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Laura Bartlett

ETAP 524 – Mod 3


	Lesson Plan Title

	Learning the Social Reasons and Racial Bias Behind Imperialism Through Analysis of The White Man’s Burden 

	

	Goals

	Students will learn common stereotypes Westerners held about non-Westerners and why they are important to imperialism. After this lesson, students should understand that Westerners justified their imperial conquests with the assumptions that non-Western people were “backward,” “heathen,” and in great need of help.  

	

	Objectives

	· LWBAT translate and summarize the stanzas of The White Man’s Burden by Rudyard Kipling using everyday language to understand their meaning.

· LWBAT analyze the stereotypes that Westerners held regarding their non-Western subjects. 
· LWBAT apply the ideas in The White Man’s Burden to reasons why Western countries justified imperialism.

	

	Discipline and Topic

	This lesson will be part of a larger unit on imperialism. It will serve to help students understand how Westerners justified their imperial conquests along racial lines.

	

	Target Population

	This lesson is intended for a grade 10 Regents-level Global History class of about 20 students.

	

	Curriculum Alignment

	This lesson satisfies the NYS standards for the Social Studies core, part two in the following ways:

· Standard 2: World History
Students will use a variety of intellectual skills to demonstrate
their understanding of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives.
· Benchmark 5.H.1. – Imperialism – Reasons for imperialism—nationalistic, political, economic, “The White Man’s Burden”, Social Darwinism

This lesson satisfies the following ISTE standards for students:

· Standard 2 – Communication and Collaboration
Students use digital media and environments to communicate and work collaboratively, including at a distance, to support individual learning and contribute to the learning of others.
· Standard 4 – Critical Thinking, Problem Solving, and Decision Making   
Students use critical thinking skills to plan and conduct research, manage projects, solve problems, and make informed decisions using appropriate digital tools and resources. 
This lesson satisfies the following ISTE standards for teachers:

· Standard 2 – Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authentic learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge, skills, and attitudes identified in the NETS.

· Standard 3 – Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society.
· Standard 4 – Promote and Model Digital Citizenship and Responsibility
Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices.  

	

	Underlying Educational Theory

	The underlying educational theory for this lesson is constructivism. Constructivism holds that students create or construct knowledge, rather than absorb it from other sources. In this lesson students will be asked to construct their own meanings of the poem The White Man’s Burden from what they know or discover about this type of writing. They will work in collaborative groups to research words and phrases that are unknown to them and view different interpretations of the poem, if appropriate. From this, they will work together to discover how the ideas in The White Man’s Burden connect back to the overall topic of imperialism. While the teacher will provide guidance during this process, the students will be forging most of the connections themselves.
Cognitivism will also be used for this lesson because students will have to rely on their prior knowledge of imperialism to build understanding for the poem and why it was written.

	Materials Description and Timing

	The following materials will be necessary for this lesson:
· A computer lab with at least 20 computers with internet access; OR a laptop cart with at least 20 computers with wireless internet access. 

· A teacher computer with a projector

· An interactive whiteboard to allow the teacher to review with students where to find links, read information, and post on the class wiki. 

· The class wiki, located at http://global10adventure.wetpaint.com/ (the direct link to the activity will be at http://global10adventure.wetpaint.com/page/The+White+Man%27s+Burden)
· The full text of The White Man’s Burden, located at http://www.wsu.edu/~wldciv/world_civ_reader/world_civ_reader_2/kipling.html 

Students will use the computers to access the class wiki in order to read and reflect on the poem. Further, students will use the computers to post their summaries/translations of the poem and analyses of western stereotypes and their use in imperialist encounters. The computers will also be used for student communication and collaboration, as groups of students will need to work together to create their unique summaries/translations and turn them into valuable posts on the class wiki. Students will also communicate individually using the computers by posting personal reflections on others’ answers on the wiki.
While I consider this one lesson, realistically it will take two days to implement. Students will be given one period to interpret the poem and post their responses to the group summaries. Students will be given a second period to post their answers and peer responses to the discussion questions about racial stereotypes and imperialism. I am assuming a class schedule that works on a rotating block schedule, which would mean class periods are roughly one hour long.

	Supplemental Materials/Links

	Should students need help in understanding words within the poem, they should access the Merriam-Webster online dictionary at: http://www.merriam-webster.com/ 
Students may access wikipedia as a resource to understand their poems, but only after they have posted their summaries and responded to others’ summaries: http://en.wikipedia.org/wiki/The_White_Man%27s_Burden 
Should they use the above link in their writing, students will be instructed to cite their source of information.

