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The Learning Portfolio 

The student portfolio is a means for the student to accumulate, keep, and assess learning outcomes for the course. It is a tangible record of course expectations, as well as each student’s knowledge base as measured by the student’s performance and achievements throughout the semester. It is also an outline format that will assist the student in organizing course information such as terms, topics, projects, and assignments. 

Create your account following the protocol instructions reviewed in class. Enter the professor’s code, and then enter the folder for your course and section. This will be your means for completing, storing, and organizing accumulated assignments and other documents related to the course. Follow the instructions on the website and the portfolio outline below to the letter, which you will copy and download into your Word document portfolio from the host site for this course. This outline below will be the first document and thus the cover pages in your learning portfolio. Then copy and paste all files from your section file on the host site to your portfolio file following this portfolio outline. 

This is a student course portfolio so it is a reflection of each student and his or her scholarship, as well as a means to document, self-reflect, and assess learning outcomes for the course. How well one organizes the portfolio and the effort one puts into it ultimately reflects each student’s grasp, accumulation, and retention of the subject matter for the course. Below is a sample of the items one will need to include in the portfolio. Once completed, the student needs to upload his or her portfolio to the designated site the last day of class. 

MINNESOTA STATE UNIVERSITY, MANKATO

Ethnic Studies 101 (01): Introduction to Multicultural Ethnic Studies - 3 Credits

Course Prospectus

Spring Semester – 2011

Lectures: Morris Hall (MH) 103; T-TH, 9:30 – 10:45 am 

Associate Professor: Wayne E. Allen, Ph.D.
Phone: 389-5013; or 389-2798 (Ethnic Studies Department office)

E-Mail: wayne.allen@mnsu.edu 

Office: Morris Hall 222M

Office Hours: T, 11-12, 2-3:30, 5-6; W, 11-3; TH, 11-12, 2-3:30; or by appointment

Graduate Teaching Assistant: Mr. Thomas Heffernan 

Phone: 389-5458 
E-mail: thomas.heffernan@mnsu.edu

Office: MH 222K
Office Hours: TBA

Required Text:
1. 
Introduction to Ethnic Studies: A New Approach, by Wayne E. Allen & Kebba Darboe (2010).  Kendall Hunt.  

Course Description:  This course is intended to introduce students to the discipline of Ethnic Studies, its history, theories, methods and application to real world problems.  We will conduct a historical overview of this relatively new academic discipline and explore some basic definitions and concepts, along with particular theoretical approaches that demarcate the discipline in comparison to other neighboring fields in the social sciences.  We will employ a new theoretically inclusive approach known as political ecology, which synthesizes theory and methods from adjoining fields such as Darwinian anthropology, evolutionary biology, behavioral ecology, political economy, and evolutionary psychology.  As such, political ecology represents a single unified overarching scientific paradigm for understanding and engaging in ethnic studies.

Disclaimer:  This course includes frank, open and forthright discussions of human sexuality and sexual psychology from the perspective of Darwinian evolutionary psychology and sociobiology.  Also, profanity might be used intermittently, demonstrating speech idioms and vernaculars as in-group markers that evoke out-group sentiments and bias.  If such discussions offend you please drop this class.     

Learning Outcomes: You will be introduced to a holistic, or theoretically inclusive and multi-disciplinary, approach known as political ecology in your introduction to the discipline of Ethnic Studies.  We will analyze, explore and critique the history of the discipline, as well as the current prevailing methods and theories employed in Ethnic Studies.  You will thereby gain the theoretical and critical understanding, as well as methodological tools, to begin proceeding in a scholarly manner from mere political advocacy, the standard approach in Ethnic Studies, to applied research in real world settings (or “learning by doing”), and then back again to advocacy.  

We will explore theories like sociobiology, evolutionary ecology and evolutionary psychology, world systems theory, dependency theory, postmodern critical theories, and key concepts like social hierarchies and ethnic stratification, ethnic prejudice, ethnic discrimination, ethnic conflict, and race, class and gender, and differences in abilities, age, and sexual preference.  We will examine in depth the political ecology of the five main levels of social, political and economic organization of human societies and the role of social groups, social categories, and social networks in the rise of imperialism, resource colonialism, and slavery.  You will see how ethnic interaction and segregation, often expressed in ethnic conflicts accompanied by racist policies and practices, result from a history of imperialist colonial expansion designed to exploit the natural resources and labor of colonized populations.  

Throughout the course, we will examine and critique contemporary instances of imperialism and resource colonialism by applying our knowledge to current issues and problems of concern within Ethnic Studies.  The objective is a more holistic and salient understanding of concepts and terms essential for meaningful research accompanied by social and political advocacy.  

Terms that will be covered include (but are not limited to): proximate, ultimate, ontogenetic, and phylogenetic levels of causation, social groups, populations, social networks and social categories, culture, subculture, counterculture, race, racism, racialization and racialism, ethnicity and ethnic identity, spatial and social territoriality, ethnic boundaries – establishment and maintenance, imperialist states and resource colonialism, ethnonationalism or ethnic nationalism, panethnicity, ethnocentrism, prejudice, discrimination, segregation, marginalization, diversity, sexism, classism, ageism, pluralism, multiculturalism, affirmative action, enculturation, acculturation, assimilation, and self-determination.  As such, it is a survey course that is intended to introduce lower-level students to Ethnic Studies, its history, and its application to ethnic conflicts and identity issues in the world at large. 

Course Requirements: There are two one hour and fifteen-minute class periods per week consisting of lectures, classroom discussion, films, and possibly guest speakers.  Attendance in class and participation in classroom discussions are required.  Failure to attend class will affect your grade in the course. You are also required to complete all readings and assignments for the course before coming to class.  This is a Cultural Diversity Core Course. 

Grading and Assignments:
The Learning Portfolio 
The student portfolio is a means for you, the student, to accumulate, keep, and assess learning outcomes for the course.  It is a tangible record of course expectations, as well as each student’s knowledge base as measured by the student’s performance and achievements throughout the semester.  It is also an outline format that will assist you in organizing course information such as terms, topics, projects, and assignments.

Access your web account that accompanies your textbook by following the protocol instructions reviewed in class.  Enter the professor’s code, and then enter the folder for your course and section.  Then create a Word file on your computer with your last name, first name, middle initial, course name and number (e.g., ETHN 101 01), and semester and year (e.g., F 10) as the name of your word file.  This Word file will be your portfolio and as such it will be the means for completing, storing, and organizing accumulated assignments and other documents related to the course.  Follow the instructions on the website and the portfolio outline below to the letter, which you will copy and download into your Word document portfolio from the host site for this course.  This outline below will be the first document and thus the cover pages in your learning portfolio.  Then copy and paste all files from your section file on the host site to your portfolio file following this Portfolio Outline (this process will be reviewed in detail in class).  

This is a student course portfolio so it is a reflection of each student and his or her scholarship, as well as a means to document, self-reflect, and assess learning outcomes for the course.  How well one organizes the portfolio and the effort one puts into it ultimately reflects each student’s grasp, accumulation, and retention of the subject matter for the course.  Below is an outline of the items one will need to include in the portfolio.  Once completed, the student needs to upload his or her portfolio to the designated site the last day of class.
Sample Portfolio Outline

