PAGE  
1
Laura Bartlett

ETAP 524 Mod 4


	Lesson Plan Title

	Learning Imperialism in Africa Through Newspaper Articles

	

	Goals

	· Students will learn that in examining an event or idea, there is more than one perspective involved. One's place in life or in a certain event determines how he/she will view a certain situation.
· Students will learn how Africa was colonized, including the key issues of: King Leopold in the Congo, the Congress of Berlin, the Boer War, and the Zulu Resistance.
· Students will learn the positive and negative implications inherent in the European colonization of Africa. 

	

	Objectives

	· LWBAT produce two newspaper articles on one aspect/event of the colonization of Africa (one from the view of an African, another from the view of a European), documenting the most important people, places, and events, and why the writer believes the situation is positive or negative with regard to his country and people.
· LWBAT differentiate between positive and negative impacts of instances of imperialism in Africa.
· LWBAT analyze why one party to imperialism would defend certain actions and another would condemn them, using positive and negative impacts as support for their argument.

· LWBAT work cooperatively with classmates learn about the most important events dealing with the colonization of Africa.

	

	Discipline and Topic

	This lesson will be taught as a part of a larger unit on imperialism. This lesson will exclusively deal with imperialism as it occurred in Africa, with the movement by several European nations to steal the best colonies. Negative impacts on the native populations will be emphasized.

	

	Target Population

	This lesson is intended for a grade 10 Regents-level Global History class of about 20 students.

	

	Curriculum Alignment

	This lesson satisfies the NYS standards for the Social Studies core, part two, in the following ways:

·  Standard 2 – World History: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives.
· Standard 3 – Geography: Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live—local, national, and global—including the distribution of people, places, and environments over the Earth’s surface.
· Benchmark 5.H.4 – British, French, Belgians, and Germans in Africa                      5.H.4.a Scramble for Africa
      5.H.4.b The Congress of Berlin
      5.H.4.c African resistance—Zulu Empire
      5.H.4.d Boer War
      5.H.4.e Cecil Rhodes
This lesson satisfies the following ISTE standards for students:

· Standard 1 – Creativity and Innovation

Students demonstrate creative thinking, construct knowledge, and develop innovative products and processes using technology.

· Standard 2 – Communication and Collaboration
Students use digital media and environments to communicate and work collaboratively, including at a distance, to support individual learning and contribute to the learning of others.
· Standard 3 – Research and Information Fluency   
      Students apply digital tools to gather, evaluate, and use information

· Standard 4 – Critical Thinking, Problem Solving, and Decision Making

  
Students use critical thinking skills to plan and conduct research, manage projects, solve problems, and make informed decisions using appropriate digital tools and resources.

This lesson satisfies the following ISTE standards for teachers:

· Standard 1 – Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning, creativity, and innovation in both face-to-face and virtual environments. 
· Standard 2 – Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authentic learning experiences and assessment incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge, skills, and attitudes identified in the NETS.

· Standard 3 – Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society.
· Standard 4 – Promote and Model Digital Citizenship and Responsibility
Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices.

	

	Underlying Educational Theory

	Constructivism holds that students learn by actively creating knowledge through various activities, rather than passively absorbing it from texts or lectures. This lesson draws upon constructivism because it will force students to create their own understandings about the positive and negative implications regarding the colonization of Africa. They will discover their own information using guided inquiry and attempt to make sense of that information by producing artifacts that encourage critical thinking, inference-drawing, and creativity. In their activities, students will come to develop their own complex understanding of how perspective influences outlooks on various events. Also, throughout their research, students will be able to build and reflect on their own interpretations of positive and negative effects of imperialism in Africa.

This lesson also draws upon cognitivism because students will need to use prior knowledge of imperialism to help them understand the specific establishment of colonies in Africa. Students will be required to fuse this previous knowledge to new information they learn from reading, searching the web, and discussing topics with their classmates. 



