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Learner Survey
I. Report of Informal Reading Inventory 
a. Reading Levels

i. Independent

level 1

(word recognition 99%; comprehension 100%)
ii. Instructional

level 4

(word recognition 98%; avg. comprehension 70%)
iii. Frustrational

level 7

(word recognition 87%; avg. comprehension 30%)
iv. Listening

level 5

(80 % comprehension)
b. Discussion of Placement
The independent reading level is the level at which the student ought to be able to read with understanding and without assistance.  At this level, the student should be able to read at ease, without inappropriate habits (finger pointing, etc.) or signs of anxiety or tension.  According to the Betts Criteria, word recognition should be 99% or higher, and comprehension should be 90% or higher.  Homework assignments, recreational reading, and other assignments to be completed without assistance should be done at the independent level.  At level 1, B. M. achieved 99% word recognition accuracy, and answered all of the comprehension questions correctly (100%).  At level 2, his comprehension dropped to 75%.  Because level 1 was the highest level which fell within the “independent reading level” criteria, I determined that B.M.’s independent reading level is level 1.  
At the instructional reading level, a student should be able to read with understanding with the assistance of a teacher or someone at a higher reading level.  According to the Betts Criteria, this is the level at which the student has a word recognition between 95% and 98%; their comprehension should be between 75% and 89%.  Students should be given material at their instructional level when they are going to be working with a teacher or advanced reader who will be able to support them, and when they are being taught reading strategies.  It should also be used for tutoring, guided reading, and other situations where the student will have assistance through the material.  

Although B.M.’s average comprehension was 70% at level 4 (which would technically be considered the “gray” area, or the area between instructional and frustrational, as it is five percentage points below the instructional criteria for comprehension), I determined that this level is his instructional level for a variety of reasons.  First, at level 4, his word recognition was 97.8%, which assures that his decoding falls within the instructional level criteria at level 4.  Next, I looked ahead at the comprehension results of the next two reading passages (levels 5 and 6).  Though he dropped lower at level 5, at level 6 his average comprehension was still 70%.  Thirdly, in the oral passage at level 4, B.M.’s comprehension was 80%, which is soundly at the instructional level.   Although his silent comprehension at level 4 was 60% (which would fall in the “gray” area), his silent comprehension increased two levels ahead, at level 6.  Also, I analyzed the comprehension errors he made at level 4.  Fifty percent (3 out of 6) of the errors (from both oral and silent passages) were detail questions.  Though details are important in comprehension, I believe the greater importance falls in identifying the main idea of the passage, which B.M. was able to thoroughly do for both the oral and silent passages.  Especially in reading silently, I have noted that B.M. struggles with picking up all of the specific details, but in general can grasp the main idea.  At level 4, he elaborated on the main idea by including several details that he did remember from the story, as well as making personal connections.  Because of all these reasons, I determined that B.M. is instructional at level 4.  

The frustrational reading level is the level at which the reading material is considered too difficult for the child and he or she is unable to function effectively.  If a student misses 50% or more of the comprehension questions OR has a 90% or lower word recognition, he has reached his frustrational level.  A student should never be required to read at the frustrational level, as nothing can be learned from the material; also, at the frustrational level students tend to begin to form a negative attitude toward reading as a whole.  At level 6, B.M. was in the “gray area” (between instructional and frustrational), as his word recognition was 90.4% and his average comprehension was 70%.  However, at level 7, his word recognition dropped to 86.6% and his average comprehension fell to 30%.  For this reason, I determined that B.M. is frustrational at level 7.  
The listening level (also called the “potential” or “capacity” level) is the highest level at which the student can answer 75% or more of the comprehension questions after listing to a passage read aloud.  The listening level is important because it is an indicator of the child’s potential for improvement.  It signifies the level at which the student is able to comprehend when decoding, fluency, and other limiting factors are not present.  I began the listening passages at level 7, where B.M. frustrated silently.  At level 7, his listening comprehension was 50%; at level 6, his listening comprehension was 70%; and at level 5, his listening comprehension was 80%.  Therefore, because level 5 was the highest level where B.M. achieved 75% or greater comprehension, I determined that his listening level is level 5.  
c. Analysis of Word Recognition Errors

i. Categorized List of Errors

1.  Quantitative

Words in isolation (word lists)

	Miscue
	

	Mispronunciations
	3

	Substitutions
	6

	Insertions
	

	Omissions
	

	Reversals
	

	Repetitions
	

	Refusals to Pronounce
	1

	Total
	10



Words in context (passages)
	Miscue
	

	Mispronunciations
	7

	Substitutions
	25

	Insertions
	6

	Omissions
	6

	Reversals
	

	Repetitions
	14

	Refusals to Pronounce
	

	Total
	58


2. Qualitative

The mispronunciation and substitution miscues in the above charts can be broken down and classified as the following types of errors:
Words in isolation (word lists)

	Miscue
	

	Single consonants
	

	Consonant blends
	3

	Single vowels
	1

	Vowel digraphs
	2

	Consonant digraphs
	

	Diphthongs
	

	CVCe pattern
	

	Prefixes
	

	Suffixes
	

	Special combinations
	1

	Word beginnings
	

	Word middles
	2

	Word endings
	

	Inflectional endings
	


Words in context (passages)