1. The portfolio outline – Appendix A in the text (these are your cover pages)

2. The course syllabus

3. ETHN 101 Website and course grade points (below)

4. ETHN 101 rubric for portfolio evaluation

5. Internship packet

6. Course lecture, readings, and film notes 

a. Include all notes for the entire course

7. Exams

a. Review sheets for the exams

i. Include study notes

b. Exam question sheets with your recorded answers and scores

8. Quizzes

a. Question sheets

b. Your graded answers
9. Papers & Essays

a. Papers

b. Scores and grades for each paper
Website & Course Grade Points

1. Course Pre Test & Post Test (same questions): 25 Questions; Pre Test scored but not graded; Complete/Incomplete (C/I); Post Test scored and graded—50 points
a. Syllabus Quiz: 10 Questions; test to see students have read and reviewed syllabus; must answer all questions correctly to move on; Complete/Incomplete (C/I)
2. Chapters—1-8 
a. Pre Test & Post Test (Test Your Knowledge): 10 Questions; Pre Test scored but not graded; Complete/Incomplete (C/I); Post Test scored and graded—20 points (see item f. below) 

b. Essay Topics—one per chapter: One to three pages (typed, double-spaced) per topic; 30 points each
i. Learning object: Key concept(s) embedded within essay assignment; student identifies in essay and expounds upon
c. Chapter Reaction Journal: One to three pages per chapter; 30 points each
d. Activities: Assigned Cultural Diversity Events—8 per semester (one per chapter, or one every two weeks)
i. Event Log (see Course Calendar for possible diversity event times and locations): Name of event, topic, location, and time
ii. Reaction/Reflection/Research paper (see Tips for Writing Term Papers under Course Information): One to three pages per event; 30 points possible
e.  Key Terms: 10-25 per chapter
i. Flash cards: Identify term definition from several options and move on; Complete/Incomplete
f. Test Your Knowledge (Post Test): 10 Multiple Choice and True/False questions per chapter; 20 points
i. These are the reviews for Midterm and Final Exams:  One exam each per semester; 50 questions on Midterm (100 points) and 100 questions on Cumulative Final (200 points); topics covered include readings and lectures 
3. Appendices

a. Appendix A: Follow portfolio outline and put all completed course work into a single course folder; upload to address provided by the instructor
i. This is the student’s document for organizing course work and assessing both teaching and learning outcomes: evidence of performance, attainment of learning objectives, and a tangible record of the course
b. Appendix B: Review and answer 5 Multiple Choice and/or True/False questions; 10 points
c. Appendix C and D:
One to three-page reaction/self-reflection paper per article; include key concepts and discussion of relevance; 30 points each (90 points total)
Course Point Totals: 

1. Course Post Test:




50 points

2. 8 chapter Post Tests, 20 points each:


160 points

3. 8 Essay Topics, 30 points each:


240 points

4. 8 Chapter Reaction Journal entries, 30 points each:
240 points

5. 8 diversity event activities, 30 points each:

240 points

6. Appendix B:





10 points

7. Appendix C & D:




90 points

8. Midterm (Multiple Choice, T/F), 100 points:

100 points

9. Cumulative Final (M C, T/F), 200 points:

200 points
Total:


1330 points

Course Grades: 1330 points total

1. A = 1195 points and above
a. A+ = 1325 points to 1330

b. A = 1241 points to 1324
c. A- = 1195 to 1240 points
2. B = 1064 to 1194 points
a. B+ = 1159 to 1194 points
b. B = 1105 to 1158 points
c. B- = 1064 to 1104 points
3. C = 865 to 1063 points
a. C+ = 1026 to 1064 points
b. C = 971 to 1025
c. C- = 865 to 970 points
4. D = 599 to 864 points
5. F = 598 points and below
Rubric for Evaluating Portfolios

Ideas and Content

20 
Ideas and content are clear, focused and original. Relevant, quality details give important information that goes beyond the predictable.

Every piece adds something to the whole.

15
Ideas are reasonably clear, though may not be detailed, personalized, or expanded enough to show in-depth understanding or strong sense of purpose. Content is incomplete and blends the predictable with the original.

5
Topics are not defined in a meaningful way.  Ideas are limited, unclear or          disconnected.

Organization

20 
The order, structure and/or presentation of the information is compelling and moves the reader through the portfolio. An inviting introduction, thoughtful transitions, and satisfying conclusion are all present.

15
The organizational structure is strong enough to move the reader through the portfolio without undue confusion and includes an introduction, transitions and conclusion that are simply adequate.

5 
The portfolio lacks a clear sense of direction. There is no real understanding of the assignment, connections between topics are confusing or missing, and there is no real conclusion to wrap things up.

Presentation

20
The portfolio speaks directly to the reader in a way that is individualistic, expressive, and engaging. The author is clearly involved in the portfolio process and sensitive to the overall objectives of the project.

15
The portfolio seems adequate but the student is not fully engaged or involved, with a result that the presentation is complete but not compelling.

5 
It is hard to sense the objective of the portfolio.  The portfolio is lifeless and                                     mechanical and may be incomplete.

Technical Terms and Fluency

20 
The portfolio has an easy flow and rhythm. The sections are well built around key terms and concepts, with real directions and wider applicability.  

                  Technical competency is demonstrated through proper use of terminology.

15 
The use of key technical terms is more mechanical than fluid.  Terms and concepts are present but there is little evidence of a comprehension of wider applicability.

5 
The use of technical terms is incomplete, choppy, rambling, or awkward.

Literary Conventions

20 
The literary conventions of grammar, punctuation, capitalization, usage, spelling and paragraphing are used effectively. Errors are few and minor. 

15 
Reasonable control is demonstrated over literary conventions. Errors are present that may impair readability of the portfolio.



      5          Errors in literary conventions distract the reader and make the portfolio difficult to read and/or comprehend.

Score:
Advanced = 90 – 100 (A)   Proficient = 75 – 85 (B)
 Basic = 60 – 70 (C)


Minimal = 40 – 55 (D)   Poor = 35 or less (F)

ETHN 101 Portfolio Grading

100 pts for following outline………60 and above, Complete; 55 and below, Incomplete
Professional Conduct:

1. Plagiarism (copying other people’s work and passing it off as your own) is a violation of university policy and the law and will not be tolerated.  If a student is caught plagiarizing this will result in disciplinary action.

2. Laptops are permitted in class during lectures but students are not to surf the net during class unless it is class related.

3. Cell phones are to be turned off before class.

4. Class disruptions and rude behavior, such as disruptive talking during lectures, discussions, and films, reading newspapers or magazines, or passing notes amongst yourselves and disrupting the classroom setting will be dealt with in a manner that will be decisive and embarrassing for all of us so please do not do it.  Let us all learn to be professionals and conduct ourselves as such.

5. Question the professor and each other, and debate all issues, but learn to do so civilly; do your own research and work, and take nothing I or any other professor says for granted.  I expect you to question things critically, including questioning me professing my professional views.  But you are to learn to do so in a civil and polite manner.
Lecture Topics:
Week 1:
Introduction: Course overview and design; and, What is Ethnic Studies?
Reading Assignment:  Chapters 1 

Week 2:

Key Terms 

Reading Assignment:  Chapter 2

Week 3: 
A Critique of the Culture Concept
Reading Assignment: Chapter 2

Week 4:
A Brief Overview of Theory in the Social Sciences

Reading Assignment: Chapter 3

Week 5: 
A Brief Overview of Theory in the Social Sciences (cont’d.)
Reading Assignment: Chapter 3
Week 6: 

A Long-term View of Human Social Organization
Reading Assignment: Chapter 4
Week 7: 

A Long-term View of Human Social Organization (cont’d.)
Reading Assignment: Chapter 4
Week 8: Exam I

Political Ecology: A New Theory for Ethnic Studies
Reading Assignment: Chapter 5

Week 9: 

Political Ecology: A New Theory for Ethnic Studies (cont’d.)
Reading Assignment: Chapter 5

Week 10: 

The Age of Exploration: Colonialism and Slavery 
Reading Assignment: Chapter 6

Week 11: 

Colonialism & Slavery—Coercion, Order and Conflict: The Origins and Causes of Ethnic Hierarchy & Inequality 
Reading Assignment: Chapter 6
Week 12: 

Slavery, Jim Crow, and the Civil Rights Movement

Reading Assignment: Chapter 7

Week 13:

Slavery, Jim Crow, and the Civil Rights Movement (cont’d.)
Reading Assignment: Chapter 7

Week 14:

Historical Perspectives on Affirmative Action, Diversity, and Multiculturalism in United States Higher Education
Reading Assignment: Chapter 8

Week 15:

Historical Perspectives on Affirmative Action, Diversity, and Multiculturalism in United States Higher Education (cont’d.)
Reading Assignment:  Chapter 8

Final Review
Week 16: Exam II – Cumulative Final Exam – Monday, May 2, 2011, 8:00 - 10:00 am; Electronic Portfolios Due
	The Learning Portfolio Internship Packet 

COMMUNITY INTERNSHIP IN ETHNIC STUDIES 
Dr. Wayne Allen, Coordinator / MH 222M / 389-5013 / wayne.allen@mnsu.edu 
Or Dr. Kebba Darboe, Chairperson / MH 109 / 389-5014 / kebba.darboe@mnsu.edu 
Ethnic Studies 497/697 

The Ethnic Studies internship provides the opportunity to gain invaluable experience within an on-campus, off-campus private, public or community organization. This internship is an option for students. This internship may provide a means for: 

· Pursuing an interest in a field of work, or within a particular organization; 

· Gaining work and/or activist experience and practical skills; 

· Gathering insight and/or data for the thesis or alternate plan paper; 

· Making appropriate contacts which might be useful in establishing a future career.

