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‘Tutor Assessment and Feedback: What has helped you and why? Have 
your (anonymous!) say.’ 

 

According to the QAA (2006), 'assessment' in Higher Education describes any processes 

that appraise an individual's knowledge, understanding, abilities or skills acquired through 

active participation in a course. Crooks (1988) and Elliott (2008) add that assessment 

generates evidence of the individual’s thinking, achievement or progress which 

consequently, helps the tutor or the institution make a judgment about that evidence for 

the benefit of the individual as well as that of the course and future participants.  

 

This essay aims to provide an insight to my experiences of the second year tutor 

assessment and feedback while on the MSc technology-enhanced-Learning (t-eL) course 

and identifies and justifies the methods that have worked for me. It focuses on how blogs 

and wikis used as formative assessment tools helped me learn more effectively through 

tutor dialogic feedback on my performance (QAA 2006) and how they contributed to the 

improvement and/or maintenance of my performance on the course. It will further 

demonstrate how my improved performance was reflected in successfully meeting the 

assessment criteria used to gauge the intended learning outcomes of the course 

described by the QAA (2006) as summative assessment. 
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True to its name, the MSc technology-enhanced learning course was delivered in blended 

mode: traditional face to face (f2f) sessions comprising normal classroom activities 

including lectures, hands-on activities and group discussions in the flexible and distributed 

Learning centre combined with online, asynchronous sessions using blogs and wikis 

within the institution’s VLE – Blackboard V8.  

 

The blog entitled “My initial thoughts on the merits of constructive alignment (Biggs 1999) 

methods” and my experience of the task is a case in point. It was, in my view, an 

assessment tool “fit for purpose” for the task of reading the online source of information, 

constructing meaning, composing the contribution and posting it to the blog. It was similar 

to commenting on another blogger’s post on the topic and as Richardson (2010) explains, 

required me to unleash my critical thinking skills as I considered my audience – my tutor - 

and clarify the purpose of my post which was to evaluate the benefits of constructive 

alignment. 

 

The formative assessment blog took place during the course of instruction providing the 

opportunity for immediate evidence of my learning (or lack of) about constructive 

alignment. This ungraded task initiated the opportunity to engage my tutor in discussion 

about my learning of the topic: the blog invites comments from the reader stimulating a 

response and a continuing dialogue (Richardson 2007).  These virtual human interactive 

elements – online discussions with the tutor were crucial for my learning (Chang 2009): 

they identified specific qualities of my work (Black and William 1998, Crooks 1988) such 

http://www.resources.scalingtheheights.com/Constructive%20Alignment%20and%20Biggs.htm�
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as “there is an excellent range of literature with significant references throughout the 

response (Criterion 2)” and provided information appropriate to my specific learning 

needs e.g. “ have you looked at …….’s work on ……..?” which are often accompanied by 

links to other resources promoted high confidence in learning (Chang and Petersen 

2006). They stimulated my thinking and helped me not only to develop my understanding 

of expectations and standards, to check out and correct misunderstandings and to get an 

immediate response to difficulties but more importantly to reflect on my contribution or 

performance for enhancement.  

 

The class t-eL Wiki which was linked to our individual blogs was another formative 

assessment tool following the same concept as the blog but rather than individual posts, 

the task is collaboratively completed and feedback is for the group work and may not 

necessarily fulfill my own personal learning needs. We were required to review a 

colleague’s work on “How constructive alignment is applied in my course”, make 

constructive modifications: edit it by critically thinking about it, assessing it for accuracy, 

clarity and presentation and then deciding how we would modify it to improve it. The 

actual content generated this way was minimal but it required deep metacognition and 

critical analysis -- much thinking and for me particularly, much learning acquired through 

the dialogic feedback process with the tutor and peers fostering a ‘community of enquiry’ 

(Lave and Wenger 1991, Scardamalia and Bereiter 1994, Wenger 1998, Buysse et al. 

2003). I believe the tutor acted as the moderator and scaffold to ensure knowledge 

reliability.   
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What benefitted me most in this type of assessment-learning was not only the 24/7 

accessibility of the tutor’s personalized feedback but also its support for different learning 

styles. I was able to share my ideas in writing, ideas which I was sometimes shy to voice 

in a f2f situation. I had the sense of participating in a discussion albeit in my own place 

and time.  

 

The tutor’s comments to my blog and wiki contributions usually included an invitation  

“perhaps we could ask what others think about this in our next f2f session” allowing 

effective use of the community of practice and the blended approach of the course. This 

further stimulates my thinking and besides, I enjoy the ‘café’ atmosphere of the f2f 

sessions for these discussions which obviously would be difficult to replicate in online 

courses. 

 

The dialogic approach whether virtual or physical was the scaffold that helped me 

develop my reflection skills and critical thinking which were useful for me to become an 

independent and autonomous learner. It appeared that I was extending myself within the 

“zone of proximal development” (Vygotsky 1978) from my unsystematic, disorganized, 

and spontaneous concepts of an amateur to the more systematic, logical and rational 

concepts of the tutor. However, despite the absence of the scaffold at the final stage of 

the course - the preparing and producing of the essay type summative assessment, I felt 
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that the dialogic feedback to the formative assessment contributed positively to the 

successful outcome.  

In fact, tutor feedback to the summative assessment made reference to the formative 

work I had done on the blogs and wikis and commended my ability to incorporate the 

discussion points in the essay making it a well-planned and thought out piece of work. 

This was similar to ipsative assessment where my performance in the summative 

assessment was compared with my own earlier performance to determine any added 

value brought about (Atherton 2011a) boosting my self-confidence. 

 

In summary, Web 2.0 tools such as blogs and wikis used for formative assessment 

evidently permitted timely feedback in the form of negotiating views on the subject-matter 

in such a way as to cause the modification of my perceptions (Atherton 2011b) and 

enhance my learning. All the learning and skills acquired are transferrable not only to the 

dissertation that I am writing as part of the final year but also to the future in general. 

(1093 words) 
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