Meghan Moore & Hira Qureshi- PJ 5

Their Voices, Their Stories: 
First Nation Peoples and European Explorers

Grade: 6
Strand: Social Studies: Heritage and Citizenship: First Nation Peoples and European Explorers

Guiding Question: Was the impact of European exploration good or bad for First Nations Peoples of Canada? 
Overall Expectations of the Unit:

· By the end of grade 6 students will describe characteristics of pre-contact First Nation cultures across Canada, including their close relationships with the natural environment; the motivations and attitudes of the European explorers; and the effects of contact on both the receiving and the incoming groups

· By the end of grade 6 students will use a variety of resources and tools to investigate different historical points of view about the positive and negative effects of early contact between First Nation peoples and European explorers

· By the end of grade students will analyze examples of interaction between First Nation Peoples and European explorers to identify and report on the effects of cooperation and the reasons for disagreements between the two groups.

Culminating Task Option One:

	Journal Writing

Groups of 4 or 5 will assume the role of either European Settlers or Aboriginal People.  The task is to put themselves in the shoes of either a European Settler or an Aboriginal Person prior to and during contact with the other group.  Students will work in groups to complete a series of journals, notes, illustrations, stories, songs, etc. to portray life during this time.  

Part 1: The journal writing will extend over a period of time both before and after meeting the other group.  The assignment should contain a minimum of twenty entries (that is 4 or 5 entries per student).  Entries should include such topics as life before and life after contact with the other group.  

1. How has life changed after contact with them?  

2. Why do you think that group chose to settle here?

3. Has the health of your group changed?  Why or why not?  Have you been affected by any disease?

4. What were your customs or traditions before contact with the other group?  Have they changed?

5. What kinds of contact do you have with the other group?

6. Has the fur trade helped your relationship?  What sorts of resources did the other group have that made your lives easier?

7. What were your attitudes towards the other group? (Was it easy to communicate with the other group based on their languages?)
8. Are there disagreements between your group and the other?  Are there any possible reasons behind that? 

9. Have you learned anything from the other group?  Did the group pass on any knowledge or skills to you? 

10. What are the advantages and disadvantages of having contact with the other group?

Part 2: At the end of the journal, students will individually write a reflective piece expressing their personal viewpoints based on historical evidence about the outcomes of early contact between First Nations people and early Europeans.  

1. What are some of the stereotypes and misconceptions about Aboriginal people today?

2. What impact does the portrayal of Aboriginal peoples in our entertainment industry have on those who are Aboriginal?  (Think about all the sports teams named after Aboriginal symbols like the Indians, Braves, Redskins, Chiefs, Blackhawks and Redmen.  As well, think about movies where Aboriginal people are portrayed such as: Indian in the Cupboard, Disney’s Pocahontas, Thunderheart, Dances With Wolves and Disney’s Peter Pan. 


Culminating Task Option Two:

	Audio Journal Recording

Groups of 4 or 5 will assume the role of either European Settlers or Aboriginal People.  The task is to put themselves in the shoes of either a European Settler or an Aboriginal Person prior to and during contact with the other group.  Students will work in groups to complete a series of audio journals, notes, illustrations, stories, songs, etc. to portray life during this time.  

Part 1: The audio journal will extend over a period of time both before and after meeting the other group.  The assignment should contain a minimum of twenty entries (that is 4 or 5 entries per student).  This option will require the use of a digital voice recorder and students will record themselves speaking their journal entry.  Entries should include such topics as life before and life after contact with the other group.  

1. How has life changed after contact with them?  

2. Why do you think that group chose to settle here?

3. Has the health of your group changed?  Why or why not?  Have you been affected by any disease?

4. What were your customs or traditions before contact with the other group?  Have they changed?

5. What kinds of contact do you have with the other group?

6. Has the fur trade helped your relationship?  What sorts of resources did the other group have that made your lives easier?

7. What were your attitudes toward the other groups? (Was it easy to communicate with the other group based on their languages?

8. Are there disagreements between your group and the other?  Are there any possible reasons behind that? 

9. Have you learned anything from the other group?  Did the group pass on any knowledge or skills to you? 

10. What are the advantages and disadvantages of having contact with the other group?

Part 2: At the end of the journal, students will individually create a spoken reflective piece using a digital voice recorder expressing their personal viewpoints based on historical evidence about the outcomes of early contact between First Nations people and early Europeans.  