Students are expected to participate actively in choosing and organizing their internships with organizations appropriate to their skills and goals. Adequate time (about three months) should be allowed for the process of selecting and applying for internships. Students may enroll for the internship for up to a total of ten undergraduate or graduate credit hours. Internships may be a full-time or part-time experience for one or more semesters, as decided by the student and her/him/his faculty advisor. An approximate equation for credit hours to interning work hours is 3 credits = 7 hours of on-site working per week for a 15 week semester. The internship coordinator or chairperson calls in the permission, then the student MUST register on MARS with the special course number. Be sure to specify ETHN 497 or ETHN 697. 

Goals and Learning Objectives 
Please consider the following: 

· Why do you want an internship? 

· What do you want to learn? 

· In what field(s) are you trying to gain experience? 

· What kind of responsibilities would you like to have? 

· Do you have domestic or other personal commitments that might be a factor in planning your field experience? 

· Will you be seeking a paid or unpaid position? 

· Are you limited geographically, or do you have a specific location in mind? 

· Will you be working full-time on your internship or balancing classes? 

The following categories represent broad types of learning goals: 

· Specific job competencies. 

· Career exploration. 

· Broadening horizons. 

· Learning about work. 

· Interpersonal skills. 

· Learning from the local environment. 

· Taking responsibility. 

· Research skills. 

· Personal skills. 

GETTING STARTED PROCESS GUIDE FOR ETHNIC STUDIES INTERNS 
Outlined below are the steps to follow in fulfilling the requirements of an Ethnic Studies internship. 

1. Begin thinking about the goals and learning objectives you would like to accomplish through your internship. The more defined your goals, the greater the likelihood that your internship will be beneficial to you. Knowing these goals ahead of time will greatly aid in the appropriate selection of an intern site. See page 4 for guidance on goal clarifications and page 6 for inventory of learning skill objectives. Make a list that specifically spells out your goals and learning objectives. 

2. Update your resume. 

3. Once you’re focused on the kind of internship you’d like, you need to figure out which organizations might be able to provide it. This step is important - and it involves researching the field. This setup involves the gathering of information about potential internship sites. One way to start is to look at the type of work you want to do, and research what sort of employers need people to do this. There are two basic ways to research the field, and you might want to utilize both of these: 1) talking to people who work or have worked in the field; 2) using prepared materials such as books, newspapers, manuals, etc. The MSU Library and the Career Development and Placement office on campus have valuable resources for internship possibilities. The alumni center might also have some information for you. The internship coordinator or chairperson in Ethnic Studies can provide some guidance. As you talk to professionals in the field and do some “information interviewing,” you will discover information on what certain jobs are like, how people get started, and what employers look for. It is important that you are honest as you contact target agencies, saying that you would appreciate a meeting with them for information only, and are not asking for a job. Make sure you do your homework on the agency so that you will come across as competent. Remember to follow up such an interview with a thank you letter. 

4. Make a formal appointment with the internship coordinator or chairperson of the Ethnic Studies Department. Share information on the contacts you’ve made so far, and your tentative alternatives for approval. Give her/him a copy of your list of goals and learning objectives and a copy of your resume. You might also want to share the letter discussed below in 5. 

5. Upon approval from internship coordinator or chairperson, contact proposed employer. The emphasis now moves from “what do you want out of an internship?” to “what can I offer as an intern?” Based on the info you have gained in the steps above about your strengths, goals and the field in which you are interested in interning, prepare a simple proposal for the work you would like to do as an intern. Be as specific as possible, and tailor it to your goals and learning objectives AND the project for positions you know the employer has available. Your proposal can take the form of a few lines in a tailored letter written specifically for each employer. Contact the person by letter, phone or in person whom you know has the power and decision making capabilities. It is preferable to have had a site visit. One method of approach is to send a tailored letter with your resume, and then follow up with a phone call within a week of the receipt of your letter. At this point, you will give a copy of the agency guidelines to your contact person (included in this packet). 

6. If the organization looks appropriate, and they are willing, arrange for an on-site mentor who can best help you fulfill your goals and learning objectives. Give her/him a copy of your list of goals, your resume and make sure s/he has a copy of the agency guidelines described above. At this point you will want to negotiate length of proposed internship, hours to be worked out, specific duties, whether pay is involved, insurance and confidentiality issues, etc., with your on-site mentor. Arrange weekly or periodic feedback and evaluation sessions with your on-site mentor where ongoing dialogue is encouraged to ensure that you will be meeting your objectives, and to give you both a chance to organize remaining on-site time as most beneficial to you. This may include sharing the log and journal with the on-site mentor if this is appropriate. The specifics of this need to be worked out between student and on-site mentor. 

7. After this negotiation fill out the “Contract” form and have your on-site mentor sign it. This should contain the specifics of your negotiations. Give this form to the internship coordinator or chairperson in Ethnic Studies, and s/he will send copies to you and your on-site mentor. 

8. Negotiate with faculty internship coordinator or chairperson the role you would like her/him to play. You might want to do this when you return the contract. Normally she will review the log and journal at the middle and at the end of the internship. 

9. Keep a log and journal of your work and experiences. See section on “Logs and Journals” on page 9 for guidance on this. As mentioned in 6 above, the internship coordinator or chairperson will review this, as may also the on-site mentor. 

10. The student gives the on-site mentor an evaluation form which will evaluate your work and progress in the organization. S/he will be asked to go over this with you at your exit interview, and return it to the internship coordinator or chairperson in Ethnic Studies as you are completing your internship. You will also complete the “Evaluation of the Site Organization” form which, upon completion, will be sent to the internship coordinator or chairperson and s/he will send a copy to you and the on-site mentor. You may want to go over this with your on-site mentor if this is appropriate. 

Goal Analysis 

The categories summarized below represent broad types of learning goals. The examples are cited to illustrate some types of concrete learning outcomes. You will want to identify the broad goals you are specifically interested in accomplishing during your internship and any specific outcomes that you intend to work on. 

1. Specific job competencies - Particular understanding or work skills you would like to learn such as responding to constituent inquiries, preparing a press release, preparing a summary of a meeting or hearing, editing a newsletter, lobbying a legislator, interviewing clients, briefing a case, organizing a meeting. 

2. Career exploration - First-hand observations of the daily routine of professionals in an area of interest, direct involvement in the types of work in a field, knowledge of job opportunities that might be available, familiarity with occupational literature and organizations. 

3. Broadening horizons - Understanding how the legislative process works, familiarity with the bureaucracy of public agencies, understanding why programs do not always work well, getting a better grasp of the social role that organizations play and the values they hold and reinforce. 

4. Learning about work - Learning how to make your way through a complex hiring process, understanding the fringe benefits and personnel policies that affect your welfare, learning how such practices are related to laws concerning employment. 

5. Interpersonal skills - Learning how to deal with pressure and tension in work relationships, learning how to work in non-sexist and non-racist ways, how to work with strangers, how to communicate by good speaking and listening habits, how to handle criticism, how to convince a on-site mentor to try out an idea of yours. 

6. Learning from the local environment - Understanding the unique history and character of the institution, the area, the specific worksite; use the resources of the area. 

7. Taking responsibility - Learning how to organize a complicated job, how to monitor your time, how to fit your work in with others, how to take initiative. 

8. Research skills - Learning how to seek new information, how to organize facts into a persuasive argument or course of action, how to relate academic knowledge to the demands of a particular job and perfecting writing skills. 

9. Personal skills - The development of self-confidence, building of self-esteem, ability to assess strengths and weaknesses. 