	Miscue
	

	Single consonants
	

	Consonant blends
	

	Single vowels
	3

	Vowel digraphs
	1

	Consonant digraphs
	1

	Diphthongs
	1

	CVCe pattern
	2

	Prefixes
	1

	Suffixes
	10

	Word beginnings
	

	Word middles
	5

	Word endings
	

	Inflectional endings
	2

	Basic sight words
	5

	Contractions 
	1


* Note: In addition to these errors, B.M. also made six substitution errors throughout the passages in context which he self-corrected.  While these errors were corrected and therefore did not change the meaning of the passages, these types of errors can affect fluency and therefore comprehension. 

ii. Discussion of Word Recognition Errors  

1. Areas of Greatest Strength 

B.M. did not make any reversal errors.  He also had only one “refusal to pronounce” miscue in all of his reading, both word lists and passages.  Even words that he did not know, therefore, he made an effort to decode and pronounce.  Through his own grade level (level 4) he had high word recognition, even maintaining what Betts Criteria would place at the high instructional level (97.8%) for word recognition at level 4.    The breakdown of his errors shows that he did not make any single consonant errors or word beginning errors, and only one consonant digraph error, one diphthong error, one contraction error, and one prefix error.  

It also should be noted that B.M. rarely ignored words he did not know; rather, when he was unsure of a word, he would ask me its pronunciation and/or meaning (while administering tests, of course, I did not tell him; however, in different situations, such as in classroom silent reading, I was able to respond to his questions).  Another area of strength, therefore, is that B.M. makes use of his resources and takes initiative in seeking out answers to what he does not know.  Finally, an area of strength in word recognition is that at his grade level, level 4, B.M.’s functional level is at the high end of instructional (97.8% accuracy).  

2. Areas of Greatest Need

According to the list of quantitative errors, B.M. made 31 total substitution miscues, indicating a definite area of need.  The breakdown of these errors in the qualitative list shows that many of his errors were suffix errors (ten total), followed second by word middles (five total).  In many of B.M.’s substitution miscues, he looked at the beginning of the word and then said whatever word first came to his mind that began that way, rather than decoding the entire word and using context clues to name the correct word.  This would explain why many of his miscues were substitutions and why many of the substitutions were words with similar beginnings but different middles and/or endings (suffixes).  For example, he said amazed for amused, single for signal, pans for pan, selection for section, library for librarian, and consistent for consisting. 
Other mentionable areas of need can be seen in noting his repetitions (14 total) and mispronunciations (10 total).  A final area of need is that in word recognition, B.M. is independent at level 1, which is three levels below his grade level.  
d. Analysis of Comprehension Errors 
i. Comprehension Skills Analysis Chart: Oral and Silent [combined]
	Skill
	Number of Questions
	Number of Errors
	% of Errors

	Main Idea
	13
	2
	15%

	Detail
	37
	14
	38%

	Sequence
	13
	5
	38%

	Cause & Effect
	17
	8
	47%

	Inference
	40
	17
	43%

	Vocabulary 
	21
	8
	38%


ii. Discussion of Comprehension 
It should be noted that for comprehension, each area with an error rate of 25% or greater is an area of concern, as it implies that the student is successfully using that comprehension strategy only 75% of the time or less (which, according to Betts Criteria, is below the instructional level).  

1. Areas of Greatest Strength

B.M.’s greatest strength in comprehension is identifying the main idea (15% error rate).  Beyond simply stating the main idea, he often elaborated on the story by including details he remembered, vocabulary from the text, and personal connections.  Many times he would have already answered some of the succeeding questions in his thorough and descriptive main idea.  Another area of strength, as was seen in word recognition strengths, is that B.M. seeks out answers to what he does not know.  Many times during the testing, he asked me what various words meant; he also sometimes stopped his reading and ask me to verify the definition he gave (i.e., “Whirling means something is spinning around fast, right?”).  Another area of strength is seen in comparing his oral comprehension to his silent comprehension (breakdown seen below).  B.M. is much stronger in comprehending material that he has read aloud.  Finally, an area of strength in comprehension is that at his grade level, B.M. is at the instructional level for oral comprehension (80%).  

2. Areas of Greatest Need

A first clear area of need is B.M.’s silent comprehension as a whole.  In comparing silent to oral total comprehension percentages, it is clear that B.M. has much weaker comprehension when reading silently; for example, compare the following data:

Oral Comprehension: 


Silent Comprehension: 


	Level
	% Correct

	1
	100

	2
	75

	3
	80

	4
	80

	5
	70

	6
	70

	7
	20


	Level
	% Correct

	2
	100

	3
	55

	4
	60

	5
	20

	6
	70

	7
	30


It is clear that B.M.’s silent comprehension brought down his average comprehension scores and therefore lowered his reading level placements.  Analyzing specific skills within silent comprehension show further areas of need, including cause and effect (57% error rate), detail (56%) and inference (50%).  Comparing this chart with the oral comprehension skills analysis chart (breakdown below) shows that B.M. has much more trouble with details when reading silently than when reading orally (56% error rate in silent, compared with 24% in oral), as well as cause and effect (57% error rate in silent, compared with 40% in oral), and inference (50% error rate in silent, compared with 35% in oral).  While these are the skills with the greatest difference between silent and oral error percentages, it should be noted that in every skill area B.M. is weaker in silent comprehension except vocabulary. 