	Lesson

	1. Anticipatory set: the teacher will ask students to brainstorm and recall from previous lessons the reasons why European countries wished to acquire colonies (power, prestige, natural resources, markets for goods, competition). Students will take a minute to consult with partners and then offer their answers in a whole class discussion.
2. The teacher will then explain that the students will be discovering another motive for imperialism, something that was usually called cultural imperialism. She will make clear that economic and political reasons are not enough to explain why imperialism happened. There is a third category to be considered, that of social reasons.

3. The teacher will ask students to brainstorm what might be some social reasons for imperialism. She will write these on the board as students volunteer answers. If no answers are volunteered, the teacher will ask guiding questions to get the students thinking. 

4. The teacher will explain to the students that they will be discovering social reasons behind imperialism in the lesson’s activities. The teacher will explain the format of the lesson, as well as model how students will access the materials and post their answers on the class wiki (which has been used before this unit)

· Using the interactive whiteboard, the teacher will bring up the classroom wiki (http://global10adventure.wetpaint.com/) and show students how to navigate to The White Man’s Burden Activity (Home ( Imperialism unit page ( White Man’s Burden Page) She will review the process of creating a page, as well as posting to a discusson. Appropriate wiki use will be reviewed, including netiquette and consequences for those students who do not follow these rules. She will also review the activities with the students and then allow them to join their groups (devised by grouping students according to varied academic and social abilities).  

5. Within their groups, students will read the online version of The White Man’s Burden (link provided on the wiki to http://www.wsu.edu/~wldciv/world_civ_reader/world_civ_reader_2/kipling.html). Together they will translate the poem to create a summary of each stanza. The teacher will walk the classroom at this time, checking understanding and asking probing questions to ensure understanding of the poem.
6. When they have finished their summaries, each group will post them on their designated pages on the class wiki.

7. When all groups are finished posting, each group of students will read the other groups’ postings. They will choose one group page to comment on, and describe the similarities and differences between that group’s summary and their own. They will also comment on what the other group might reconsider or what the other group helped them understand about the poem. 
8. The groups will post responses to the comments on their summary/translation pages.

9. Closure: Students will come together for the last few minutes of class to discuss the activity as a whole. Some questions they will consider: Why did we do this exercise? What did this poem teach us about social factors behind imperialism? The teacher will facilitate this whole-class discussion.
For homework students will complete a short assignment that they will post to the wiki the next day in class. They will answer the following questions: What do you know about Western beliefs regarding non-Westerners now that you have read and translated The White Man’s Burden? How could Kipling’s words be used to support a goal of imperialism? Predict situations in which these ideas and words might play out in the colonies.

Day 2

1. Anticipatory set: the teacher will ask students to recall the most important points they understood from reading The White Man’s Burden and other groups’ summaries of the poem. Students will be asked to discuss how the poem made them feel about colonizers and the colonized.

2. Students will individually post their answers to the homework assignment on the class wiki discussion thread on The White Man’s Burden page (Home(Imperialism Unit(White Man’s Burden).

3. After all students have posted their answers, each student will pick another student’s discussion to respond to. They will address the following questions in their response: Do you agree with what they say? Disagree? What else might they consider in their answer? What have you learned from them? Students may do this more than once, if they wish. During this time, the teacher will be walking the room to ensure students are on task. If necessary, teachers will ask students probing questions to get them thinking about other students’ posts.  

4. Closure: students will come together for a class discussion. The teacher will facilitate this class discussion, asking the following questions:
Why is it important to understand the social and racial factors behind imperialism?
How do these racial justifications make you feel about new imperialism and the people behind it?

How did your classmates’ responses help you understand the “white man’s burden” (the idea, not the poem)?
What did you learn from using the wiki and discussion features with these activities?



	Evaluation of Students

	A key part of evaluation for this lesson is formative assessment. Throughout the translation/summary activity, the teacher will walk around the classroom to be sure students understand the concepts that are put forth in the poem. The teacher will also help guide groups if they are having trouble with the poem. Closure activities and discussions will be used as means of informal assessment as well. Further, the teacher will formatively assess students by reviewing the summaries posted on the class wiki by the different groups. She will also assess the comments and responses that are posted on these pages. If anything is off topic or wrong, the teacher will provide written feedback on the wiki itself, as a comment or discussion post. These activities will not receive grades.
Students’ individual posts and responses to peers on the wiki discussion board (based on homework from the previous night) will be evaluated and graded using the following rubrics:
Original Student Post Question
What do you know about Western beliefs regarding non-Westerners now that you have read and translated The White Man’s Burden? How could Kipling’s words be used to support a goal of imperialism? Predict situations in which these ideas and words might play out in the colonies.