1. What are some of the stereotypes and misconceptions about Aboriginal people today?

2. What impact does the portrayal of Aboriginal peoples in our entertainment industry have on those who are Aboriginal?  (Think about all the sports teams named after Aboriginal symbols like the Indians, Braves, Redskins, Chiefs, Blackhawks and Redmen.  As well think about movies where Aboriginal people are portrayed such as: Indian in the Cupboard, Disney’s Pocahontas, Thunderheart, Dances With Wolves and Disney’s Peter Pan. 


Pathway of Instruction:
	Lesson 1:

Who, What, When and Where: Learning About Native Canadians

Specific Expectation: 6z1, 6z15

Activity/Lesson Description: To start the lesson the teacher will read the book Growing Up Indian by Evelyn Wolfson. After this, the teacher will ask the class to think about what knowledge they have about First Nation peoples. The teacher will divide the class in groups of 4-5 and have each group complete a KWL chart. The groups will have 10 minutes to complete the charts and each group will hang their chart on the blackboard and share their ideas with the class. The teacher will leave the charts hanging in the class somewhere so that the students can fill in the “L” column as they move through the unit. 

Skill Deconstruction: The skills that will be addressed in this activity are collaboration (group work) and organization. 

Assessment: This lesson will be used as a diagnostic assessment. The teacher will read the charts to see what the students already know and use their ideas to address any misconceptions the class may have. 

Resources: Growing Up Indian by Evelyn Wolfson


	Lesson 2:

Caring for the Environment: What’s the difference?

Specific Expectation: 6z2

Activity/Lesson Description: Students will learn about First Nation people’s attitudes about the environment. The teacher will show the class a PowerPoint Presentation about how important the environment is to them and how it affected their daily lives. The information in the slides will be taken from http://www.linktolearning.com/grade6ss.htm. After the information is presented, the class will discuss the differences in attitudes about the First Nations groups and present day society. The teacher will make an anchor chart of differences. After the discussion, the teacher will ask the class to show their understanding of the First Nations views about the environment (the value and need for hunting and fishing, spiritual, habitats of animals, etc). The teacher will ask the class to use pictures and then write a small paragraph explaining their drawing. After their paragraph, the teacher will ask the class to answer the question: Why do you think there is such a difference in attitude between First Nations groups and present day society? 

Skill Deconstruction: The skills that will be addressed in this activity are independent work because students will be independently monitoring, assessing, and revising plans to complete tasks and meet goals.
Assessment: This lesson will be used as a formative assessment. The teacher will use a checklist to assess this activity. Students will need to include: detailed, coloured drawings, a clearly written paragraph and the answer to the posed question.  The checklist will assess whether students were able to make the connection that for First Nations people everything was connected to nature.  

Resources: The information presented in this lesson will be taken from http://www.linktolearning.com/grade6ss.htm.


	Lesson 3:

Iroquois and Algonquin Tribes

Specific Expectation: 6z3, 6z15

Activity/Lesson Description: The teacher will show the class a video on the Iroquois and Algonquin tribes. The teacher will discuss some of the important information (language; agriculture and hunting; governance; matriarchal and patriarchal societies; arts; storytelling; trade; recreation; roles of men, women, and children). The teacher will make anchor charts for each tribe, including all of the important information.  The class will read and interpret both historical and modern maps to determine the settlement patterns of both tribes.  The teacher will divide the class into two groups. The teacher will tell the class they will be playing a class game of Jeopardy (on the SMARTBoard). The teacher will ask the teams to pick one question at a time on the SMARTBoard. The questions will be true/false, multiple choice, and/or inquiry type questions. The questions will be about the information presented on Iroquois and Algonquin groups. After the Jeopardy game, the teacher will ask the class to think of modern day societies and/or groups that can be compared to the Algonquin or Iroquois tribes (modern day African tribes, European Canadians, Canadians from different provinces like Newfoundland). The teacher will ask the students to work in partners and research one of the brainstormed ideas and write a compare and contrast essay on the groups. Students will be asked to pick either the Iroquois or Algonquin tribes to compare to the modern day tribe and/or group. The essay should be 3-4 pages in length. 

Skill Deconstruction: The skills that will be addressed in this activity are collaboration and organization. 

Assessment: This lesson will be used as a formative assessment. The teacher will use a rubric to assess this activity.  The rubric will address the knowledge and understanding of the tribe, the use of planning skills, the way in which students expressed and organized their ideas in written form, the use of vocabulary, and the application of the knowledge.  

Resources: The information on the tribes will be from http://www.tolatsga.org/iro.html & www.kateritekakwitha.org.  Maps about the settlement patterns of both tribes in historic times and modern day to make comparisons http://www.wimssite.nl/?pagina=hobby&onderwerp=129.