10. Other/him goals - Recreation, coping skills, acquaintance with living skills in a new and different environment. 

Below is an inventory of knowledge and skill objectives that you will need to consider at this stage, as well as continually refer to as you reflect in your journal. 

Inventory of Knowledge Objectives 

A. Knowledge of the Organizational Context 

1. Knowledge of the agency 

The student should be able to: 

a. Explain and describe the agency’s purpose, programs, focus, goals. 

b. Demonstrate a working knowledge of the agency policies and procedures. 

c. Identify limitations of services, programs, capabilities. 

d. Identify and appraise the formal and informal structure of the agency. 

e. Describe the relationships of the agency to other/him agencies. 

f. Relate one’s own activities to the broader goals of the agency. 

2. Knowledge of the agency as an organization 

The student should be able to : 

a. Discuss the impact of the agency structure on agency functioning. 

b. Discuss the impact of organizational structure of the individual worker, identifying differences by position in the organization. 

c. Understand the relationship of the agency to social change.

B. Knowledge of the Community Context 

1. Characteristics of the community 
The student should be able to:

a. Describe the structures and processes of the community most relevant to the agency. 

b. Understand the needs and characteristics of any distinct populations in the community and identify the influences which make them unique. 

c. Assess the needs and concerns of that portion of the community most directly served by the agency.

2. Knowledge of the Resource Systems 
The student should be able to:

a. Identify the major ways needs are met, stress is alleviated, and concerns are dealt with in the agency. 

b. Demonstrate a working knowledge of the resources available in the community that are appropriate for the service of the agency.

Inventory of Skill Objectives

A. Communication Skills 

1. Oral skills 
The student should be able to: 

a. Establish rapport and build trust. 

b. Demonstrate sensitivity to the non-verbal communication of others as a source of information. 

c. Purposefully use good eye contact, appropriate gestures and facial expression, comfortable yet alert body posture, and well-modulated, fluent vocal qualities when working with others. 

d. Listen effectively to others. 

e. Gather information, interpret information, and appropriately share information with others.

2. Skill in written communication 
The student should be able to: 

a. Write letters effectively as a means to achieve a predetermined goal. 

b. Prepare written work in clear, fluent, and understandable language. 

c. Prepare memos summarizing positions and proposing courses of action. 

d. Use forms required by the agency.

B. Personal skills

1. Skill in use of self 
The student should be able to: 

a. Utilize assertion as a tool for both enhancing self-development and enacting broader social change. 

b. Function with self-confidence and self-reliance. 

c. Accept and act on feedback from others. 

d. Effectively express oneself appropriate to the situation, whether/him formal or informal. 

e. Recognize one’s own limitations. 

f. Organize time and tasks effectively. 

g. Deal with ambiguity productively, and where appropriate development structure from that ambiguity. 

h. Utilize supervision and consultation with others. 

i. Function in a leadership capacity where appropriate. 

j. Develop one’s followership skills and function as follower where appropriate. 

2. Skill in the Problem-Solving Process 
The student should be able to: 

a. Identify and assess the problem(s). 

b. Detect the antecedent conditions and causative factors influencing and maintaining the problem situation. 

c. Identify available resources, strengths and motivations for problem resolution. 

d. Generate alternative solutions and creative responses to identified problems. 

e. Set goals which can be realistically achieved. 

f. Identify concrete and action-oriented short-term and long-term goals with priorities for their achievement. 

g. Generate a variety of methods and strategies to accomplish goals. 

h. Identify the costs and benefit of alternative solutions. 

i. Establish realistic time tables for problem resolution. 

j. Evaluate results of selected resolution strategy.

3. Skill in Working With Clients/Customers 
The student should be able to: 

a. Develop a supportive and non-judgmental climate for facilitating all work with others. 

b. Engage clients/customers in a way that demonstrates great sensitivity to their needs and individual differences. 

c. Table one’s own biases and agendas when working with others.

d. Maintain flexibility in one’s style to work appropriately with different clients/customers. 

4. Skill in the Use of Groups 
The student should be able to: 

a. Mobilize groups to accomplish tasks which could not be accomplished by individuals alone. 

b. Recognize the stages in groups growth and development and utilize appropriate strategies for each stage. 

c. Empower others within groups. 

d. Identify how group structures affect group operations.

5. Skill in Locating, Developing, and/or Utilizing Resources 
The student should be able to: 

a. Negotiate both formal and informal channels to discover available resources and the services they perform. 

b. Utilize formal and informal networks as resources. 

c. Interpret the needs of clients/consumers to established agencies which might be capable of meeting those needs. 

d. Identify gaps in services.

6. Analytic Skills 
The student should be able to: 

a. Distinguish between fact and distortion of fact. 

b. Substantiate conclusions with appropriate and adequate evidence and data. 

c. Exercise inductive and deductive thinking. 

d. Determine what data is needed and how best to collect it. 

e. Manage and organize data. 

f. Discover relationships between data. 

7. Skills in Affecting Change 
The student should be able to: 

a. Develop leadership in others. 

b. Teach others useful skills. 

c. Utilize organizational contexts to promote social change. 

d. Productively advocate for self and others in ways that serve to meet needs.

Inventory of Attitudinal Objectives 

1. Attitudes Related to Self 
The student should work toward: 

a. Developing confidence in one’s own abilities and skills. 

b. Increasing self-esteem, strengthening self-concept, and achieving personal power. 

c. Developing pride in one’s work and achievement. 

d. Receptivity to cooperative work and achievements. 

e. Accepting responsibility for controlling one’s life in every way possible.

2. Attitudes Related to Others 
The student should work toward: 

a. Respecting the worth and dignity, and individuality of human beings. 

b. Appreciating and being sensitive to the needs of others. 

c. Valuing the right of others to make their own choices. 

d. Becoming non-judgmental and able to accept differences in others with regard to socioeconomic class, race, age, sex, lifestyle or sexual identity.

3. Attitudes Related to Change 
The student should work toward: 

a. Willingness to revise opinions, judgments, etc. in the light of new evidence. 

b. Developing a willingness to tolerate ambiguity. 

c. Facilitate social and personal change in accordance with feminist principles.


	LOGS AND JOURNALS 

The log is an objective account of daily activities. This should be completed daily in a dated entry listing activities and their purposes. By reviewing the log, the student and intern and/or on-site mentor can assess whether or not the activities are appropriate to the learning experience. The log can also be reviewed in assessing the extent to which some specific objectives are being met. 

The journal is supplemental to the log, it is a systematic and analytical record of your reflections on the intern experience. While a log serves as an account or record of events, works or readings with no analysis, a journal is a means of connecting the knowledge, concepts and ideas from your academic courses to your intern experience. The journal might also be a place to explore alternative strategies for action that you might need to take in the internship. In this way the journal will be both analytical and integrating. The on-site mentor may assign you some specific topics to be reflected upon in the journal. These may relate to your specific placement, and/or to specific goals and learning objectives. The journal will act as a place to facilitate your intellectual insights as well as to order your thoughts and feelings. As such it will act as a tool for your professional growth and self-reflection as you apply your knowledge and learn in the community setting. An ongoing analysis of your progress on the goals and knowledge and skill objectives which you have listed, might be appropriate here. 

The journal will be where you need to include an account of the organization or group you interned with - its focus, goals, place in the context of the community locally and/or nationally. How is its function related to issues and lives generally? How does your role on the organization fit in here? Importantly, how is the internship experience helping you integrate the knowledge you have learned in Ethnic Studies? How do these activities illustrate or contradict theories and principles studied in Ethnic Studies courses? The journal is a place where you evaluate your intern site.

The journal is also a place to reflect on and analyze your thoughts and feelings about personal growth and development. It is not a diary which tends to be a continuous, spontaneous outpouring of very intimate thoughts and feelings since it involves systematic analysis of these thoughts and feelings with the goal of personal growth. Analysis here might include evaluating progress on the “communication” and “attitudinal” objectives of the skills inventory on which you have selected to work. The journal is the place where you evaluate your own personal growth and development. 

The log and journal will be used in this context by the internship coordinator or chairperson as a method for evaluating your internship, and to some degree also by the on-site mentor for appropriate guidance. 

