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Environmental Assessment 

There are many aspects to consider that affects children’s development. These 

aspects can be both indirectly and directly related to the classroom. Although it is harder 

to assess how the indirect influences of a classroom of a child’s development it is 

important to be aware of them. These include all forms of diversity including the child’s 

social economic status (SES) and language.  One difference associated with ethnicity is 

the learning style of the child. They may come from either a collectivist or individualistic 

cultural. In terms of communication styles they may use more words, like in the United 

States, or may be less vocal because expectations of the individual are created early on 

(Asian/African American cultures). One more difference is eye contact. Eye contact may 

be person-centered or object-centered so it is important to be educated of these cultural 

differences. SES is also important because it can help educators understand where 

children come from. Those from higher SES households are more likely to have access to 

materials that’ll help them excel compared to lower SES households who will use all 

their money towards food and shelter. One thing screeners are able to assess is the quality 

of classrooms. The quality of a classroom, if a positive environment for children, is 

linked to many measures of success. These successes include higher self-esteem and 

wellbeing, less behavioral issues for the child and can even decrease the likelihood of 

children becoming engaged in drugs/alcohol. It’s also linked to higher attendance and 

less suspensions. One tool used to assess preschool classrooms is the classroom 

assessment scoring system (CLASS). The CLASS is used to assess the overall 

environment of the classroom; it does not focus on one specific child or teacher. It is a 

predictor of children’s development both academically and socially. The specific 
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domains it focuses on depends on the age group, but this specific observation looked at a 

preschool aged classroom located at California State University, Chico. When observing 

the Magnolia Room, the observers focused on the following domains: emotional support, 

classroom organization and instructional support. These three domains make up the 

quality of a classroom. A study by Jeon, Buettner and Hur used the CLASS to assess the 

teachers’ educational, classroom and interactional processes (2014). After implementing 

quality rating and improvement systems (QRIS) into forty-eight preschools Joen, 

Buettner and Hur used the CLASS to assess the effectiveness of it. They found that the 

QRIS improved children’s school readiness and was believed to reduce children’s 

emotional and behavioral problems. For our observations, Sarah and I used the CLASS to 

assess a local preschool in the domains of emotional support, classroom organization and 

instructional support.  

Methods 

Observations took place at the Associated Students Child Development 

Laboratory in the Magnolia Room located in Modoc Hall of California State University, 

Chico. Sarah and I completed all six observations at the same times but independently 

completed the observations. The observations took place on Thursday October 22nd, 

2015 from 8:50am to 10:10am and Tuesday October 27th, 2015 from 9:10am to 

10:30am. Each observation lasted 20 minutes followed up with 10 minutes allotted to 

score each observation. The observations consisted of 8-20 children and 3-18 adults. 

Observations were conducted in both the inside and outside of the Magnolia Room. 

Activities children participated in include free choice, with the options of art projects, 
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building blocks, dress up, and group activities, which included circle time and PE 

Tuesday. 

 

Results 

Below shows the scores that each observer gave during their observations. 

 
October 22nd, 2015 

 Cycle 1: 8:50-
9:10am 

Cycle 2: 9:20-
9:40am 

Cycle 3: 9:50-
10:10am 

Inter-rater 
Reliability 

Obs 1 
(Taylor) 

Obs 2 
(Sarah) 

Obs 1 
(Taylor) 

Obs 2 
(Sarah) 

Obs 1 
(Taylor) 

Obs 2 
(Sarah) 

 

Positive Climate 4 6 6 6 3 6 1/3= .33  

Negative Climate 1 1 1 1 1 1 3/3=1.0  

Teacher 
Sensitivity 

6 5 5 5 7 4 1/3=.33  

Regard for 
Student 
Perspective 

6 6 4 6 7 6 0/3=0.0  

Behavior  
Management  

6 5 5 5 7 6 1/3=.33  

Productivity 6 6 5 7 6 7 1/3=.33 

Instructional 
Learning 
Format 

4 5 6 5 5 5 1/3=.33 

Concept 
Development 

3 3 5 5 5 2 2/3=.67  

Quality 
Feedback 

3 3 6 5 6 6 2/3=.67 

Language 
Modeling 

4 4 5 5 5 3 2/3=.67 

Overall 14/30=.47 

 
October 27th, 2015 
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 Cycle 4: 9:10-
9:30am 

Cycle 5: 9:40-
10:00am 

Cycle 6: 10:10-
10:30am 

Inter-rater 
Reliability 

Obs 1 
(Taylor) 

Obs 2 
(Sarah) 

Obs 1 
(Taylor) 

Obs 2 
(Sarah) 

Obs 1 
(Taylor) 

Obs 2 
(Sarah) 

 

Positive Climate 6 6 7 6 6 7 1/3=.33 

Negative 
Climate 

1 1 1 1 1 1 3/3=1.0 

Teacher 
Sensitivity 

6 6 7 6 6 6 2/3=.67  

Regard for 
Student 
Perspective 

6 6 6 6 6 6 3/3=.67  

Behavior  
Management  

7 5 6 5 6 7 0/3=0.0  

Productivity 5 5 7 5 7 6 1/3=.33  

Instructional 
Learning 
Format 

7 5 7 5 7 5 0/3=0.0 

Concept 
Development 

7 4 1 4 4 3 0/3=0.0 

Quality 
Feedback 

6 6 7 6 6 5 1/3=.33 

Language 
Modeling 

7 5 5 5 7 6 1/3=.33 

Overall 12/30=.4 

 
*Inter-rater Reliability of all six cycles: Over all Total: 60, Agreement: 26, 26/60= 0.44 or 44% 

The observers had complete agreement for scores of negative climate. They also had 

similar scores for positive climate, teacher sensitivity, quality feedback and language 

modeling. The most common differences in scores were in the subdomains of behavior 

management, instructional learning format and concept development. 