	Materials Description and Timing

	The following materials will be necessary for this lesson:
· A computer lab with at least twenty computers with internet access, Microsoft Word, Inspiration Software, and networked printers

· A teacher computer with a projector

· An interactive whiteboard to allow the teacher to explain a model of a concept map and bring up the class wiki

· The class wiki, located at http://global10adventure.wetpaint.com 

· The teacher model of a mind map (Appendix A, and located on the class wiki)

· Newspaper article template in Microsoft word (located on class wiki)

· Expository websites for each group’s research, as follows:

 King Leopold and the Congo:

1. http://www.enotes.com/genocide-encyclopedia/king-leopold-ii-congo 

2. http://web.jjay.cuny.edu/~jobrien/reference/ob73.html 

3. http://www.scribd.com/doc/12754616/The-Belgian-Congo 

The Congress of Berlin:

1. http://geography.about.com/cs/politicalgeog/a/berlinconferenc.htm 
2. http://www.thenagain.info/webchron/africa/berlinconf.html 

3. http://www.suite101.com/article.cfm/african_history/104593 

The Boer War:
1. http://www.essortment.com/all/angloboerwar_rqrz.htm 
2. http://www.anglo-boer.co.za/education/ (including all links to educational materials)

3. http://countrystudies.us/south-africa/16.htm 

The Zulu Resistance:

1. http://www.sahistory.org.za/pages/governence-projects/anglo_zulu_wars/index.html 

2. http://www.newworldencyclopedia.org/entry/Anglo-Zulu_War 

3. http://www.enotes.com/genocide-encyclopedia/zulu-empire 

Students will first use the computers to access the research material that is pertinent to their group assignments. Students will also make use of the computer in creating a mind map using Inspiration software in order to both organize information and analyze the positive and negative connotations of that information. When crafting their newspaper articles, students will first use Microsoft Word to type them and then copy/paste their writing to their page on the class wiki to be peer-evaluated. They will save their files in Microsoft Word to return to when they receive comments. Finally, the students and the teacher will use the printer to print hard copies of each newspaper article in order to create two sets of full newspapers: one from a European point of view and the other from an African point of view. 
This lesson will take approximately three days to complete, allowing one day each for: 1. Research, mind-mapping, and drafting of articles; 2. Development of articles and posting of those articles, along with comments on articles for other groups; and 3. Revision and printing of the articles as final products. I am assuming a rotating block schedule, which means classes would be approximately one hour long.


	Supplemental Materials/Links

	· In researching their events, students may need to make use of Merriam-Webster’s online dictionary at: http://www.merriam-webster.com/ to further understand the meanings of complex or confusing terms.
· In writing their newspaper articles, students will make use of an online thesaurus at http://thesaurus.com/ to choose their words more carefully.

· Students may access www.wikipedia.com to do further research on their topic, but will have to explain why this was necessary and what risks it poses.



	Lesson

	1. Anticipatory set: The teacher will ask the students to brainstorm the following questions: From what we already know about various aspects of imperialism, how might colonizing countries view acts of imperialism? How might their conquered counterparts view the same acts or events?
(In other words, if you were a colonizer, how would you feel about a new conquest? If you were someone who was conquered, how would you feel about the people who took over your land? Why?). Students will be given time to discuss this with a partner and will then participate in a whole-class discussion reflecting on these questions. The teacher will facilitate the discussion by writing answers on the board.

2. The teacher will then explain to the students that they will be gaining a greater understanding of different viewpoints in history, especially as they relate to imperialism and colonialism in Africa during the late 19th century.

3. The teacher will explain and detail the first activity: The teacher will bring up the class wiki (http://global10adventure.wetpaint.com) on the interactive white board, where students will find a list of instructions for the assignment, as well as certain websites their group will be visiting to gain information. 
· The teacher will show students how to navigate to the correct page of the wiki to find the assignment as she explains it (Home ( Imperialism unit page (Imperialism in Africa page).
· The teacher will review the process of creating a page, as well as posting a comment to a page. Appropriate wiki use will be reviewed, including netiquette and consequences for those students who do not follow these rules.
4. The teacher will bring up her own example of a mind map (using a different familiar subject so as not to give away any answers) (see appendix A). She will ask students to make sense of the mind map and understand how it shows negative and positive effects for each party. Further, students will brainstorm and discuss other ways in which they might show negative/positive relationships using a mind map in Inspiration. (Students will have had experience with Inspiration and mind maps prior to this lesson, so use of the technology should not be a problem). The teacher will explain that the students will be creating a similar type of mind map to make sense of the information they read and analyze.
· Students will be placed in their groups (devised by the teacher according to academic ability) and will start the assignment.