Four steps to effective journal writing include: 

1. Describing an observed or personally experienced incident or event. What happened today? How did I act/react? How did I feel about how I acted/reacted? A description should contain information answering “who, what, where, when” questions. These are the facts necessary for a complete analysis of the incident or events. 

2. Analyzing the incident. Why did this happen? Why did I act/react the way I did? How does this relate to the principles/goals, etc. of the organization? How does this relate to my own personal issues and intellectual or political standpoints? A critical analysis should reveal what actions, mandates or behaviors caused the incident to have a positive outcome or prevented it from having a successful result, as well as why these behaviors produced the observed result. 

3. Consider alternative actions that might have altered the outcome of the incident. How would I have changed things, or acted/reacted differently? What other conditions might have been necessary? If you or someone else had behaved differently, how might the outcome have been changed? Identify all the alternative ways that the incident could have been handled, identifying the advantages and disadvantages. 

4. Plan future actions that reflect an understanding and application of the learning you have acquired. Think about ways you can model behaviors that work, and avoid those that don’t. If one of your objectives include the learning of a particular skill, you might want to plan opportunities that would maximize your ability to practice and demonstrate this skill. 

Finally, the journal will be place where you carry out representative debriefing. These will include the following:

I. Placement and Preparation 
How did you feel in anticipating going on the internship? Did you have particular expectations? fears? concerns? hopes? 
Were there any particular things you did to prepare for the internship? 
How much did you know about your internship before leaving? 

II. On the Internship 

A. Beginning 
What was your first internship contact like? Anything like you expected? How did you feel and react? 
What was your first day like? 
What were your first impressions of people at the workplace? 

B. Continuing 
As the internship continued, what changes did you experience? How did you feel about these changes? 
Did your perceptions of on-site mentors or fellow-workers change? How did these relationships work out? 
How did you relate to hierarchy, authority, responsibility? 
Did you make new friends? Do you or will you keep in touch? 
Were you in touch with people outside your age group, life style, personal beliefs, political attitudes? How did you respond? 
Did you feel you were able to meet your needs during the internship? 
Where did you get personal support when you needed it? 
What was the high point of the experience? Low point? 

C. Finishing 
Do you have any “unfinished business” with people you met or worked with? What didn’t you say? Why? 
Do you wish you had done anything differently? 
How did you react to evaluations of your work? 

III. Differences between your on-campus work and the internship work. 
What have you discovered about your capacity for making decisions? Has it changed? How? 
How would you assess your capacity for personal communication. Writing? Listening? Speaking? 
Were there any significant changes in your personal qualities such as empathy, sensitivity, being “up front”? 
What did you learn about yourself in relating to the cultural differences with people you worked with or the clientele of the agency? 
What advice would you give to a student going on an internship?


AGENCY GUIDELINES 
Ethnic Studies Internships 

Thank you for considering an Ethnic Studies student as an intern in your organization. The following are typical expectations that the Ethnic Studies department at Minnesota State University, Mankato has of agencies providing internships to students. 

1. Agency on-site mentor and/or other qualified personnel agree to introduce and orient students to agency objectives, structure, policies and procedures, and assignments and responsibilities of the student, and to interpret them as needed. 

2. Agree to provide adequate space and equipment to enable the student to perform assigned tasks. 

3. Provide appropriate on-site mentoring and supervision and/or instruction from qualified personnel who have the interest and time to assume responsibility for student’s instruction. This includes providing the student with regular feedback regarding performance, filling out an evaluation of student performance at the end of the internship, and going over this evaluation with the student. 

4. Agree to consult with the Ethnic Studies faculty internship coordinator or chairperson if any problems arise and before taking any final action regarding student progress or problems. 

Ethnic Studies Department Chair: Dr. Kebba Darboe / kebba.darboe@mnsu.edu 
or Dr. Wayne E. Allen, Internship Coordinator / e-mail: wayne.allen@mnsu.edu 
Minnesota State University, Mankato 
109 Morris Hall 
Mankato, MN 56001 
Phone: (507) 389-2798 
Fax: (507) 389-6377


Multicultural Event #1
Kailey Brockhouse

Ethn 101 01

Spring

Dr. Wayne E. Allen

2/23/11

Burlesque Show

2/23/11 10 pm 

Ostrander Auditorium

This Italian originated burla or joke has traveled its way to the United States and bringing life to the Ostrander Auditorium in Minnesota State University Mankato. A Burlesque Show takes music and turns it into a sort of mockery, but in an upbeat, sexual, and humorous way. It combines womanly sexuality with theatre, Broadway, comedy, and music to create a show that people of all cultures would find amusing. This Italian originated show has traveled its way to the United States and Le Cirque Rouge is bringing Burlesque back to the Twin Cities. Le Cirque Rouge is the band and performers who put on the show in Ostrander and they say it’s about the “sizzle not the steaks” and about being comfortable with your body without showing the bare minimum. This show combines music and sexuality with women singing on stage while stripping for the audience. The songs were from “Let’s Misbehave” and “Take it off” to “What a Wonderful World” and “Over the Rainbow.” From mocking Germans, Indians, and Minnesotans to tassels and fire the group did quite a bit to appeal to many American cultural stereotypes. 

When I entered the show and as it began I felt xenophobia, afraid of what is new or strange about this type of a performance. I had this fear because many people in America aren’t as open to nudity as many other countries are. We don’t have nude beaches or nudists running around on a normal afternoon, so I wasn’t really accustomed to this type of experience plus I didn’t know what I was getting myself into. The performers were very open to nudity and showing it to anyone who was willing to see. If I hear of nudity I think strip club, but these woman weren’t doing it for money, but to show that they like their body and who they are while showing their vocal and acting talent. This show may seem to be stereotyped as a gentleman’s show, but I think there was a lot more talent and acting than just nudity. This shows how many cultures and customs can be stereotyped by people who are xenophobia: afraid, ethnocentrism: think their culture and customs are superior to another’s, and by invoking these opinions to cause people to categorize this custom in a sort of racist assumption. These performers aren’t their own race nor a different ethnicity than we but people can categorize them into their own social category: people who share characteristics- their liking of theatre and nudity. 

Multicultural Event #2
Kailey Brockhouse

Ethn 101 01

Spring

Dr. Wayne E. Allen

2/23/11

Pan African Conference

Opening Ceremony
2/24/11 9:30-11am 

Ostrander Auditorium

Pan African is about “all Africans and the spread of Africans throughout the world,” said the opening speaker for the conference. He spoke about the history of the Pan African Conference while touching on issues the African society still faces today. Sylvester Williams started the first Pan African Conference and had the sociologist W.E.B. Dubois lead the conference. Dubois talked about the realities of a population who grouped people. This would be social grouping people who share physical characteristics and segregating them from people who do not share those same characteristics. Another Pan-Africanist Booker T. Washington believed that it was important to get rid of the oppression of black people. By doing this it would eliminate racial views and the thought of being inferior to white people. In the early 1960s, another Pan-Africanist who wanted to keep the movement alive coined the term “Black Power”. Black Power had nothing to do with degrading whites, even though the term can be deceiving. Black Power is the rise of Africans to have equality within the world and this first step to learn is to like yourself. During the Brown vs. Board of Education lawsuit that was about the segregation of whites and blacks in schools they used an experiment by Clark & Clark to show the effects of desegregation. This experiment was the black and white doll experiment that tested the children’s response of which doll they would choose, the white or the black one. Children of both races chose the white doll because white meant superior and had more resources. This experiment showed that blacks and whites should be together in white schools so black children weren’t inferior to white children. The second step of Black Power is unity and solidarity within black communities and it continues to be a struggle today. Today in New Orleans the Southern University, prominently black and the main University, predominantly white, want to submerge a black school with a white school. The black community believes that the reason for doing this is to show white domination in New Orleans to control the schools and the Southern University; predominantly black does not want to submerge. 

The speaker had many points that I agreed with and many points I was skeptical about. In my opinion, I took the University debate as the whites are trying not to be segregated while blacks are segregating themselves in the Southern University. Blacks fought in the 1950s, and 60s to not be segregated and then now they are segregating themselves today. I think this is racial discrimination on whites because the blacks do not want to be submerged with the whites. This made me skeptical about the concept of Black Power in the New Orleans community even though the speaker had many valid points on the non-racial aspects of the term. I do agree that Black Power is about creating equality and liking yourself, which should be a universal, but many cultures are still discriminated on today.