Silent Comprehension

	Skill
	Number of Questions
	Number of Errors
	% of Errors

	Main Idea
	6
	1
	17%

	Detail
	16
	9
	56%

	Sequence
	7
	3
	43%

	Cause & Effect
	7
	4
	57%

	Inference
	20
	10
	50%

	Vocabulary 
	9
	3
	33%


Oral Comprehension 

	Skill
	Number of Questions
	Number of Errors
	% of Errors

	Main Idea
	7
	1
	14%

	Detail
	21
	5
	24%

	Sequence
	6
	2
	33%

	Cause & Effect
	10
	4
	40%

	Inference
	20
	7
	35%

	Vocabulary 
	12
	5
	42%


It also should be noted that about half of the time when asked to read silently, B.M. used subvocalization and/or lip movements.  This is a certain warning sign that he is struggling with silent comprehension, as he needs to form the words with his mouth to help himself understand.  Decreasing these faulty habits, therefore, is another area of need for B.M. 

Looking at the combined data for comprehension skills, it can be seen that five of the six comprehension skills are areas of concern, as they have a percentage of error 38% or higher.  B.M.’s most profound area of need is using cause and effect as a comprehension strategy (47% combined error rate), followed secondly by making inferences (43% combined error rate).  Also areas of concern are identifying details, properly sequencing events, and understanding vocabulary (38% combined error rate).  A final area of concern is seen in looking at B.M.’s independent level for comprehension, which is three levels below his grade level. 
iii. Oral and Silent Comprehension

When comparing oral and silent comprehension, it is important to understand that for upper elementary students (beginning at about grade three), silent comprehension has a much greater implication and significance than oral comprehension.  Many times, students who have read orally since they learned to read have difficulty when silent reading becomes frequently required; they are much stronger in their comprehension when they hear words read aloud, and have difficulty with the transition to silent reading.  However, when considering future success in school, students must develop strong silent comprehension skills as it gradually becomes the primary type of reading required.  

As it is clear that B.M.’s greatest weakness is silent comprehension, this is a definite area for concern.  B.M.’s use of subvocalization and lip movements is an indicator of the struggle he is having with silent comprehension, as he is using oral reading techniques to help himself comprehend.  I also noted several instances where B.M. would begin sliding the reading passage back over to me on the table even as he was still clearly reading the last few sentences.  Though I told him many times that he did not need to hurry and could take as long as he needed, he almost always seemed to hurry through the reading; he did not take advantage of the fact that he knew I was going to ask him questions about what he had read and that he had as much time as he wanted to re-read parts he did not understand. 
e.   Analysis of Listening Level

As was mentioned previously under the discussion of placement for B.M.’s functional reading levels, the listening level is very significant because it indicates the child’s potential for comprehension when other hindering factors are not present; it is an indicator for the child’s potential for improvement.  The data below shows the results of the B.M.’s comprehension scores after the listening passages were read to him.  Note that I began at level 7, where he had frustrated silently; I moved backward to find the highest level that was 75% or above.  At level 6 (because he was so close to a score of 75%) I did a retest using Form D; however, he again received a 70%, so I moved down another level and found his listening level to be level 5.  The data from form D was not included in the comprehension skills analysis data.  
	Level
	Comprehension (% correct)

	7
	50%

	6
	70%

	6 (form D)……
	70%............................................

	5
	80%


B.M.’s listening level would be considered an area of strength, at it is above his grade level.  It also shows that his comprehension has the potential to be at level 5.  This is one level above his instructional level, and four levels above his independent level.  The following data shows a breakdown of the comprehension questions asked and his error rate with these specific comprehension skills in listening passages.  It should be noted that his strengths at the listening level include vocabulary and cause & effect, while his weaknesses include details, sequence, and inference. 

	Skill
	Number of Questions
	Number of Errors
	% of Errors

	Main Idea
	3
	1
	33.3%

	Detail
	9
	4
	44.4%

	Sequence
	5
	2
	40%

	Cause & Effect
	4
	1
	25%

	Inference
	8
	3
	37.5%

	Vocabulary 
	5
	0
	0%


* Note: the listening level comprehension questions and errors are not included in section d for the analysis
    of comprehension errors; the information in section d comes solely from oral and silent passages.
f.  Summary of Major Strengths

· Identifying the main idea of a passage (only 15% error rate); elaborating by including details he remembered and making personal connections

· Listening level, as it is above his grade level

· Instructional level, as it is at his grade level 

· Oral comprehension as a whole – at his grade level for oral comprehension, he is at the high end of the instructional level (80%)

· Word recognition at his grade level – 97.8% accuracy (high instructional level)
· Shows initiative in seeking out answers to what he does not know

· No reversal errors; only one refusal to pronounce

· No single consonant errors; only one consonant digraph error, one diphthong error, one contraction error, and one prefix error
g. Summary of Major Areas of Need (areas of enhancement)

· Silent comprehension 

· Comprehension skills

· Understanding cause & effect (47% error rate from oral and silent passages)

· Making inferences (43% error rate)

· Identifying details (38% error rate)
· Properly sequencing events (38% error rate)
· Understanding vocabulary (38% error rate)
· Making substitution miscues 

· Suffixes

· Word middles
· Subvocalizations and lip movements 

· Independent level, as it is three levels below his grade level

· Repetitions

· Mispronunciations

II. Additional Testing

No additional testing was done.