5. Within their groups, students will use the websites provided to research their topic. After reading all of the websites (and possibly accessing wikipedia), they will brainstorm with their group the positives and negatives explicit and implicit for both parties to the event (Africans and Europeans). They will consider the following questions in doing this: What do you think 19th century Europeans would have to say about this issue? What do you think 19th century Africans would have to say about this issue? Would they see it as positive or negative, and why? (see Egbert, 2009, p. 107). The teacher will walk around the room to coach students or groups who are having problems.
6. Using Inspiration software, students will create a mind map detailing their positive/negative interpretations they brainstormed in the previous activity. Their map must show explicit connections between ideas and events and the positives/negatives attached to them. The groups will save their mind maps on one of the student’s personal drive. The teacher will walk around the room to coach groups who are having problems.
7. When each group’s mind map is complete, the teacher will review the rubric for the newspaper articles assignment. To create effective articles, students must know that they need to follow the rubric and understand what is expected of them.
8. Students will begin drafting ideas for the two five-paragraph articles they will write based on their mind map. Each group should consider the following questions: what kind of a personality will our journalist have? What are the most important things he/she will talk about? What types of pictures must we find (or create) to make our point? How can we come up with a catchy headline?
9. Closure: A few minutes before class ends, the class will come back together to discuss the activity they did. They will consider the following questions: What important ideas did they learn about imperialism in Africa, overall? How did the mind map help them?
Day  2

1. Anticipatory set: Students will be asked to brainstorm why perspective is so important when discussing any issue. They will also consider its specific relevance to imperialism. They will think-pair-share for this activity. The teacher will act as a coach/ facilitator.

2. Students will return to their groups from the day before and continue their work on their articles. They should have a rough draft of each of the articles typed (and saved in a MS Word document) and posted to their page on the class wiki.
3. Once every article is posted, each group will read another group’s articles and comment on what they think might need to be changed for the final draft. They will consider the following questions:

· Does the author stay in character throughout the article (i.e. as a European or African journalist)?

· Does the author describe the general facts of the event enough for a reader to understand?

· Does the author describe at least one way how the event is positive/negative for his or her country and why?

· Does the article "flow"? Is it easy to understand?
They will post their suggestions for the group as a comment on the group’s wiki page.

4. If there is time, each group will read the comments left on their articles and consider what they might need to change for their final draft. 

5. Closure: Students will be asked the following question to discuss: from reading the work of your peers, what have you learned about writing from a different perspective? In reading other groups’ articles, did you get any ideas on how to improve your own? If so, what? The students will first write this down and then verbally discuss it. The teacher will collect these written responses to gauge how students are thinking about their work and the work of their peers.

Day 3

1. Anticipatory set: the teacher will review the rubric for the newspaper article assignment again, being sure to emphasize that students include each criterion listed on the rubric. She will facilitate a short discussion on what students generally might do to improve their articles.

2. Students will continue reading their feedback posted on the class wiki and make any changes they deem necessary to finalize their newspaper articles. This should take most of the class period. When finished, they should print out both articles (on separate sheets of paper) and hand them in to the teacher.

3. The teacher will construct two classroom newspapers from the students’ submissions, one from a European point of view, the other from an African point of view. (Note: this may take a day to allow time for copying; students will receive these the following day to complete a homework assignment using them).

4. Closure: students will complete a ticket-out-the-door addressing the following question: what is the most important thing you learned over the past three days with this activity? Could you have learned this without the computer, the internet, Inspiration, or Microsoft Word? Why/Why not?


	Evaluation of Students

	Formative assessment is key in this lesson during the initial stages of research, mind-mapping, and drafting of the articles. The teacher will informally assess student understanding through evaluation of one-on-one discussions, group discussions, and whole-class closure activities. The ticket out the door will be informally assessed (with feedback provided) because it is crucial that students learn to answer for themselves what they have learned in a given class and what they could improve.
Summative assessment for this lesson will be based on the actual products themselves, the newspaper articles. The students will be provided with the following rubric in order to know what is expected of them as they are writing their articles. I will evaluate the articles based on the criteria listed on the rubric (using the rubric twice – once for each article).



	CATEGORY 
	4 - Excellent 
	3 - Good 
	2 - Needs Improvement
	1- Unsatisfactory 

	Accuracy of Facts 
	All facts presented in the article are interesting, accurate, and relevant to the topic. 
	All facts presented in the article are accurate and relevant to the topic, but may not be something the reader wants or has to know.  
	Most facts presented in the article are accurate (at least 70%), but many are either not relevant or necessary to know. 
	There are several factual errors in the article that impede understanding of the topic. 

