examine the relationships between parent and child variables. 

Quasi-experimental design was used to compare the groups by gender. For the quasi-

experimental design, the independent variables were male and female. The dependent variables 

were parent barriers to involvement, parent school involvement, child anxiety, and child 

interpersonal relationships. For the correlational analysis, the predictor variables were parent 

barriers to involvement and parent school involvement. The outcome variables were child 

anxiety and child interpersonal relationships. Parent barriers to involvement and parent school 

involvement were measured by ordinal level of measurement. Child anxiety and child 

interpersonal relationships were also measured through ordinal level of measurement. 

Procedures 

In order to obtain data collection, trained research assistants (RAs) recruited parents and 

children within local community networks. The RAs acquired parental consent, child assent, and 

Institutional Review Board approval before they began the study. Data was collected at the 

participants’ homes through measures administered by RAs during the interviews, which was 

followed by a written protocol. The measures for children’s data collection included an 
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explanation of the study where each child had the written child assent form read aloud, and they 

also had RAs informing the children that each child would be providing information about self-

concept, family activities, their family relationships, parenting styles, and their well-being 

through interviews and surveys. They were told that there would be no penalty if the child 

wanted to skip items or no longer wanted to participate in the study. The RAs also included a 

section to establish an understanding between the child and the RAs, prior to conducting the 

survey measures and interviews. RAs also read the measured items aloud for the younger 

children. In between measures, younger children had the option to take a break or if children 

showed signs of fatigue, they had the option to complete the data collection another day. For the 

participating parents, RAs also explained the study and administered a written informed consent 

letter prior to data collection. Each parent within partners independently completed their own 

survey. Parents were given breaks before proceeding to the interviews along with reassurance 

that there was no penalty if they wanted to skip or not respond to items within their interviews 

and surveys (Coyl-Shepherd & Hanlon, 2014). 

Participants 

The sampling technique used in this study was nonprobability because groups were not 

randomly assigned. The study included a total of 92 participating families (92 mothers and 

fathers), including 36 males at 39.1% and 56 females at 60.9%. The families consisted of 

ethnicities that included Anglo-European, Latinos, Asians and other ethnicities. The fathers in 

the study included 67.4% Anglo-Europeans, 16.3% Latinos, and 16.3% Asians and other 

ethnicities. The mothers in the study included 64.1% Anglo-European, 15.2% Latinos, and 

20.6% Asians and other ethnicities. The children in the study included 60% Anglo-Europeans, 

20% Latinos, and 20% Asian and other ethnicities. Of the children in this study, 78.3% of the 
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fathers and 94.5% of the mothers were the child's’ biological parents, 2.2% of fathers and 1.1% 

of mothers adopted their child, 12.0% of fathers and 1.1% of mothers were stepparents, 5.4% of 

fathers and 3.3% of mothers were the mother’s partner, and 2.2% of the fathers were other 

relationships. Ten point one percent of fathers and 9.3% of mothers had an education level less 

than high school, while 21.3% of fathers and 15.1% of mothers completed high school. Twenty-

nine point two percent of fathers and 39.5% of mothers completed some college, whereas 27% of 

fathers and 18.6% of mothers completed four years of college. Twelve point four percent of 

fathers and 17.4% of mothers attended graduate school. The fathers’ age ranged between 25 and 

62, and the mean age was 39.85. The mothers’ age ranged between 23 and 53, and the mean age 

was 37.81. The target child ages ranged between seven and 13, and the mean age was 9.47. The 

number of hours fathers’ worked per week ranged between zero and 80, and the mean was 38.96. 

The number of hours mothers worked per week ranged between zero and 80, and the mean was 

23.44.  

Materials  

This study included participants of parents and children who were within the working 

local community networks. This study used the Barriers to Involvement measure (Freeman, 

Newland, & Coyl, 2008), which included 17 items that measured the barriers parents face when 

trying to get involved with their children. Sample items included “I feel that I don’t get to do all 

of the things I like to with my child because of lack of time, or time demands with other 

siblings”. These items were answered on a Likert-type scale with anchors being 1(disagree) to 

5(agree). Answers to each item were added to give a barrier to involvement score for both 

mothers and fathers (fathers’ alpha= 0.85; mothers’ alpha= 0.82). Higher scores indicated more 
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barriers to involvement and lower scores indicated fewer barriers to involvement. This measure 

yields quantitative data about parents’ barriers to involvement.  