III. Modality/Learning Styles Inventory 


There are three main modalities that relate to the senses which students use while learning – auditory, 
visual, and kinesthetic/tactile.  While learners typically use all of these in one way or another, most

people tend to have one in particular which they prefer or which help them to best take in 
information.
There are also two main learning styles: global and analytical (sequential).  Most learners tend to be

one or the other.  Thirdly, Howard Gardner has identified eight intelligences, which help to identify the 
ways different people are intelligent and how they learn best.  These include visual/spatial intelligence,
logical/mathematical intelligence, verbal/linguistic intelligence, musical/rhythmic intelligence, 
bodily/kinesthetic intelligence, interpersonal/social intelligence, intrapersonal/introspective intelligence, 
and naturalist intelligence.  

It is important for a student to recognize and determine preferences in each of these areas, because a 
learner will strongly benefit when he or she knows how they learn best and their strengths.  Students 
often do not recognize their own preferred learning style, modality, and intelligence, and therefore do 
not know how to improve the effectiveness of their learning.  After many weeks of in-class observation,

informal tests (Learner Survey, learning styles checklists, interest inventory, etc.), and questioning, I 
have come to several conclusions about B.M.’s learning styles.  In considering Gardner’s Multiple 
Intelligences, I determined that B.M. is strongly intrapersonal/introspective, as well as a naturalist.   
He also tends to be most strongly an auditory learner, while showing kinesthetic/tactile tendencies as 
well.  His learning style is more global than analytical.  

These conclusions are based the previously-mentioned informal tests, observation, and questioning, 
which produced the following true statements: 

· Intrapersonal/Introspective
· Does not like to read in front of a class
· Strongly prefers to work alone rather than in a group, even if it is something with which he is having trouble
· Was happy when his desk was moved out of his pod to the corner of the room (disciplinary action)
· Does not like to talk in front of the class
· He does not like to share a room with his brothers and wishes he had somewhere he could go to be alone more often 
· Given a choice to work alone or with a partner, he always chooses to work alone
· Would not want to share even something he is really excited about in front of the class
· Is better at comprehending orally, but chooses to read silently and alone wherever possible 
· Naturalist
· Loves nature and being outside
· Loves animals; interested in living things
· Favorite hobbies are hunting, fishing, and boating 
· Favorite movies are westerns 
· Would almost always choose to play outside rather than sit inside and read a book or watch TV.
· The happiest thing he can remember about his life is going camping 
· Likes patterns, categorizations; desk and backpack always organized, room always clean
· Auditory
· If alone, prefers to read orally
· Says he remembers a name easily if he hears it once
· Prefers to listen to someone read aloud than read himself
· Prefers to listen to a book on tape rather than read it 
· Likes to have someone tell him directions 
· Would ask for directions before looking at a map
· Can best remember stories after having a discussion
· Likes to have people quiz him aloud 
· Is very distracted by background noise (like pencil tapping) when doing work or taking a test
· Global
· Interested in the “big picture”
· Easily grasps the main idea of stories but has great difficulty with details 
· Dislikes memorizing names, dates, specifics 
· Presents various ideas for solving problems 
· Often forgets due dates 
· Learns best when information is presented as a whole; does not concentrate on the facts
· Kinesthetic/Tactile
· Always touching something; during tutoring, picks up and plays with whatever is on the table for the entire session (paperclip, pencil, piece of paper, etc.)
· Hard to pay attention when sitting still for a whole class period
· Likes to move around a lot
· Prefers to play outside rather than watching TV inside
Looking at B.M.’s learning styles I believe helps to indicate why he tends to struggle in the classroom.  First, as an auditory learner, he learns best by listening to himself reading aloud, to discussions, etc.; however, he does not like to talk (or read) in front of others, participate in groups or work with others because of his intrapersonal nature.  Classrooms tend to be more interpersonal focused, with a great deal of group and partner work, reading, discussion, etc.  The students’ desks are arranged in pods; students often are required to read in front of the whole class.  Because of his intrapersonal nature, this tends to have a negative effect on B.M. and his disposition and participation in the classroom.  Also, it is very difficult in a classroom to focus a great deal on the naturalist intelligence, which is one of B.M.s preferences.  Finally, as a global learner, it is understandable that he has trouble with the details, due dates, and specifics that are often seen in a classroom. All of these factors may be partial contributors to B.M.’s areas of weaknesses. 
IV. Interest Inventory


When considering the best way to teach reading and/or specific reading skills, it is very important to 
consider the interests of the student(s).  This way, the teacher can know that the student’s word 
recognition and comprehension are not limited by lack of experience or interest in that particular area.
Especially when planning for remediation, it is essential to consider the interests of the students.   What 
have they had experience with?  Do they have the schema to comprehend the material?  Is it something

that will grab their interest and hold their attention?  What materials should be used to motivate the 
student?  For example, if I were tutoring B.M. at his instructional level, I should not be surprised to find 
that he has much lower comprehension of the story Daffodils if I know that he has neither heard of nor 
has no interest in this kind of flower.  However, recognizing his interest in camping, I would almost 
certainly find that he has a higher comprehension of the story How to Build a Campfire (even if it were 
at the same level as Daffodils) because he is interested in the topic.  An interest inventory is one way to
figure out the interest of the student(s) and obtain information about their existing schema.  
a. Summary of Findings from Interest Inventory
· B.M. has two brothers (ages thirteen and eight) and one step-sister (age ten)