	Perspective
	The article has a consistent voice connected to either an African or a European and is carried on throughout the article. (No “stepping out of character”)
	The article has a generally consistent voice connected to either an African or a European, but may have one mistake in “stepping out of character”
	The article does not have a consistent voice connected to either an African or a European, but presents an effort at developing some type of character.
	The article does not have a consistent voice connected to either an African or a European. No effort at creating a character is evident.

	Opinion Accuracy
	The article presents the clear opinion of the journalist (positive or negative) and gives two factual or implied reasons why this might be.
	The article presents the clear opinion of the journalist (positive or negative), but may lack sufficient reasons why this might be.
	The article does not present the clear opinion of the journalist (positive or negative), but gives evidence alluding to an opinion.
	The article does not present an opinion. It merely restates facts.

	Use of Photographs or drawings 
	The article is supported by photographs or drawings that enhance the appearance and meaning of the opinion conveyed. 
	The article is supported by a relevant photograph or picture that enhances the appearance, but doesn’t necessarily embody or enhance the opinion. 
	The article contains a photograph, but it has no relation to the topic or opinion. 
	There are no photographs or drawings to support the article. 

	Headline 
	Headline is eye catching and original as well as descriptive of the topic at hand. 
	Headline is eye catching and original, but the reader may have trouble distinguishing what the article will discuss. 
	Headline is present, but does not relate to the article. 
	Headline is missing, incomprehensible, or plagiarized. 


Summative assessment for this lesson will also be based on a homework assignment that students will receive when they receive the two complete classroom newspapers. In three to four paragraphs, they will address the following questions:

1. Why/How might imperial encounters be viewed in different ways? (2)
2. Looking through your newspapers, what are the trends you notice amongst the two groups of articles? (2)  Account for this trend. (2)
3. Was imperialism positive or negative in Africa? (2) Why? (from your personal perspective)(2)
Students will be graded on this assessment using a checklist. Each question is worth a total of two points. Two points will be granted if the student addressed the question completely and backed-up his/her arguments. One point will be granted if the student addressed the question but did not answer it fully or did not back up his/her arguments. Zero points will be assigned if the question was not answered or was plagiarized.
	Evaluation of Lesson

	This lesson will be considered a success if at least 85% of the students actively participate in their small group activities. Active participation will include reading the material, helping create the mind map, and collaborating to produce the two newspaper articles to fulfill the ISTE standards. The teacher will gauge student participation by monitoring students and conducting small-group discussions.

A second evaluation of the lesson will involve assessing student responses to the ticket-out-the-door closure activity. In this activity, students will assess how the technology helped (or hindered) them in reaching their goals for the lesson. The lesson will be considered a success here if 90% of students evaluate the technology in a positive way.
Finally, the lesson will be considered a success if at least 80% of students receive a grade of 75% or higher on both the newspaper articles (at least 30 out of 40 possible points) and their homework assignment (at least 7.5 out of 10 possible points).

If all of the preceding conditions are not met, the lesson will be deemed a failure and the teacher will have to restructure and change the lesson, depending on the strengths and weaknesses of the students’ results. Should students have a problem with the technology, other means of technology will be considered or components will be taken out completely. If the preceding conditions are met and the lesson is deemed a success, the teacher will still continue to evaluate the lesson based on activities in class and how students dealt with them, paying special consideration to the ISTE standards and change what she deems to be appropriate.

	