The School Involvement measure (Green, Walker, Hoover-Dempsey, & Sandler, 2007; 

Walker, Wilkins, Dallaire, Sandler, & Hoover-Dempsey, 2005) was used to measure how 

involved parents were at their child’s school. Five items were answered on a Likert-type scale 

with anchors being 1(disagree) to 5(agree) Sample items included “I supervise my child’s 

homework”, or “I help this child study for tests”. The responses were collected from the items in 

the measures and were added up to get a score for mothers’ and fathers’ school involvement 

(fathers’ School Involvement alpha= 0.77; mothers’ alpha= 0.85). Higher scores indicated more 

school involvement and lower scores indicated less school involvement. This measure 

quantitatively provides data about parent school involvement.  

The Behavior Assessment System for Children measure (Reynolds & Kamphaus, 2004) 

was used to measure child anxiety and child interpersonal relationships. For child anxiety the 

measure included 13 items that were answered on both a true/false and Likert-type scale with the 

anchors being Never-Always. For child interpersonal relationships, the measure included six 

items that also used both a true/false and Likert-type scale. Sample true/false items included “My 

classmates don't like me”, and sample Likert-type scale items included “I have trouble sitting 

still”. All items were added to provide scores for child anxiety and child interpersonal 

relationships (child anxiety alpha= 0.86, and child interpersonal relationships alpha= 0.87). 

Higher scores indicated more child anxiety and lower levels of child interpersonal relationships. 

Lower scores indicated less child anxiety and high levels of child interpersonal relationships. 

This measure yields quantitative data for both child anxiety and child interpersonal relationships.  

Results 
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The purpose of this study was to examine the gender differences for parent and child 

variables and the associations between parental school involvements, barriers to involvement, 

child anxiety, and child interpersonal relationships. Independent t-tests were used for gender 

differences in child variables and paired t-tests were used for parent variables. Correlation 

coefficients (Pearson Product Moment Correlations) were used to find the associations between 

the parent and child variables. Mothers’ mean barriers to involvement score was M=39.75, 

SD=10.47; fathers’ mean barriers to involvement score was M=38.67, SD=9.99. Mothers’ mean 

score for school involvement was M=22.20, SD=3.18; fathers’ mean score for school 

involvement was M=20.34, SD=3.11. Boys’ mean score for anxiety was M=47.30, SD=8.47; 

girls’ mean score for anxiety was M=49.57, SD=9.81. Boys’ mean score for negative 

interpersonal relationships was M=52.23, SD=11.11; girl’s mean score for negative interpersonal 

relationships was M=53.76, SD=8.00 (see Table 1).  

 We hypothesized that fathers were more likely to experience greater barriers to 

involvement when compared to mothers, and that mothers were more likely to be involved in 

their childrens’ school when compared to fathers. The paired samples t-test failed to show a 

significant mean difference between mothers’ and fathers’ barriers to involvement, t (72) = -0.73, 

p > .05. However, the paired t-test showed a significant mean difference between mothers’ and 

fathers’ school involvement, t (85) = -4.30, p < .01. We hypothesized that girls were more likely 

to report higher levels of anxiety when compared to boys. Girls were more likely to report high 

levels of negative interpersonal relationships when compared to boys. The independent samples 

t-tests failed to show a significant mean difference between child anxiety, t (85) = -1.10, p > .05, 

and interpersonal relations, t (88) = -0.76, p > .05. 
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 We hypothesized that there was a positive relationship between mothers’ barriers to 

involvement and child anxiety, a negative relationship between fathers’ school involvement and 

negative child interpersonal relations. Results showed a weak, negative statistically significant 

correlation between mothers’ and fathers’ school involvement and child anxiety. Fathers: r(82)= 

-0.23, p < 0.05; Mothers: r(83)= -0.30, p < 0.05. There was a weak, positive statistically 

significant correlation between mother school involvement and child interpersonal relations, 

r(85)=0.24, p < 0.05 (see Table 2).  