· He lives with his mom and step-dad

· His biological father is in jail

· He has two dogs; his favorite animals are dogs and turtles

· His favorite things to do include hunting, fishing, and boating

· His favorite movies to watch are Westerns

· When his friends come over, he likes to play with Airsoft guns 

· If he could go anywhere, he would go to Florida

· He does not like most sports but loves to go hunting

· His favorite book that he could remember was Sign of the Beaver
· His favorite subject is math and least favorite subject is reading

· He is good at helping to clean the house, do dishes, and mow the lawn

· He thinks he is bad at sports 

· He often cleans the room up without being asked; likes to have things clean and tidy, even

cleaning up after brothers often 

· He wishes he could have his own room and a four-wheeler

· He does not like to share a room and wishes he had somewhere he could go to be alone 
more often 

· When he grows up, he hopes to work for the DNR (Department of Natural Resources), be a 
policeman, or do construction work 

· The happiest thing he can remember about his life is going camping

b. Influence on Tutoring Sessions

The findings from B.M.’s interest inventory can be used to find materials and prepare activities that will motivate B.M. and provide him with meaningful learning experiences.  By using materials and activities based on his interests, B.M. will be more likely to be inspired to read and have a desire to understand what he is reading.  The findings from the interest inventory will also be helpful in understanding B.M.’s schema and building upon it during tutoring sessions.  Overall, some of these interests to be extended in tutoring sessions include hunting, fishing, boating, the outdoors, survival skills, westerns and cowboys, animals (specifically dogs or other animals that might be encountered during a camping or hunting trip, water animals, etc.), four-wheeling, the DNR, policemen, and construction work.  Books found at his level on these topics will likely be very beneficial.  Some suggestions for books at his independent and instructional level include: 
Little House in the Big Woods by Laura Ingalls Wilder (level 4)
Black Beauty: The Greatest Horse Story Ever Told by Anna Sewell (level 4)

Lights Out! By Laura Dower (level 4)

The Grizzly by Annabel and Edgar Johnson (level 4)

Grizzly by Gary Paulsen (level 4)

Dogteam by Gary Paulsen (level 4)
Hunting by David Armentrout (level 3)
Oh, A-Hunting We Will Go by John Langstaff (level 1)

The Biggest Fish by Sheila Keenan (level 1) 
Bailey Goes Camping by Kevin Henkes (level 1)
Just Camping Out by Mercer Mayer (level 1)

V. Suggestions for Tutoring

a. Areas of Greatest Need

1.  Silent comprehension 


As was previously mentioned, silent comprehension becomes very significant for upper elementary students.  Comparing B.M.’s oral comprehension results to his silent comprehension results shows the great need for him to improve on silent comprehension.  Because B.M. is more of an auditory learner than a visual learner, he is stronger in oral reading than silent reading; however, as a fourth grader, it is very important for him to develop silent comprehension skills so that he can be a successful reader as he moves forward in school.  
2.  Utilizing comprehension skills (cause & effect, inference, detail, sequence, vocabulary)
B.M.’s comprehension skills analysis chart shows that five of the six comprehension skills are areas of concern as they have an error rate well above 25%.  In order to be able to successfully comprehend, B.M. needs to learn how to effectively use and apply these skills, including understanding cause & effect, making inferences, identifying details, properly sequencing events, and understanding vocabulary.  Tutoring sessions therefore should focus on specific strategies that will help him to form a deeper understanding of these skills and how to apply them while he is reading.  (Note: strategies suggested each skill focus on that ONE particular skill.  Suggested strategies are meant to be used separately from other strategies for different skills.  Tutoring sessions and/or strategies for different should not be combined at this point.)  Because cause & effect and inference had a higher error rate than detail, sequence, and vocabulary, more strategies have been suggested for these skills.
3.  Prevention of substitution miscues 