Original Student Post Rubric
Criteria
Quality
4-Excellent
3-Good
2-Fair
1-Unsatisfactory
SCORE
Top of Form

Bottom of Form

INTERPRETATION OF POEM 
Response shows a mastery of Kipling’s poem and how it exemplifies Western beliefs about non-Westerners in the nineteenth century. Specific stereotypes are referenced and explained.

[image: image1.wmf]
Response shows a good understanding of Kipling's poem and how it exemplifies Western beliefs about non-Westerners in the nineteenth century, but only mentions one stereotype in detail. 

[image: image2.wmf]
Response shows an understanding of Kipling's poem, but might be unclear on how it exemplifies Western beliefs about non-Westerners. No specific stereotypes are mentioned. 

[image: image3.wmf]
Response shows no understanding of the poem, addresses the wrong questions, or is plagiarized. 
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APPLICATION 
Response shows a clear understanding of how Kipling’s words could be used by Westerners to support imperialism.

[image: image6.wmf]
Response shows an understanding of how Kipling's words apply to imperialism, but fails to fully explain why they would support it. 

[image: image7.wmf]
Response shows a simplistic understanding of how Kipling's words apply to imperialism. The response does not explain this application. 

[image: image8.wmf]
Response shows no understanding of how Kipling's words apply to imperialism, addresses the wrong question, or is plagiarized. 
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PREDICTIONS 
Response has at least two predictions about how racial stereotypes might play out in the colonies. Response shows great understanding of power-play between colonizer/colonized.

[image: image11.wmf]
Response has at least one prediction about how racial stereotypes might play out in the colonies. However, this response may not fully acknowledge power relationships in the colonies. 

[image: image12.wmf]
Response has vague or general predictions about how racial stereotypes might play out in the colonies. Power relationships are not acknowledged. 
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Response provides no predictions, or is plagiarized. 
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LANGUAGE
Writing is explicative, clear, concise, and free of mistakes.

[image: image16.wmf]
Writing is explicative, clear, concise, but may have a few grammatical errors that do not take away from meaning. 

[image: image17.wmf]
Writing is somewhat clear and concise, but several errors in sentence structure and grammar make it harder to understand. 

[image: image18.wmf]
Writing is neither clear nor concise, and contains several errors in sentence structure and grammar that make it almost impossible to understand. 
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Total
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Response Question
Do you agree with what they say? Disagree? What else might they consider in their answer? What have you learned from them?
Response Rubric
Criteria
Quality
4-Excellent
3-Good
2-Fair
1-Unsatisfactory
SCORE
Top of Form

Bottom of Form

CONTENT 
Response makes an opinion clear (agree or disagree) and provides at least two supporting reasons for the opinion.

[image: image22.wmf]
Response makes an opinion clear but only provides one supporting reason for the opinion. 

[image: image23.wmf]
Response has a vague opinion. It is unclear whether the student agrees or disagrees. It provides no supporting reasoning. 
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No opinion is stated. 
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RELEVANCY 
Response is related to the original post and focuses in on the biggest issues.

[image: image27.wmf]
Response is somewhat related to the original post, but may only address small parts of the post itself. 

[image: image28.wmf]
Response does not specifically address any issue in the original post, but makes a point about the overall topic. 

[image: image29.wmf]
Response does not address any issue in the original post and has no relevancy to the overall topic. 
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SUGGESTIONS 
Response explains fully two or more important issues that the author of the original post should consider.

[image: image32.wmf]
Response explains fully one issue that the author of the original post should consider. 
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Response identifies one issue that the author of the original post should consider, but does not elaborate on the issue. 

[image: image34.wmf]
Response does not identify any issue the author of the original post should consider. Response 
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REFLECTION 
Response shows the student reflected on the information in the original post and used it to build on their prior thinking and learn something new.

[image: image37.wmf]
Response shows the student reflected on the information in the original post but it may be unclear how it connects to their prior thinking. 

[image: image38.wmf]
Response shows the student tried to reflect on the information in the original post, but does not make clear how it helped them build on their prior thinking or learn anything new. 