Discussion 

Interpretation  
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While making observations for the Magnolia Room, my average score for the 

domain emotional support was a high 6.1, in comparison to my partner who scored a 6.2. 

Emotional support is very important and undeniable in regard to healthy child 

development, especially during early childhood. The children should feel like they have a 

connection to the teachers and staff members due to the positivity, trust, and 

communication the child care team provides. An example of emotional support both my 

partner and I observed in the Magnolia Room was when teachers would talk to children 

the teacher would get down to the child’s level, staying close to them and making eye 

contact with them, sometimes placing their hand on the child’s shoulder or hugging them 

after. They'd often use a soft tone of voice when speaking to the child. A lot of the time 

teachers would have a smile on their face often laughing with the children. This reflects 

the high rating of emotional support that both Sarah and I observed in the Magnolia 

Room because there were frequent displays of positive affect and communications among 

teachers and students. Emotional support should include making sure the children are 

comfortable while being in the classroom, teachers are maintaining awareness to what the 

children are doing or what they may need, and making sure teachers are responsive 

towards the children at all times. One example of responsiveness I observed was a child 

calling a teacher from across the room and the teacher responding by telling the child 

they heard them and would be over shortly. This reflects a responsive teacher in the 

classroom.   

Classroom organization was the second domain that was focused on during the 

time I was observing. Classroom organization is the classroom process related to 

organization and management of children’s’ behavior, time and attention in the 



 Quillin 7 

classroom. My average score for the classroom organization domain was in the high-

range of 6.1, compared to my partners middle-range score 5.6. An example of classroom 

organization I observed was the teacher flickering the lights signaling "5 minutes until 

cleanup" and then 5 minutes later the teacher would then again turn off the lights and the 

children responded by cleaning up what they were participating in. Transitions are very 

smooth in the Magnolia Room and in general children seemed to understand the 

expectations that were created for them in the classroom and had opportunity to engage in 

various activities around the classroom during free time. This is why I overall gave them 

high rating.   

The last domain observed was instructional support, where my average score was 

in the middle-range of 5.1, compared to my partner's middle-range score of 4.3. 

Instructional support focuses on how teachers promote children’s thinking and problem 

solving, using feedback to increase understanding, and to help children acquire more 

complex language skills. An example of instructional support I observed was a teacher 

explaining to the children during a painting activity that the colors red, blue and yellow 

are categorized as primary colors. This is an example of higher-level thinking. Another 

example I saw was a child playing with the plastic vegetables and a teacher explaining 

how people use tomatoes in the garden. This allows the children to connect what they are 

engaging in to the real world. This domain received a middle- range score because I did 

not observe teachers consistently providing opportunities for concept development. The 

teachers were not consistently creating conversations with children or asking leading 

questions. When there were conversations they were sometimes short and not focused on 

expanding the children's development. On the other hand teachers often praised the 
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children with encouraging words and affirmation.    

When comparing my data to my partner’s scores, there was only one case where 

we both agreed on the score and that was in the subdomain Negative Climate under the 

domain Emotional support. We both scored Negative Climate as one across the board 

because we didn’t observe any instances of sever negativity between the students and 

teachers.  Our inter-rater reliability based on agreements was 47% due to our scores 

ranging differently; however, when comparing our individual scores, we only differed by 

one or two and very few scored differed by three.  

Inter-rater Reliability and Rationale  

When Sarah and I compared scores, there was one subdomain where we both 

agreed on the score on every observation. That subdomain was Negative Climate under 

the domain Emotional support. We both scored negative climate as one across the board 

because we didn’t observe any instances of severe negativity between the students and 

teachers.  Our inter-rater reliability based on agreements was 47% due to our scores 

ranging differently; however, when comparing our individual scores, we only differed by 

one or two and very few scored differed by three.  

One subdomain we disagreed on was concept development. We believe our scores 

were different because we were observing different areas of the classroom. I might have 

seen an example of Concept Development that Sarah had missed or vise versa. In our 

third cycle, we had a great difference for our subdomains positive climate and teacher 

sensitivity. Again, we believe that was due to the fact that we were observing different 

areas of the classroom and we could have observed something the other missed. I tended 

to score a little higher than Sarah. My scoring could have been due to bias because one of 
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the teachers in the room at our time of observations was my roommate. Other biases that 

may have existed is Sarah worked in the other ASCDL preschool classroom at Chico 

State and may have subconsciously have compared her observations to her experience.   

Our reliably could have been improved if we had both observed the same areas of 

the classroom instead of different ones.  Also if we were inside the classroom we may 

have been able to hear the conversations and interactions more clearly. Both Sarah and I 

believe the conversations between the teachers and children are an important part of all 

the domains we were observing.  If we could have been able to hear more of the 

conversations, we could have obtained better examples of teacher sensitivity, regard for 

teacher perspectives, behavior management and concept development. Overall we were 

still able to observe some great interactions in the Magnolia Room and we believe our 

observations scores reflect a healthy environment for preschoolers.  

Concluding Statements  

 Completing all six observations with a partner was very beneficial to see how the 

Magnolia Room is run. Overall our scores were very similar even though our inter-rater 

reliability doesn’t reflect so. Having a partner with similar scores was beneficial to see 

we were judging the room fairly similarly. Challenges that existed were difficulty hearing 

and how the room was divided. Often teachers/children would rotate in and out of 

different rooms making it difficult to keep track of everything happening. I believe the 

CLASS is helpful because it divides the domains in subdomains making it easy to rate. 

Overall the CLASS is a useful assessment tool because it outlines the expectations for 

each subdomain and is organized in a way that is easy to explain.  
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