A word recognition skill which ought to be focused on with B.M. during tutoring sessions is the prevention of substitution miscues.  Sixty percent of these substitution errors were seen in suffix and word middle errors; B.M. made substitutions after looking at the beginning of the word and saying whichever word first came to his mind which started in a similar way.  Therefore, areas to focus on to remediate this substitution error pattern include suffixes and word middles, decoding words all the way through, and using context clues to choose the appropriate word.  
b. Modalities/learning styles to be incorporated
As has been discussed, B.M.’s preferred modality is auditory (as well as kinesthetic/ tactile); his preferred learning style is global; and his multiple intelligences are intrapersonal/introspective intelligence and naturalist intelligence.  These findings should be used extensively in planning for tutoring sessions.  For example, strategies should be used which incorporate discussion, verbal directions, and conversation; they should also include hands-on activities or manipulatives for B.M. to use and move with his hands (relating to auditory/kinesthetic/tactile modalities).  
New information should be discussed by beginning with “the big picture”; rather than beginning with a sequential procedure, the instructor should present the overall concept and its use or the long-term purpose (this relates to his global learning style).  B.M. will likely respond better if he is given opportunities to work alone rather than with a group or partner.  If possible, tutoring sessions should be one-on-one.  He should not be asked to read in front of other students until he feels comfortable doing so (intrapersonal intelligence).  Also, relating to his naturalist intelligence, nature should be incorporated wherever possible as it is a motivator for him.  He should be given ways to organize and classify new material; patterns and categories will help him to make sense of new information.  
c. Level of materials to be used during tutoring
Materials to be used during tutoring will be at level 4, which is B.M.’s instructional level.  This is the level at which he can read with understanding with the assistance of the teacher.  
d. Level of materials to be used during independent work 
Materials to be used during independent work should be at level 1, which is the level where B.M. can read with understanding, without any assistance.   
VI. Recommendations for Tutoring 
Tutoring sessions should focus on B.M.’s three major areas of need, which have previously been discussed and identified as silent comprehension, utilizing comprehension skills, and prevention of substitution miscues.  The following strategies have been developed and are suggested in order to improve B.M.’s reading by focusing on remediation in these three key areas.  Interests, learning styles, and modalities have been incorporated throughout.  All texts, passages, and books chosen to use for tutoring should be based upon B.M.’s interests (consider list above under “influence on tutoring sessions”). 
a. Suggested strategies for silent comprehension
Neurolinguistics
This strategy uses visualization to build comprehension.  To adapt it more to B.M.’s preferred modality, the teacher should often have him orally describe his visualizations. 
· Have the child silently read a sentence or paragraph. 

· Stop the reading; have him “build a picture” of what was read.
· Discuss the picture. Analyze the “wholeness” of the picture and identify omitted parts (i.e. if the student does not describe character’s outfit but it was described in the paragraph, ask, “What is the character wearing in your picture?”)
· Help the student to add to his picture by asking questions about size, season, time, color, shape, sounds, sequence, volume, movement, emotions, temperature, etc.  

· After going through this procedure several times, encourage student to use this strategy continuously while reading.  Have him try this in larger chunks.  Because B.M. is an auditory learner, I will have him visualize while silent reading and then describe to me aloud what he is visualizing (without looking at the text). 
Chunking
This strategy increases comprehension by encouraging the student to read words in groups or phrases, rather than word by word.  The teacher can begin by presenting the strategy using oral reading.  
· Have the student read a sentence

· The teacher reads the sentence using meaningful phrasing

· The young boy / was very excited / to go fishing / with his brother. 

· The student echoes this grouping; repeat this process until the student grasps the chunking process

· The student looks at new sentences and groups them himself (using markers or slashes) or with some teacher assistance; he then reads aloud using these phrases

· The teacher has the student read these same sentences silently, emphasizing the importance of mentally grouping words into these phrases while reading (teacher may consider writing each phrase on a separate notecard when first having him read silently; present one chunk at a time for him to read before moving on to the next). 
· Longer passages are presented; student chunks them into meaningful phrases while reading silently and puts slashes on the paper to show the phrases he found.
Decreasing reading rate
Based on my observation, I determined that B.M. often seemed to rush through the silent reading passages, which could be a factor in lowering his comprehension.  
· First, the teacher needs to repetitively stress the need to slow down, reminding the student that reading is about understanding, not about speed.  This is something that B.M. needs to be reminded each time before he reads silently.
· The teacher should provide the student with purpose-setting questions before reading (or, have the student develop their own purpose-setting questions).  These should be answered immediately after reading is completed. 

· The teacher might give the student a short story in smaller chunks (short paragraphs), encouraging him after each short paragraph to go back and re-read what he did not understand; remind him to read the next paragraph slowly. 

Details 
B.M. struggled with recognizing and remembering details much more when reading silently than when reading orally (56% error rate for silent, 24% for oral).  The following strategies can be used for both oral and silent reading, but are used here for silent because it is where B.M. needs it most. 

Using a Picture to View and Remember

Because one of B.M.’s strength’s is identifying the main idea, this is a good strategy to begin with because it builds off of the main idea. 
1. Begin by showing the student a picture with many details

2. Tell the student to look very carefully at the picture and try to remember everything he can; look for the details. 

3. Take the picture away; have the student identify the main idea of the picture, then brainstorm everything else he can remember (colors, specific objects, sizes, etc.).  

Use graphic organizer: 






      Detail

              Detail








               Detail










Main idea


        Detail 




         Detail                          Detail

4. Repeat this activity, using text rather than a picture.  Have the student read a passage silently, reminding him to pay attention to detail.  Then, fill out the graphic organizer and discuss details. 
Read and Remember

Have student read a passage or story silently, telling him to pay attention to details.  After reading, take the story from him and have him generate a list of details he can remember; the teacher records them on a piece of paper or the board.  Then, have him re-read the story to look for details he missed.  Ask him if there are any more details he would like to add to the chart after re-reading. Discuss why these details might have been left out the first time. 




Matching Details to the Main Topic
· Develop a main idea and a list of relevant and irrelevant details.
· Example:

Going on a Hike

Using a map

Remembering what grade I got on my spelling test

Learning how to set up a tent

Packing food

Knowing how to make a cake

· Have student identify the details that are essential to developing the main idea or topic.
· Alternate: Have student generate his own list of details pertaining to a certain topic (List of details pertaining to “owning a dog”: buying food, talking it on walks, giving it baths, etc.). 
The Five W’s (similar to Herringbone Technique) 
Begin with sentences that answer who, what, when, where, and why questions.  Have the student read the sentence silently; then, ask these specific questions.