Discussion 

 The purpose of this study was to examine the gender differences for parent and child 

variables and the associations between parental school involvement, barriers to involvement, 

child anxiety, and child interpersonal relationships. The results of the t-test for parent school 

involvement showed a higher mean score for mothers compared with fathers. The results of the t-

test for parent barriers to involvement indicated no statistically significant differences between 

mothers and fathers. The results for child anxiety and child interpersonal relationships indicated 

no statistically significant difference between boys and girls. We hypothesized that fathers are 

more likely to experience greater barriers to involvement when compared to mothers, however, 

the results of the t-test for barriers to involvement indicated that mothers had a higher mean score 

compared to fathers for barriers to involvement. The correlation between fathers’ school 

involvement and child anxiety were weak and negative, indicating that as fathers’ school 

involvement increases, child anxiety also decreases. The correlation between mothers’ school 

involvement and child anxiety were weak and negative, indicating that as mothers’ school 

involvement increases, child anxiety decreases. The correlation between mothers’ school 

involvement and child interpersonal relationships were weak and positive, indicating that as 
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mothers’ school involvement increased, so did child interpersonal relationships. Similar to the 

finding reported by Akkok (1999), we found that parent school involvement was positively 

correlated with child interpersonal relationships.  

 One strength of this study was that data was collected from both mothers and fathers and 

boys and girls, making the findings applicable to all genders. Another strength is the BASC-2 

measure used to collect data had established reliability and validity. It has been used in many 

previous studies, therefore the test-retest reliability is high. A limitation of this study was that all 

the data collected was self-reported. This can be a disadvantage because participants can 

exaggerate or not answer with full honesty when filling out surveys. Another limitation to this 

study was that the study only consisted of 92 families, making the data not as relevant to all 

families. The implication of this study was to inform mothers and fathers about barriers to 

involvement and how their involvement or lack of involvement in their child’s education can 

affect the child’s level of anxiety, as well as their relationships with their peers. The findings of 

this study can be used in order to educate parents and caregivers on how their involvement in 

school can benefit their children. The findings can also help parents recognize the effects that 

barriers to parental involvement have on their child’s anxiety and interpersonal relationship 

levels.   
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Table 1 

Descriptive Statistics, Alphas, and t-tests for Parent Barriers to Involvement, Parent School 

Involvement, Child Anxiety, and Negative Child Interpersonal Relationships 

Variables α M SD t Cohen’s d 

Father Barriers to Involvement 0.85 38.67 9.99 -0.73 0.89 

Mother Barrier to Involvement 0.82 39.75 10.47   

Father School Involvement 0.76 20.34 3.11 -4.30* 0.59 

Mother School Involvement 0.85 22.20 3.18   

Boy Anxiety 0.86 47.30    8.47 -1.10 0.25 

Girl Anxiety  49.57 9.81   

Boy Negative Interpersonal Relationships 0.87 52.23 11.11 -0.76 0.16 

Girl Negative Interpersonal Relationships  53.76 8.00   

 

Note. Mothers n=92 Fathers n=92 Boys n=36 Girls n=56 

*p < .05, ** p < .01 

Boys and girls scores were combined for the reliability coefficient 
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Table 2 

Correlations between Parent Barriers to Involvement, Parent School Involvement, Child Anxiety, 

and Child Negative Interpersonal Relationships 

Variables Child Anxiety Child Negative Interpersonal Relationships 

Father Barriers to Involvement 0.09 -0.01 

Mother Barriers to Involvement 0.05 0.17 

Father School Involvement -0.23* 0.14 

Mother School Involvement -0.30** 0.24* 

 

Note. Mothers n=92 Fathers n=92 Boys n=36 Girls n=56 

*p < .05, ** p < .01 

 

 