	Lesson 4:

Dance, Arts and Music of Aboriginal Peoples

Specific Expectation: 6z8, 6z13

Activity/Lesson Description:

After showing samples of Aboriginal music, dance and artifacts students will have the opportunity to either recreate a dramatic dance or create a model of an Aboriginal artifact.  Students should first use a brainstorming web to clarify and interpret information prior to creating their piece. Suggestions might include totem poles, canoes and other forms of transportation, a model of a community that labels various features or a story told from an Elders point of view that contains illustrations.  Some students may choose to build a trading post with stores offering different items.  For this activity, students will work independently. Students should have access to numerous art materials.  

Skill Deconstruction:

The skills that will be addressed include the use of creativity, kinesthetic skills, planning and production skills and spatial sense.  

Assessment:

Students will be assessed formatively using a checklist.  The checklist will assess how well students created their model, the level of creativity and originality and application of knowledge and skills.

Resources: 

Students should have access to a wide variety of books, pictures and informational texts to use at their leisure.  




	Lesson 5:

History of Trade in an Aboriginal and European Context – Trading Card Game

Specific Expectations: 6z6, 6z7

Activity/Lesson Description:

Prior to supplying the class with a handout/worksheet about the History of Trade in Canada (see resources), the teacher will divide the class in half.  One half will be “European Settlers” and the other half will be “Aboriginal Peoples.” The European Settlers will be given two sets of cards that have words such as: Guns, Blankets, Pots and Pans, Utensils, Dishes, Bowls, Shirts, Pants and Dresses.  Aboriginal Peoples will be given two sets of cards that have words such as: Sugar, Spices, Fur, Fishing Nets, Spears, Bows, Arrows, Meat and Moccasins. The teacher will paint this scenario: “Another cold harsh winter is upon us.  Each of you do not have all the tools to survive.  Your job is to trade tools/clothes/necessities with the opposite role you have been assigned.”  Students must ‘barter’ for goods that each person wants/needs.  For example, the European Settler may trade two of his blankets cards for one moccasin card. When the game is finished the teacher should lead a discussion to highlight some important features of the fur trades (“Was the life of trade easy or difficult?”  “Who determined how much one item was worth over another?”  “Were there conflicts and disagreements around fur trades?” Was one group at a disadvantage compared to the other?”  “Did the contact between both groups for items such as fur impact the natural resources like the beaver population?”)

Skill Deconstruction:

The skills that will be targeted in this activity include oral communication, initiative, processing skills, collaboration and critical thinking.  

Assessment:

The type of assessment for this activity is formative by way of a rating scale.  Marks will be assigned based on how effective students fulfilled their roles as traders, how they managed their time and their bargaining tactics.  Based on their success during the trade, would each individual have all the tools needed to survive a Winter in Canada?  

Resource: Canada’s Links to the World Grade 5-8 (S&S Learning Materials), A description of each item listed on the trading cards may be appropriate depending on the level of knowledge held.


	Lesson 6:

Letter Writing - Life in Residential Schools

Specific Expectation: 6z9, 6z11, 6z19

Activity/Lesson Description:

After a brief read aloud of the story “No Time To Say Goodbye” written by Sylvia Olsen (an account of five children sent to an Aboriginal boarding school, based on the recollections of a number of Tsartlip First Nations people including issues such as abuse, mistreat, living conditions, curriculum, etc.) the teacher will divide the class into groups of 3 or 4.  The teacher will first review how to conduct an appropriate and relevant internet search, keeping in mind fact verses opinion websites. Students will conduct their own research on life in residential schools and create a Venn Diagram comparing life in residential schools to life in classrooms today. Groups will then write a letter as if they were an Aboriginal student forced into a residential school and present their writings to the class either orally or through voice recording technology. 

Skill Deconstruction:

The skills students will need to have prior to the activity and that will continue to develop are researching appropriate material, writing, planning, critical thinking, collaboration, compare and contrasting.  

Assessment:

This task will be marked formatively by using a checklist.  The checklist used to mark will evaluate the detail and the accuracy of research, the quality of writing, the use of vocabulary, application of knowledge and the groups’ presentation skills.


	Lesson 7: 

Aboriginal Contributions to Canada Poster

Specific Expectation: 6z20

Activity/Lesson Description:

After dividing the class into groups of four, have students select an Aboriginal individual that has become a distinguished Canadian based on their contributions to the country. Some examples student may use are: Pauline Johnson, Jordin Tootoo, Ted Nolan, Mary Two-Axe Early, Tom Longboat and Tom Longboat. Each group must choose a different Canadian.  Groups will choose one Aboriginal individual (either alive or deceased) and gather information based on what they have accomplished and what role they play in Canadian society.  Students will create a poster to present their gathered information. 
Skill Deconstruction:

In order to complete this assignment students need to have the following skills before the assignment is given: research skills and collaboration skills.  The skills that will continue to develop throughout this assignment include: research skills, visual presentation skills, creativity, inquiry skills and time management skills. 

