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	Student Strengths and Key Evaluation Results Summary
 What are the student’s educational strengths, interest areas, significant personal attributes and personal accomplishments?
 What is the student’s type of disability(ies), general education performance
 including test results?


Student’s educational strengths
Cherie is observed to be better in Math as compared to her other subject areas like language and she is at the 45th percentile as measured by The Test of Early Mathematics Ability- III.  












Cherie appears to be strong in her Upper Case alphabet knowledge as she is able to identify 23 out of 26 alphabets very quickly as measured by the PALS-PreK. 

Cherie demonstrated symbolic representation as she is able scribble and use the squiggles to make meaning as she says that the squiggles is “Cherie” which means the squiggles represents the alphabets in her name as observed by her teacher when she assessed Cherie’s name writing capability using PALS PreK. 
Cherie is observed to be proficient in her drawing as she is able to draw a clear stick figure of herself which consists of her face, eyes, smile, hair, hands and legs that are visible in her drawing as seen in the name writing activity in Pals PreK. 

Significant personal attributes
Cherie’s preschool teacher observed that Cherie is impulsive and has high activity level. She loses attention easily and needs adult’s supervision to help her stay focus. In addition, Cherie is observed to have poor sense of organization and therefore has difficulty following multi steps task. 

However, Cherie’s preschool teacher also added that Cherie is hard working despite her difficulty in following multi steps task and her poor sense of organization. Cherie wants to be a good friend and is easy going as she tends to get easily persuaded by others to act inappropriately. However, Cherie has problem getting along with her friends as she is observed to get into fights frequently as measured by the Devereux Early Childhood Assessment. 
Type of disabilities
Cherie suffers from Traumatic Brain Injury and has sustained brain damage as a result of the correction of the heart abnormality operation that she had when she was an infant. As a result of her brain damage, her language development is affected.
Risks and Supports
Within Cherie’s microsystem, in her family setting, there is a possible source of risk. Both of Cherie’s parents have professional careers which may mean that they are usually subjected to long working hours. Cherie requires a lot of time and attention but her parents’ inconsistent working hours may lead to a lack of quality time spent together.

The amount of time and attention needed from Cherie may possibly strain and stress her parents out.  This may be especially so since there is no mention of interactions or support from extended family that may possibly help Cherie’s parents cope with their stress. 

Due to Cherie’s parents’ different background, they may hold very different values. What they want and expect from Cherie may differ greatly and this may affect the types of help that Cherie needs to grow and develop

In her school setting, the transition from pre-school to a new kindergarten may pose as a source of risk for Cherie. She needs to learn to adjust to a new school, new teachers, new friends and these changes may prove to be rather overwhelming to Cherie. There will also have to be plenty of adjustments to be made to the kindergarten and its curriculum in order to cater to Cherie’s needs. The kindergarten may not be able to cope with all the adjustments necessary for Cherie.

The new kindergarten teacher, who is unfamiliar with Cherie’s condition, may face additional stress as well. Cherie requires more attention and one-to-one time with the teacher as compared to the rest of the children. The teacher may feel like she is not able to cope with her responsibilities and tasks of being Cherie’s new teacher. 

Within Cherie’s mesosytem, due to her parents’ long and inconsistent working hours, there may be a lack of communication and partnership between home and school. This poses as another risk for Cherie as her family and teachers are unable to work hand-in-hand together to work and keep track of Cherie’s needs and progress.

 On the other hand, within her microsystem, although long, inconsistent working hours, Cherie’s parents are financially stable and are able to afford the best services or help that they can get for Cherie. 

Cherie had received early interventions and thus, received help, which are speech and language therapy as well as occupational therapy that she needs early. There was also presence of medical technology in her ecology. These may be sources of support for Cherie. 

The pre-school experience that Cherie has had is also another source of support as Cherie is equipped with basic social skills, ability to follow instructions and complete tasks. This will help her in adjusting to her new kindergarten later on.

  In school, also another source of support, the continuous assessments and evaluations done on Cherie will help keep track of Cherie’s development and progress. With these assessments, teachers are able to evaluate Cherie’s needs constantly and decide on what needs to be changed or adjusted n order for Cherie’s needs to be met.
General Education:
Literacy and Phonological Awareness: to assess Cherie’s phonological awareness and literacy skills, the PALS PreK was administered with the following results:

Letter Identification: Cherie demonstrated knowledge of 23/26 upper case letters. She gave the letter names with a high degree of automaticity.

Name Writing: When asked to draw picture of herself and write her name, Cherie drew a picture and produced an recognizable scribble separate from the picture (2/7 points). When asked what she wrote, she told the examiner, “Cherie!”

Mathematics: The Test of Early Mathematics Ability –III was administered. The test measures informal and formal (school-taught) concepts and skills in the following domains: numbering skills, number comparison facility, numeral literacy, mastery of number facts, calculating skills and understanding of concepts. Cherie’s performance places her at the 45th percentile in the area of Mathematics.
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	Current Performance Levels/Measurable Annual Goals

	Goal #
	1
	Specific Goal Focus:
	Performing multi step tasks

	Current Performance Level: What can the student currently do?

	Cherie is able to complete single step task with adult assistance as documented by the observations done by the preschool teacher.