Multicultural Event #3
Kailey Brockhouse

Ethn 101 01

Spring

Dr. Wayne E. Allen

3/21/11

Feminist Speaker

3/21/11 7 pm 

Ostrander Auditorium

This may be graphic because the speaker was very graphic himself. Sorry.


Jewel Woods is a Masculinity and Feminist speaker who speaks about how gender, race and social classes affect the upbringing of men and women. He started with how masculinity and feminism go together and how they collide and he wanted us to ask ourselves how they apply to our lives. He focused mainly on male victimization and how the effects of masculinity make the attitudes of men we see today. 

Who are men through adult male sexuality through the prisms of pornography? Men watch pornography because of their sexual desires that start in early adolescence. Masturbation isn’t based solely on pleasure, but it also has emotional impacts on men that they don’t talk about because afterwards they have to “clean up” literally and emotionally to act like nothing happened. This makes them feel awkward, guilty, lonely, and alienated even for married men.

Pornography can be explained in two ways: a multibillion dollar industry that shows a unhealthy view of sex and degradation of women and intercourse confused with intimacy, pain for pleasure, and domination. Pornography shows that domination is normal and that men should participate in a position of power. It also teaches men that they are not created equal because of their size and how they please women. This confusion can lead to terms like consent and compliance and the difference between the two that are not addressed in pornography. 

The reality of men of color is that they are unemployed, uneducated, and incarcerated at higher rates than many other races. They are also feared and applauded in culture and pornography for their sexuality. Pornography in a black society is based upon size, class, and ability to perform. Social classes and sexuality form because “white collar men have more sex, not the guy with his pants sagging,” according to Woods.  This creates a middle class sexuality that can lead to an act called sextourism where middle class men who aren’t getting what they want in America will travel overseas to sleep with many women at a time. 
Sexual social classes are formed by media and TV showing shows like Sex in the City, not sex in the suburbs and movies like Pretty Woman that show only white women being sexual because they can afford to be unlike black women. Pornography defines black women. Pornography discriminates against them by calling them “hoes” and “bitches” while showing them with a lack of commitment. Media does not show movies or TV shows of sexual black women because if black women acted that way they would be discriminated against. 
Adolescent sexuality leads to the college experience for men. In college there are more women than men and for women the dating scene gets difficult and the pickings begin to get slimmer for women. This means for men when they go to college they become the man because women are now interested in them and look for “Mr. right now instead of Mr. right”. In college men tend to be looked at based on what they have versus who they are and then they will look for women based on what they have rather than who they are. If women look at them based on what they have, men will adopt certain attitudes towards certain types of women. Pornography will then obliterate a respectful view of women that will affect men’s attitudes towards women in the future.

Masculinity and Feminism do come together in that feminists are committed to the lives of women and girls and Masculinity is committed to the lives of men and boys. It is when men have children especially daughters, is when a man will start to see women not through the lens of desire and they will be open to be emotional. For a more respected view of women in adolescent boys and older, pornography needs to be changed in the future to show a healthy view of sex and women. 
Multicultural Event #4
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3/24/11

German Dinner
3/24/11 6 pm 

Heritage Room

Many people in the United States are of German descent. I am part German myself and it was interesting to try a German authentic meal for the first time. Living in America I eat mostly American food like cheeseburgers and chicken. I eat a lot of Italian food as well like pasta, pizza, bread, etc., but never before have I had an authentic German meal and I bet most Americans of German descent have not either. 


In the Heritage room in the Centennial Student Union is where the meal was held. It was made and was served to us by MSU students in the food and nutrition program. They served a four-course meal to everyone to get all types of German flavors. First, we were brought the appetizer that was pumpernickel bread with a cream Bierkase spread. Bierkase is a certain type of mild cheese and its name come from its buttery taste and color. Next, we were brought a salad that was much different than an American salad. American salads usually have lettuce, tomato, onions, cheese, croutons, and some kind of ranch or Italian dressing. This salad was a red cabbage salad with a celery seed dressing. The cabbage was tangier than regular lettuce and the dressing was much lighter and oily. The entrée we were served was baked pork chops, topped with freshly sautéed apples and sauerkraut, and a vegetable medley with asparagus, cauliflower, peas, and carrots with a German potato salad. This meal was much different than American meals. First of all I was a little xenophobic about the pork because it was something I had only tried once before. The meal was a little bit of a culture shock because I would have never mixed fruit, the sautéed apple topping, with the pork. I was surprised because I did actually like it. The pork tasted somewhat like chicken but with a softer texture and more taste. For dessert we were served something I had had before German cheesecake with raspberries, which was delicious. 


Before the meal I was a little worried about how I would like the food and whether or not I would think differently about German cooking. I felt xenophobic because it was something I had never really tried before and wasn’t sure if I wanted to. After the meal I was glad I went because I didn’t feel as ethnocentric towards American culture and their cooking. I was willing to try new things and I would definitely try other cultures food in the future.

Multicultural Event #5
Kailey Brockhouse
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Dr. Wayne E. Allen

4/13/11

Government downsizing advocate
4/13/11 5-6:30 pm 

Ostrander Auditorium


Government misleads many people into thinking that without them we would be helpless. This is the main concept of Dr. Tom Woods who spoke at Ostrander Auditorium about downsizing government and switching to a free market system. A free market system is a system that says people and business run the state rather than the government. 


Dr. Woods is an author of multiple New York Times best sellers including “Meltdown” and “Rollback.” These books focus on the government’s promises in health and retirement and the bankruptcy that is occurring today. The problem with this is that we have two parties that are “seeking bigger budgets and more power” by competing against each other and when the two parties “stupid party and evil party” come together they try to form a bipartisan. We were taught in grade school that without government nothing would be able to function correctly and people would be lost. Woods explains a concept about if we were to hypothetically to change our government funded schools to “Wal-Mart funded” schools. In public government funded schools we worship our leaders by singing songs to them, learning about them, and celebrating holidays based off them. If we were to have “Wal-Mart funded” schools people would object because schools would be having their children look up to the CEOs of Wal-Mart, but we do this with our government officials. 


Government budgets have been increasing and our effort to pay them back is decreasing. We are taking out loans to pay for things that no one knows about and using loans from other countries to pay our loans back. By 2020 it will cost us a trillion dollars a year just in interest on our national budget says Woods. The government tries to come up with these 10 year plans to fix our budget problem, but never actually sticks to these plans. They try to increase taxes, make budget cuts, and borrow money from other countries but since the 1950s the government cannot absorb more than 20% of its GDP. This problem is also linked to the Demographic crisis in the world. The population is aging rapidly and the children being reproduced are not at the same rate as the aging process. Couples need to produce an average of 2.1 children per couple to see population stable without immigration. The US is at a rate of 2.0 but other countries like England is at 1.4. This raises a problem of Social security and Medicare because it is under funded by 114 trillion dollars and some scholars estimate more. This is greater than double the GDP of the entire world. This shows that Social security and Medicare is impossible to fund. This will lead to future crisis problems as the world ages and lives longer because people will have to choose whether or not to unplug Grandma or the government. 


People think poverty has risen since the early 1900s but it has actually decreased by a lot. In 1900 the poverty rate was 95% and in 1960 it dropped to 12-14% and has stayed that way since because of voluntary donations and the government’s budgets haven’t addressed this as much as they could. Incomes have increased by 1900%. This has led to people being able to buy more luxuries that other people cant like a basic one we take for granted, flushable toilets. In the 1930s the motion picture based off the book “The Grapes of Wrath” showed capitalism being terrible in the United States because we are only focused on having bigger and better while other countries couldn’t even believe that we had flushable toilets. This has become worse in government officials as well because their income has risen and some of our budget is going to them secretly according to Woods. These officials drive Mercedes and have technology that is expensive and advanced. Why is our budget is going to these luxury items for government officials when it could be going to poverty problems or problems in other countries? 