John brought his tent on the camping trip to the Grand Canyon.

· Who was going camping?

· What did he bring?

· Where was his camping trip?

After the student becomes comfortable with reading to look for the answers to these questions, transition to paragraphs, passages, and stories.  Ask him and have him answer these detail questions orally. 


ReQuest



This strategy uses reciprocal questioning to help the student develop self-questioning strategies 


in order to improve comprehension. It is a good strategy for B.M. because as an auditory learner,


he will have discussion, verbalizing and answering questions with the teacher. 
· The teacher finds a text at level 4 (instructional level).  The teacher explains to the student that they will be taking turns asking questions to each other about each paragraph – the student should try to ask questions that a teacher would ask. 
· The teacher and student read the first paragraph silently.  The teacher models some good questions and has the student answer them.  Then, the student should come up with a question to ask the teacher. 

· After reading silently the next paragraph, the student should ask the first questions. Then, the teacher asks questions about any important points not mentioned. 
· The teacher should provide feedback about the student’s questioning behavior; model how to ask beyond-literal questions. 
· The teacher should ask predictive questions; have the student read silently to find the answer to the questions. 

Decreasing Faulty Habits: Subvocalization and Lip Movements 
Observation has revealed that B.M. tends to use subvocalization and lip movements when told to read silently.  Strategies to decrease this habit include:

· Have student hold a pencil between lips as a reminder not to subvocalize or move his lips; if he moves his lips, the pencil will fall out.

· Have student chew a piece of gum while reading silently; subvocalization and lip movements become difficult.

b. Suggested strategies for utilizing comprehension skills (cause & effect, inference, detail, sequence, vocabulary)
Cause and Effect Demonstration (Cause and effect strategy)

· Start with examples that can be demonstrated.  Blow up a balloon, and pop it with a pencil.  Ask the student what caused the balloon the break. 
· Ask the student, “If I don’t water a plant that I have, what will happen? What is the effect of not watering the plant?” 
· Have the student brainstorm other causes and effects.  Give them “if-then” situations, having them fill in the “then” part. 
Newspaper Headlines (Cause and effect strategy)

· Cut out newspaper headings
· Have student read the first heading
· Have the student generate a list of several possible causes for this outcome or effect
Comic Strip Endings (Cause and effect strategy)
· Select a comic strip and cut off the last picture
· Ask the student to think about what could happen. What is the final effect of everything that happened in the cartoon? 
· Have the student write or draw about the last picture and possible effects
(This strategy can be reversed – have student identify causes.) 
Identifying What Could Happen (Cause and effect strategy)

· Select an article from a newspaper and highlight the first sentence (check for appropriate content).
· Have the student read the first sentence. 
· Have the student develop a list of five to ten possible effects or outcomes.  
Cloze Instruction (modified)  (Inference Strategy)
This strategy develops comprehension by deleting target words from the text.  It encourages the student to use inferences to decide what word(s) would make sense in the sentence and in the context of the story. 

· The teacher deletes (or covers up) key words from the story

· The student is instructed to read the entire passage 

· The student goes back and fills in the blanks, making inferences to determine the best word or phrase to put in the blank

· The student’s answers are compared to the original word(s)

Example:

John was embarrassed by his bright yellow raincoat.  His mom made him carry an umbrella to school, and already his shoes were wet.  He never liked when the weather _____________. (Student can fill in any phrase; if he mentions rain, he is making an inference.  Ask him how he knew it was raining.)
Alex slammed the door and threw his backpack on the ground.  He fell onto his bed and punched his pillow.  He was feeling so __________!
Picture Sequence (Inference strategy)
Show student a sequence of pictures (comic strips would be useful).  One of the middle pictures should be missing. Student should then make an inference about what happened in the missing picture.  Have him describe or draw the missing picture to complete the “story.” Ask him, “How do you know what happened in the missing picture?  What clues did you use to figure that out?”  
Note: this can be adapted to become a sequence strategy.  The student is shown a series of pictures/comic strips that are out of order.  The teacher has the student rearrange the pictures to form the appropriate order. 



Instruction Using Activity (Sequence strategy)
The teacher does something that is meaningful to the student involving several steps.  Then, the student will describe what happened first, second, next, then, (etc.) and last.  For example, the teacher might pick up a DVD and say, “We are going to watch a movie!”  Then, still holding the DVD, she would sit down and look at the blank TV.  Ask the student, “Why can’t I see the movie?”  The student will direct the teacher to put the DVD in the player and then press play.  Then, the teacher will sit back down and watch the screen. Discuss with the student the sequence of what happened.  Ask him why the sequence mattered.  Have him describe the sequence of events that took place.  
Story Mapping (Detail strategy)
· Develop student-made maps 
· The maps should be in a series of geometric shapes connected to a central shape by spokes
· The central geometric shape should identify the main idea; the shapes around it should identify details, including: 
· The characters
· The setting
· The plot
· Details on these can be added, color, size, season, time, light, shape, sounds, movement, emotions, texture, temperature, etc. 
· Additional detail strategies seen above (under “Suggested strategies for silent comprehension”). 
Teacher Modeling (Vocabulary strategy) 
· The teacher picks out difficult words from the text prior to beginning the reading.
· The teacher uses each of these words in sentences (write the first sentence and underline the word); then, ask the student to use the word in a different sentence.