	Measurable Annual Goal: What challenging, yet attainable, goal can we expect the student to meet by the end of this IEP period?
How will we know that the student has reached this goal?

	Cherie will develop her ability to complete multi step task from presently being able to complete single step task with adult assistance to being able to complete multi step task independently through the use of pictorial instructions available in the classroom setting.



	Benchmark/Objectives: What will the student need to do to complete this goal?

	By the end of the first term, Cherie will be able to complete single step task with the use of pictorial instructions and occasional teacher’s assistance.

By the end of the second term, Cherie will be able to complete single step task with the use of pictorial instructions independently.

By the end of third term, Cherie will be able to complete multi step task with pictorial instructions independently.

	Goal #
	2
	Specific Goal Focus:
	Communication skills

	Current Performance Level: What can the student currently do?

	Cherie is able to mildly handle her frustration as measured by The Devereux Early Childhood Assessment (DECA) on a scale of 1 out of 4. 

	Measurable Annual Goal: What challenging, yet attainable, goal can we expect the student to meet by the end of this IEP period?
How will we know that the student has reached this goal?

	Cherie will enhance her ability to handle her frustration from presently being able to handle her frustration mildly to being able to handle it well through the use of language to express her emotions. 

	Benchmark/Objectives: What will the student need to do to complete this goal?

	By the end of the first term, Cherie will be able to use emotion picture cards to express her emotions.

By the end of the second term, Cherie will be able to use simple adjectives to describe her emotions with occasional teacher’s assistance.

By the end of third term, Cherie will be able to use short sentences to describe her feelings independently.
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	Current Performance Levels/Measurable Annual Goals

	Goal #
	3
	Specific Goal Focus:
	Writing

	Current Performance Level: What can the student currently do?

	Cherie is able to scribble her name and use squiggles to represent her name as measured in the PALS PRE K name writing task.


	Measurable Annual Goal: What challenging, yet attainable, goal can we expect the student to meet by the end of this IEP period?
How will we know that the student has reached this goal?

	Cherie will develop her ability to write her name from presently being able to use squiggles to being able to write her name through daily literacy activities.



	Benchmark/Objectives: What will the student need to do to complete this goal?

	By the end of the first term, Cherie will be able to trace the letters of her name using the alphabet stencil and with teacher’s assistance.

By the end of the second term, Cherie will be able to trace the letters of her name independently using the alphabet stencil.
By the end of third term, Cherie will be able to write her name independently.

	Goal #
	4
	Specific Goal Focus:
	Attention Span

	Current Performance Level: What can the student currently do?

	Cherie is able to concentrate on a task with adult’s supervision as documented by the observations done by the preschool teacher.



	Measurable Annual Goal: What challenging, yet attainable, goal can we expect the student to meet by the end of this IEP period?
How will we know that the student has reached this goal?

	Cherie will increase her attention span from presently being able to concentrate on a task with constant adult supervision to being able to concentrate on a task independently. 

	Benchmark/Objectives: What will the student need to do to complete this goal?

	By the end of the first term, Cherie will be able to concentrate on a task working in pairs with occasional teacher’s supervision.
By the end of the second term, Cherie will be able to concentrate on a task working in small groups independently.
By the end of third term, Cherie will be able to concentrate on a task working in a large group independently.
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	Service Delivery

	What are the total service delivery needs of this student?

	Include services, related services, program modifications and supports (including positive behavioral supports, school personnel and/or parent training/supports). Services should assist the student in reaching IEP goals, to be involved and progress in the general curriculum, to participate in extracurricular/nonacademic activities and to allow the student to participate with nondisabled students while working towards IEP goals.

	A. Consultation (Indirect Services to School Personnel and Parents)

	Focus on
 Goal #
	Type of Service
	Type of Personnel
	Frequency and 
Duration/Per Cycle
	Start Date
	End Date

	2
	Consultation to classroom teacher and parents
	Speech and Language therapist
	2 times for 30 minutes
	1 August 2008
	1 February 2009

	3
	Consultation to classroom teacher
	Occupational therapist
	3 times for 30 minutes
	1 September 2008
	1 January 2009

	4
	Consultation to classroom teacher
	Behavioral therapist
	2 times for 30 minutes
	1 October 2008
	1 April 2009

	B. Special Education and Related  Services in General Education Classroom (Direct Service)

	Focus on
 Goal #
	Type of
Service
	Type of 
Personnel
	Frequency and 
Duration/Per Cycle
	Start Date
	End Date

	2
	Speech and Language therapy
	Speech and Language therapist
	3 times for 20 minutes
	1 August 2008
	1 February 2009

	3
	Occupational therapy
	Occupational therapist
	3 times for 20 minutes
	1 September 2008
	1 January 2009

	4
	Behavioral Therapy
	Behavioral therapist
	3 times for 20 minutes
	1 October 2008
	1 April 2009

	C. Special Education and Related Services in Other Settings (Direct Service)

	Focus on
 Goal #
	Type of
Service
	Type of 
Personnel
	Frequency and 
Duration/Per Cycle
	Start Date
	End Date

	2
	Speech and Language therapy
	Speech and language therapist
	3 times for 20 minutes
	1 August 2008
	1 February 2009