Woods ended with a story from the book “Anarchy State and Utopia” that says that people who obey to government is like slaves obeying to their master.  He said how we have gone through these different stages like slaves to freedom that still shows that we have not gained full freedom and power because the government has all the power. The reason for a free market system is for instead of force in government we would have a community based system based on reason and compassion. This is a matter of right and wrong in government that hasn’t been corrected.

Multicultural Event #6
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4/14/11

Tapped
4/14/11 2-4 pm 

Ostrander Auditorium


By 2030, two-thirds of the world will be lacking healthy drinking water according to the movie “Tapped” which is about the bottled water industry and its effects on the world. Much of this problem is due to the 400-800 billion dollar bottled water industry that is the 3rd largest industry under oil and electricity. Companies are taking water from underdeveloped countries and communities in the US, which is free, and then turning around and selling it for 1900 times the price of tap water. This is making it too expensive for some countries to receive water and is causing health effects in people all around the world.

The Big Three companies whom control the production and distribution of bottled water are; Nestle, Coke, and Pepsi. These brands go under different names of bottled water and own most of all of the different names. Nestle pumps the most water out of the US communities and underdeveloped countries and turns around and sells it. This happens before the people who the water goes to know about it. These communities do protest and Nestle has had legal battles against communities who are fighting back. Water supplies in the US are dwindling because of global climate change that made 35 out of the 50 states be in drought. The industry may only be taking .02% of the countries ground water, but they are taking it from the same places that also contribute to this drought and drying up of water. Pepsi pumped 400,000 gallons of water per day when the US was at the peak of its drought. These same companies are taking water from underdeveloped countries that need and rely on the water to live. Many countries have to walk many miles to get water and survive on less than 5 gallons of water a day per family, while the US average person survives on more than 100 gallons per day. When these bottled water companies come in and take the water and privatize it, the people have less water to survive and then are given bottled water that they have to pay for and they cannot afford. 


Bottled water’s marketing and advertising makes people scared of tap water. They claim that bottled water is more “pure” on the labels and have commercials saying to drink more water. Water is naturally good for the body. It does make you healthier and being healthier will make you thinner and better looking. These advertisements used this health fact to their advantage and said that their bottled water will make you healthier than tap water and implied that tap water was not safe. This is when Coke and Pepsi joined Nestle in the production of bottled water because pop sales were decreasing because of water ads. Coke owns Dasani and Pepsi owns Aquafina, and both of these products filter their water from tap water and not springs like their ads and marketing has said. 40% of all bottled water is filtered tap water.


In 1989 plastic water bottles were invented that made the switch from carrying a heavy glass bottle to a lightweight, flexible, portable plastic water bottle. This lightweight, flexible, portable plastic bottle contains a substance called PET that makes the bottle more flexible.  PET is a liquid formed from crude oil and 80% of PET ends up in Nestle, Coke, or Pepsi’s bottled beverages. This PET is in the same chemical family as Benzyne, which causes cancer. This PET has potential health risks and concludes bottled water is not safe. Other chemicals found in the plastic that can leak into the water are Toluene, Styrene, Arsenic, and bacteria. Toluene is found in gas and paint thinners and Styrene is a cancer-causing agent that can cause adverse reproductive out comes. Arsenic and bacteria have been found in bottled water and bottled water has been recalled in the past. Another chemical found in the plastic is found in the 5-gallon jugs of water that is made from a polycarbonate BPA. It is a form of estrogen that is most toxic to humans. They have seen a study in male rats that were exposed to BPA and had stunted development of their reproductive system due to the estrogens found in BPA. The problem with these chemicals is that the bottled water is not regulated at the same extent as tap water. There is one person in charge of the bottled water industry in the FDA who manages its regulation, while tap water is highly regulated. Bottled water that is made in states and not crossing state lines does not have to be regulated by the FDA. 60-70% of all bottled water is produced and purchased in state lines that the FDA doesn’t have authority to regulate. These bottled water companies are not only making plastic that can contaminate our water but also in our cities. The factories that make plastic are making people who live in that community sick with cancer, birth defects, and many other health problems from the chemicals being released in the air and water in those areas. 


Through the movie “Tapped” it has shown the wrongs of the bottled water industry. It is causing people to go without water, toxins being brought into our water and making us sick, and making money off of the peoples free right for water. Tap water is free, regulated, cleaner, and more reliable than bottled water so if we know what’s in our tap and not in our bottle than we can be assured that tap water is always the safer choice.
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4/19/11

When…
4/19/11 7-8:30 pm 

Ostrander Auditorium


“When…” is a play created to help people encourage themselves and others to prevent the risk if sexual assault happening to many people everyday. Every 90 seconds a woman in the United States is abused. This not only happens to women but to men as well. One in six men are abused before the age of 16. These issues face us everyday especially on college campuses. We see them happen and don’t do anything about it; this show was to encourage you and others to intervene on these situations. 


The first scene showed an abusive relationship. 5.3 million domestic violence incidents happen each year among U.S. women 18 and older, which results in about 2 million injuries and 1,300 deaths. This relationship in the scene seemed like it started off great. Her family and friends were happy for her and she seemed happy as well. Once her and Kevin got married he started to complain about her and criticized the things she did. They would fight constantly and one day he hit her. She had told her friend who would not listen and just put her down for how stupid she was for staying with him. Her neighbor called the police one day for hearing them fighting. Kevin’s friend wondered why Kevin treated her this way. He had said if he could have a wonderful girl like her he would treat her great. Her parents were a similar story. The mother was criticized by the father and was not really allowed to speak her mind and just wanted the best for her daughter. The father wanted to be a grown woman and deal with her commitment. We see this happen, but we don’t really listen to what the person says, we just tell them what we think they should do. This situation can be helped by listening, suggesting and intervening to help someone.


The second scene was different relationships fighting in a bar and what to do if you see this happening. The first was of two men fighting in a bar that seems pretty normal to everyone. Many people don’t know how to deal with a situation like this or are too scared to intervene. If you are an employee you could intervene because you have power and authority to kick the two men out of the bar and they will mostly likely listen to you. The second idea was that two women could come up and distract them by asking a question to the men, but it only helped temporarily. The third was using women to flirt and distract the men by asking them if they want to have a drink with them. This one worked because men will act reasonably around women and there was a flirting tactic to this idea, which men fall for. The next relationship was two women fighting at a bar and the rest of the bar was cheering them on. This is usually never intervened because people see two women fighting as entertaining and funny rather than serious. The first tactic we used was a man falling to create distraction and women are usually always compassionate for someone who is hurt. The next was using a child and another family member to approach the women and say you are making my family and I uncomfortable and saying they may call the cops if they cannot calm down. The third relationship was between a man and a woman fighting, but the woman being abusive using psychological abuse against the man. We assume men are always the abusive one but this situation turns it around. We can’t have a woman intervene because the woman in the relationship will want to fight her because she is aggressive. If a man steps into help that may make the man in the relationship who is being put down to feel even lower. We tried having a man come in and say she was being unattractive and embarrassing by putting another man down but she didn’t care what he had to say. We tried a man spilling a drink on the woman to get the woman to go to the bathroom to clean herself up so the two could be apart. The man who spilled the drink talked to the man in the relationship and related to his situation and said he was there to talk to him across the bar if he wanted.  When the woman is the aggressive one, it is hard to approach the situation because it doesn’t happen very often. 


The third situation is the one that mostly happens on college campuses, sexual assault. One in four women on college campuses will be sexually assaulted. This scene involved two men planning a situation so one of them could get laid. One man said e wanted this girl and that the friend should distract the girl’s friends so he could lead her up to his room for 20 minutes. The girl was extremely drunk and he knew he could convince her to go with him. He said they were going to watch a movie for 20 minutes when he was planning a sexual assault. Sexual consent cannot be given if you are under the influence of drugs or alcohol. One idea we used was to encourage girl to stay and play a card game with everyone else and go get water by physically grabbing the girl as a friend using the buddy system. By physically grabbing her and making her stay can help her form not going up to the room. Another idea is to go with her but the man may try to convince the both of you. If a man tries to go with to help her not join in it may stop the whole situation because the man wont try if another is around and he could convince the whole group to go up and watch the movie so she wont be alone. These ideas help solve the symptom of sexual abuse but don’t solve the problem in the person trying to commit the assault. One way to solve this problem is by a woman confronting him in front of everyone saying that it is not okay for him to be doing this when she’s that drunk. By the female calling everyone’s attention in front of the group at the party and in front of the woman who could have been the victim lets the woman know what’s happening and the man to be embarrassed. This will help the woman to realize what could have happened and the man to know that it was not okay to be doing that.