Assessment: 

The type of assessment for this activity is formative.  The teacher will be using a rubric to evaluate the posters prior to being hung up in the classroom.  The rubric will assess the organization of information, level of creativity and originality, the use of writing, knowledge of content, the quality of research and the overall effectiveness. 

Resources: Book on the different explorers, Print outs on biographies




	Lesson 8: 

Video Biography of a Great Explorer

Specific Expectation: 6z4, 6z5

Activity/Lesson Description: 

The teacher will divide the students into 7 groups.  The groups will be required to research the life of one of the explorers that explored Canada (Leif Erikson, Eric the Red, John Cabot, Jacques Cartier, Samuel de Champlain, Henry Hudson, Alexander Mackenzie). Students are required to put together a 5 minute video using Imovie that depicts the life of one explorer including his voyages, the reasons for the journey and his challenges that he faced once he arrived.  Students need to create a map depicting the journey their explorer travelled and include it in the biography video.  As well, students should discuss what technological developments that made exploration of North America easier (maps and compass).  Students will present their videos to the class.  

Skill Deconstruction:

The skills that will be targeted in this activity are collaboration, initiative, presentation skills, research skills, planning/processing skills and oral communication. 

Assessment:

This assignment will be formatively assessed by way of a rubric.  The rubric will measure how well the group worked together, the overall effectiveness of their presentation, the quality of research and the oral presentation.  


	Lesson 9:

Taking on a role from the Past- Learning about First Nations and European Relationships

Specific Expectation: 6z14, 6z16, 6z10
Activity/Lesson Description:

In this lesson, students will be introduced to the different explorers of Canada. The teacher will show the class a video on the different European explorers of Canada. The teacher will then have the class do a shared reading exercise of the text, “Explorers of Western Canada”. After the reading, the class will take part in a discussion about why the explorers came and what they brought to the country. 

After the class discussion, students will take part in a role-playing activity.  

The teacher will divide the class into 4 groups and each group will be given a scenario where they will be either a First Nations group or explorers. 2 groups will be explorers and 2 groups will be First Nation groups. Group 1 will be a First Nations group and Group 2 would be Anthony Henday.  Their scenario would be: Anthony and his people want to convince the Natives to bring their furs to Hudson Bay.  Each group (depending on their role) would have to come up with reasons they are for or against the scenario. Group 3 will be a First Nations group and Group 4 will be Europeans. Their scenario will be: The Europeans want the First Nations to teach them about hunting and gathering. Each group (depending on their role) would have to come up with reasons they are for or against the scenario. The groups will have time to practice their role-playing and then paired groups will come together and share their role-playing skits with the class.

Skill Deconstruction: This activity will address collaboration and organization of thoughts as a group. 

Assessment: This activity will be used as a formative assessment. The teacher will make anecdotal notes while the students are working in groups and during the presentations. 

Resources: The Development of Western Canada Grades 7-8


	Lesson 10:

Travelling Back In Time: Examining the Relationship and Conflicts Between First Nations People and European explorers

Specific Expectation: 6z17, 6z18

Activity/Lesson Description: The teacher will refresh the students understanding of the relationship between First Nation peoples and early European explorers. The teacher will ask the students questions that will draw on the knowledge they have learned in previous lessons. Some of the questions will be:  

-What was the attitude of the First Nations people towards the European explorers? Why was this their attitude?

-What were some of the attributes the explorers brought with them?

-What changes occurred after the explorers came?

The teacher will tell the class that they will be creating and performing a mini play taking on a role of either a First Nation person or an European explorer. 

The class will work together to create a play showing their understanding of the differences between the groups and how their differences lead to conflict.

The teacher will ask students to pick a piece of paper out of a hat. Each paper will have First Nations or European written on it. Depending on what paper students pick, that will be their role and the class will work together to create a skit. The teacher will remind the class that they need to be respectful and considerate when creating the play. The teacher will also remind the class to keep in mind the relationship between the two groups of people and how it led to conflict. The class will come together and perform their play to another junior class in the school (the teacher will arrange this beforehand). 

Skill Deconstruction: This activity will address responsibility, organization, collaboration, and self-regulation.

Assessment: This activity will be used as a formative assessment. The teacher will use a checklist to assess the student’s oral communication skills.
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