	Rationale for using the medium


Before discussing the technology that will be used throughout this lesson, I think it is appropriate to understand where I have inserted critical thinking throughout this lesson based on suggestions from the texts. In the creation of my newspaper activity, I kept in mind Halpern’s (1998) descriptions of effective critical thinkers. According to Halpern (1998), a critical thinker is able to “engage in and persist at a complex task,” use plans and suppress impulsive activity, “abandon non-productive strategies in an attempt to self-correct,” and realize “social realities that need to be overcome” (p. 452). Each stage of my lesson draws upon these ideas because: 1. The tasks of creating a mind map and two newspaper articles are exceedingly complex tasks that students will have to focus on. These tasks are not out of their ability level as long as they focus and work collaboratively. 2. The task of peer editing and suggestion-giving allows students to see where they have gone wrong and brainstorm the most effective ways they could fix it. And, 3. Students need to work together each step of the way if they are going to have a polished finished product.
I also made use of Egbert’s (2009) suggestions for asking the right questions to provoke and engage students in critical thinking. Implicit in the research phase of this lesson is the idea of analysis; students must look beyond the information on the screen and come to an understanding of how that information was pertinent to Europeans and Africans as separate entities – they did not (and could not) view these events in the same way. Also, by asking themselves “What do you think __________ would say about this issue?” when brainstorming and writing their newspaper articles, students will be challenged to synthesize the information they read and analyzed (Egbert, 2009, p. 107).
For the sake of organization, in analyzing and rationalizing the technology I chose for this lesson I will move chronologically throughout the lesson, considering the initial resources I use first.
First, while I do not consider the interactive white board a piece of technology that fosters critical thinking (at least not in this lesson), there are several reasons why I chose to use it. The IWB allows me to enhance my instruction as I model the places students will travel when online. The touch screen feature and the ability to move quickly from page to page will allow me to model for my students the activities they will be completing more effectively than just using a regular computer, monitor, and projector (Smith, Higgins, Wall, and Miller, 2005). Students will be able to follow my instructions and modeling more clearly because I will be able to face them during the lesson and monitor their understanding of the task, rather than focus on my computer the whole time (Smith et. al, 2005).
Second, I chose to use computers for several reasons. As I mentioned in my previous lesson plan, working around a computer encourages and fosters student collaboration towards a certain task (Egbert, 2009). This will be an essential part of completing the challenging project that I have set out for the students. Furthermore, and maybe most importantly, use of the computer, especially in the research phase, will help students gain the ability to critically analyze the sources of their information. They will not just be reading for content, but they will have to analyze how a certain person might view information. While I have already provided them with websites, they will still need to evaluate the positives and negatives from that information, allowing them to form more complex understandings of the subject. In the end, the internet and computers allows the students and me to gain information that might not be readily available in other print forms. Also, in this lesson computers and internet websites have the ability to teach students components of information literacy, including how to evaluate and use the information they find on the internet, which is definitely a major component of critical thinking (Egbert, 2009, p. 14). 

I chose to use mind mapping software, specifically Inspiration, in this lesson because it will help promote students’ organization of thoughts and critical evaluation of important issues dealing with imperialism in Africa. As Beaver and Moore (2004) note, mind mapping software can be “an amazing classroom resource” if students are encouraged to analyze and evaluate information instead of just organizing concepts (p. 43). My mind map activity encourages students to make connections between events and perspectives that might not have been apparent without a visual model. Essentially, the mind mapping process further helps students analyze the information they read and make more sense of it (a key critical thinking component). Novak and Canas (2008) support this idea in stating: “One of the powerful uses of concept maps is not only as a learning tool but also as an evaluation tool” (electronic document).
It is important to note that concept maps “may at first look like a simple arrangement of words into a hierarchy, but when care is used in organizing the concepts represented by the words, and the propositions or ideas are formed with well-chosen linking words, one begins to see that a good concept map is at once simple, but also elegantly complex with profound meanings” (Novak and Canas, 2008, electronic document). By using them, I will help my students gain powerful understandings that stretch toward higher-order critical thinking.

Beyond concept maps, I decided that students use Microsoft Word because it will help them organize their thoughts, brainstorm ideas from their concept maps, and easily integrate photographs or pictures to enhance student creativity. Microsoft Word is also especially useful for students because they can effortlessly add or delete ideas or information when they discover something new they need to evaluate as part of their project. Egbert (2009) comments that “People do not often think of a word processor or spreadsheet as a critical-thinking tool, but when their use is focused on aspects of thinking, they can certainly support the process” (p. 123). I find that my newspaper article project will be nicely complemented by this word processing tool because it will support students in their evaluations of positives and negatives and perspectives on events.
Last, I chose to use a class wiki for one very important reason. While most researchers focus on how wikis promote student collaboration, that is just an added bonus here. The main activity with the wiki deals with peer revision of articles and the revision process itself. I believe the use of the wiki in this way will help promote metacognition in my students, a key part of the process of critical thinking (Halpern, 1998). Halpern (1998) comments that “When engaging in critical thinking, students need to monitor their thinking process, checking whether progress is being made toward an appropriate goal, ensuring accuracy and making decisions about the use of time and mental effort” (454). In using the wiki, my students will be doing all of these things. First, they will be posting their drafts to the wiki for peer revision, which will give them more motivation to think about their writing and what might make it better. Second, in viewing others’ posts, they can gauge what they are doing right, wrong, or what they need to improve on even before they receive their personal feedback. Third, once students receive feedback from other groups, they can use that feedback as a starting point for thinking about what actions they might take to make their thinking and writing better. In all, when used properly, wikis can be powerful aids in moving toward critical thinking. 
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APPENDIX A