This show was performed not to give answers on how to stop abuse but to encourage one another to stop it from happening. It is about risk reduction and risk prevention. The person committing the assault is ultimately the one responsible for preventing assault but others can help by intervening on these situations.
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LGBT speaker Ronald Holt has been giving his presentation on his research for 10 years to many colleges. He talks about the difference between sexual orientation and sexual behavior and how the two are not related. He also talks about the biology of sexual orientation and whether genes, hormones and birth order effect if the child is gay. He then touches on issues like research, religion and prevention of suicide.


Sexual orientation is an erotic response that consists of fantasies or dreams towards a certain sex. If a person has it towards the same sex they are homo, opposite sex they are hetero, both sexes bi, and believe they are a woman, but actually is a man and attracted to men then transgender. This is hard to distinguish sometimes because orientation and behavior can be different. Your orientation may be homo but your behavior is hetero. This means you would have thoughts about the same sex but be married to the opposite sex. 


The biology of sexual orientation takes into consideration genes, hormones, and birth order to see if they effect if a child is born gay. Sexual orientation of the parent does not mean the child will have the same orientation, but biology is believed to be involved. Sexual orientation does cluster in families but not because of the parents. Studies on twins have showed a significant amount of proof that biology is a factor in sexual orientation. In not identical twins, if one is gay the other has a 25% chance of being gay as well. In identical twins, if one is gay the other has 50% of being gay. This is shown that nurture and environment does not play a role in determining whether or not a child is gay. It is believed that internal environment in the womb could be a factor and hormones exposed right at birth. A rat study was done where a female rat was given a shot of testosterone right at birth and then became gay and did not participate in intercourse with male rats. Another study also says that the more older brothers a man has the greater the likelihood the man will be gay. This chance increases times 1/3 by each brother. This study is not the same with women; female siblings do not play a role in whether a female child is gay. 


Religion and sexuality forbids any LGBT act in the bible and some people use the bible to discriminate against LGBT people. In the bible, it says that homosexuality is a sin and that is unnatural and wrong. Leviticus 20 says that homosexuality is an abomination. The bible also says LGBT people should be killed and stoned. People do not take into consideration that the bible says not to do a lot of things like eat certain foods and wear certain articles of clothing together. People also need to take into consideration the historical context in which the bible was written. When LGBT people are disowned from the church, this can lead to loss of identity and thoughts of suicide. The schools also need to control bullying which leads to suicide as well. LGBT youth have higher rates of suicide, alcoholism, and drug use than straight people. In school, 90% of people have heard the word gay used in a negative way, 40% physically harassed because of sexual orientation, 61% felt unsafe at school because of sexual orientation, 30% of LGBT people consider suicide, 45% of transgender have suicide thoughts and 50% of transgender attempt suicide. Schools are causing people to feel uncomfortable there and teachers should show better support and teach about LGBT people. The risk factors of LGBT suicides are orientation nonconformity, dropping out of schools because of bullying and rejection, family rejection, substance abuse, and attempts of suicide. People can prevent this from happening by teaching people to learn how to cope with discrimination, better support from teachers and parents, discuss coming out, stop bullying, and having a supportive environment. 


LGBT is a social issue that does not like to be addressed because people who do not support it do not want to hear about it. This affects the lives of these people because they do not feel normal or accepted by others. This can lead to physical hurt to them. People need to be educated on these issues and learn that these people do not have a choice of what their sexual orientation is and there is nothing we can do to change that.
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Human existence is following a path of involution where it hits its peak in resources, population reaches it capacity and then suddenly declines due to lack of resources to sustain that population. The world is reaching it capacity because of our resources like oil, which increase life expectancy and decrease infant mortality rate through new forms of health care and transportation of goods. We are using the resources at a high rate that if we do not start decreasing the use, our sustainability of our population could collapse in the near future. 


We have become reliant on these resources to be able to live our daily lives like driving our cars to work, feeding our families, and using technology. But the resource should not be relied upon in order to live. Humans are in self –denial of the world happening around them. They think that there is an infinite supply of everything and that the world will always be sustainable when our species has really just become detritivores and will be swept away by mass population increase and sudden extinction like we have seen in the 99% of other species that have gone extinct on our planet. We could instead be considering ways to have substitutions for resources, reuse energy, or recycle more efficiently in order to sustain the country longer by using alternate forms of energy. A study of chimpanzees shows that maybe females should be in power on our nation instead of males. Females will be more worried about environmental resource issues because reproduction is successful with the use of resources while male reproduction is successful with the use of females. In this situation the female has a lot more to lose. Females are embedded with thinking about their surroundings while men do not. Females will want to sustain energy for means of reproduction while men focus on having mass amounts of energy for pleasure. If men were to let females use their knowledge to find alternate uses to sustain energy and try to hold back our population from extinction, this could allow new ideas with an emotional appeal to them and the country.


Human extinction has not crossed the minds of the population until recent years. We know that in the past 50 years our population and energy uses have increased drastically and we depend on a resource that is unsustainable in the future. We need to change how we approach this situation either with different opinionated leaders or let ourselves die out. This is not a simple problem to solve but it is a problem we can work towards solving if we want to continue our human race.
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Involution is a model saying that population growth is due to resources. This is referring to oil. Since our consumption of oil has increased since World War II so has our population. This over consumption by more than 30% has led to the world’s oil reaching its peak sometime in this decade. People are going to have to acquire different skills and characteristics to get through this crisis or our population will rapidly decrease as our oil production decreases.


If we look at the world with two variables for it to survive they are population and resources. The two variables are connected because the single resource our population depends on has a limit and when its limit is reached our population will decline. This has been seen in the 70s when they had to stop increasing the production of oil and stabilize it. An example of this is in the deer population in Kaibab. Hunters killed off the deer’s predators and suddenly the population increased but soon crashed by 60% because of starvation and lack of food. If our oil production declines millions of people will die of starvation because oil is used to transfer food throughout our country. Our population has been increasing since the first oil drill pumped into the ground in 1750. From 1920-1950 the population has tripled and the growth rate has remained constant since. This happened because of new technology that made health care more efficient. The child mortality rate decreased and the birth rate remained the same. Since 1893, the AWOP has increased by 30% and the population has increased by 29%, which then shows a direct correlation between the two variables on a graph. This assumes that if one of these variables increases than so will the other and if one variable decreases than so will the other.


So what happens when oil production hits its peak? Well so does the world population. If oil stays the same research shows that our peak may be sooner than we think and so may be the death of the human race. The world needs to become localized in that oil production is low because people are living and producing products in the same area. Agriculture needs to be localized and states need to start specializing in what they can grow and producing that to their people rather than shipping it in from across the world. Research has a bug impact on what our society can expect and will see in the future and if they refuse to listen to it now it will be proven to them in the future.
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Police Malpractice has been a problem in many states where some communities believe there is no problem but some believe it’s a big problem. Why do these communities think differently? Is it because they hired the wrong police, the location, race, sex, wages, or the people acting on the police and the police fighting back in defense? There are misconceived assumptions about police from different communities and races. A statistical analysis helps see why these communities’ opinions differ.


The type of statistical analysis used in this 8 state study is a technique called centrography. This uses statistics to graph and map the mean center of crime and police malpractice. This helps make a correlation between crime rates and police malpractice in some areas to see if the areas where there is more crime are the same areas where there is more police malpractice. They found in poorer communities, like places in Mississippi, the opinion of police was highly scrutinized by African Americans. They found a correlation that areas where there is a higher population of African Americans there is a higher rate of police malpractice and worse opinion of the police by blacks. 


The communities that are more affected by police malpractice are communities that are poor and have under-funded city governments. These communities usually have a higher population of African Americans as well. The communities with higher percentage of white people and low percentage of minorities do have police there because they are scared of the minority. This causes racial discrimination in the police force, which needs to be reduced and watched more closely.
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