Example:

Teacher:
“Today was such a peculiar day; nothing seemed to go as it usually does”



“What a peculiar dog – I have never seen one like it!”



“The detective sensed that there was something peculiar about the man; 


 
he was not the same as the others the detective had questioned.” 



Can you think of a sentence using the word peculiar? 

· The teacher assesses the student’s use of the word

· Repeat this process with each of the vocabulary words in the text

· Have the student read the text; encourage him to look for vocabulary words that had been discussed
c. Suggested strategies for prevention of substitution miscues (focus: suffix/word middle errors) 

Direct Instruction Lesson Plan on Suffixes
1.  Auditory discrimination – Read the student similar words with different suffixes.  Have the 

     student point out the differences he hears.  Discuss the differences.  How did the word


     change? 



2.  Sound/Symbol – Provide student with a list of words that contain the suffixes just read 


     (within context).  Have the student underline the suffixes in the sentences. 



3.  Substitution – Provide student with a list of suffixes.  Have student choose one of the words 


     from the previous sentences.  Have him add, subtract, or change a suffix.  Discuss how this


     changed the meaning of the word and the sentence.


4.  Generalization – ask student to come up with other examples of words with suffixes. How are


     they used?  How do they change the word? 


5.  Practice – Have student write words with suffixes on movable cards (kinesthetic/tactile 


     learning). Read sentences to the student where the words are omitted. Have him choose and 


     hold up the best word to complete each sentence. 


6.  Apply – Have student read a passage or story.  Direct him to point out suffixes found.  Why is 

     it important to that sentence that the suffix ending is there? 
Modified Cloze Instruction
This strategy can be used to develop comprehension and the use of context clues to help prevent substitutions.  B.M. often tends to look at the first part of a word, and say whatever word he first thinks of which begins that way.  This strategy will be helpful in remediating this error pattern. 

The first step is to delete (or cover up) a key word in the sentence.

· The fish was long and __​​​​​​​​​____.
The teacher would read the sentence and have the student brainstorm a list of words that could complete the sentence and would make sense.  Then, the teacher would show the beginning of the word (note: do not ever split up blends, digraphs, or diphthongs). 

· The fish was long and sh  ___. 

The teacher then asks the student if he has a new word that begins that way and which would make sense in the sentence.  The teacher shows more of the word if necessary, until the student is able to choose the correct word.  The teacher and student then discuss why this word makes sense. 
· The fish was long and shi         .
· The fish was long and shiny. 
Changing Sentence Meaning

Sentences will be written and read aloud to the student.  The student will be asked to repeat the sentence back to the instructor, changing a part of a word middle or a suffix in order to change the meaning of the sentence.  The student should describe how the meaning of the sentence has changed.  An example should be provided prior to beginning.
Tell student: 

Visualize this sentence: I took my dog on a walk.
Now, visualize this sentence: I took my dogs on a walk.  

(Alternate: have student draw the first picture, than alter their picture after the second sentence is read.  This incorporates auditory, kinesthetic, and visual modalities.)
How did your visualization change?  How did I make that happen? What word did I change and how? The meaning of the sentence is changed because I now have more than one dog that I am walking.  Do you see how I changed the meaning of the sentence by adding one letter?

Then, have the student try; give him various sentences and have him do what was modeled. 
Listening for Substitutions
Develop a list of sentences where one word has been replaced with a word that sounds similar to the original word but that changes the meaning.  Read sentences to student.  Have him identify words the word that does not make sense in the sentence.  Have him replace the substituted word with a similar-sounding word that would make sense.


Example:



Bill enjoys going hiking with his dad on worn days when the sun is shining brightly. (warm)
When the weather is nice, I love to sleep in my backyard in a tense with my brother.  (tent)
Completing Sentences

The teacher will read incomplete sentences where choices of words with suffixes or varying word middles are provided.  The student will be instructed to observe carefully how the words and their meanings differ.  Then, the student will choose the word which best completes the sentence.  This is a good strategy for B.M. because as an auditory learner, he will be able to audibly hear the differences in the words and which would sound better.  
Example:
I crept through the woods ______ as I approached the deer so that I would not be 


heard.  (carelessly, carefully)

The boy felt __________ when he got to go on camping trips, which he loved! (joyless, joyful) 
Suffix Search

Provide student with books or other reading material (based on interests); challenge him to find words with suffixes.  For each word found, he should write or say a sentence using that suffix in a new way.  

Rereading/ Emphasizing Meaning 
When the student is reading aloud and makes a substitution miscue, stop him and ask, “Does that make sense? Why not?”  Have him reread the sentence more slowly until he notices the error made.  Discuss with him why he thinks this happened and how it changed the meaning of the sentence.  


Note:  After utilizing these various strategies for word recognition, an appropriate and effective 


assessment might be to take previously recorded substitution miscues from the IRI and use them 


in new 
sentences (for example, I noted that B.M. said the word library for librarian.  I might 


therefore write a new sentence using the word librarian and use it to assess if the same miscues 


are made or if the new strategies are used and the words are properly decoded. 
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