[image: image39.wmf]
Response shows no reflection about the information in the original post or and how it might connect to prior thinking. 
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LANGUAGE
Writing is explicative, clear, concise, and free of mistakes.

[image: image42.wmf]
Writing is explicative, clear, concise, but may have a few grammatical errors that do not take away from meaning. 
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Writing is somewhat clear and concise, but several errors in sentence structure and grammar make it harder to understand. 

[image: image44.wmf]
Writing is neither clear nor concise, and contains several errors in sentence structure and grammar that make it almost impossible to understand. 
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	Evaluation of Lesson

	This lesson will be considered a success if at least 85% of the students actively participate in their small group discussions on the poem, wiki page productions, and wiki discussions to fulfill the ISTE standards. Further, for the lesson to be considered a success, at least 80% of students must receive a cumulative grade of 75% (27 pts out of 36) or higher on their original discussion posts and peer responses. If the previous two conditions are not met, the teacher will have to redesign the lesson according to what went wrong to facilitate more learning and understanding. Even if the lesson is deemed a success according to the above criteria, the teacher will still evaluate what went well, and not so well, during the lesson, especially paying mind to the ISTE standards, and change it as she sees fit in order to improve classroom practice. 

	

	Rationale for using the medium

	I have several different forms of technology in this lesson, so I think it best to discuss each chronologically, as they become part of the procedures of the lesson itself.


	First, I chose to use an Interactive Whiteboard to present the use of wiki tools to the students for a variety of reasons. While Smith, Higgins, Wall, and Miller (2005) are somewhat hesitant to claim that IWBs are especially effective in fostering enhanced teaching and learning, they do concede that IWBs can facilitate certain types instruction, especially that involving technology. For example, the touch screen on the IWB will allow me to bring up the class wiki site, scroll through the site, create pages, create new threads, and follow links without leaving the front of the classroom. Using the IWB for technology instruction will make presentations clearer for all students because I will be able to face them during the presentations and they will be able to see everything on the computer monitor enlarged (Smith et. al, 2005). This proves to be better than using a regular projector and computer because I will be able to view students’ progress instead of watching the computer monitor itself. In all, the IWB will help me focus on the students more in my presentation, rather than on the technology I am using (Smith et al, 2005). 

Before I explain my reasoning for using computers in this lesson, I think it is important for me to mention why I wish to utilize small groups for part of the lesson. While individual learning can help students work at their own pace and discover their own methods of thinking, Egbert (2009) claims that “groups can be significantly more effective at reaching a goal than individual students would be” (p. 72). I believe students are more likely to learn in groups because each student will be able to provide a unique perspective toward a certain topic. No two students think alike, so a multiplicity of approaches will help each student gain a nuanced view of the topic at hand.
I chose to use computers for this lesson because, as Egbert (2009) claims, students are more likely to stay on task and collaborate with each other when they are engaged in computer use. When students spend more time on task, there will undoubtedly be more learning taking place, as well as more communication between group members themselves on where to go on the internet and what to post where. 
Last, I chose to use a Wiki for this lesson for several reasons. The collaborative nature of wikis was especially important to me here, as students can modify content, communicate, and make the topic their own on this one webpage. Also, as Egbert (2009) points out, wikis help students “understand topics from many perspectives” (81). If a whole class collaborates to develop the wiki, each student will bring something new and unique to the table. Maybe more importantly, Godwin-Jones (2003) points out that discussion boards (which I utilized in my wiki) and public websites encourage “universal participation” (12). This means that I will be able to engage even the shiest students in whole-class discussions on my wiki. 
The wiki also seemed like a good tool because it forces students to think about their writing before they post something. Godwin-Jones (2003) points out that students are more conscious of their language on public discussion boards and websites because these places are “semi-public” (12). This means students will seriously think about what they will post before just “winging it.” 
While some may argue against wikis because they can be easily modified, I do not see a problem with this. Each modification on my wiki is tracked and stamped with the username of the person who changed something. This would make students accountable for each change they make on the site. Also, the goal of the wiki is to become a “shared repository of knowledge, with the knowledge base growing over time” (Godwin-Jones, 2003, p. 15). I think it is very unlikely that students will want to delete important content that they had a hand in creating and pondering. Much to the contrary, if anything I think students would want to add more content to the wiki rather than delete anything because what they add and read helps them learn more about the topic.
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