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ABSTRACT 
 

Art Educators and Practicing Artists: 
Strengthening the Curriculum and Building a Creative Community 

 

John Christopher Williams 

An artist residency consists of a visiting artist (dance, musical, theatrical, or visual) creating 
work in and teaching their craft to an audience of participants. Artist residencies take place in a 
variety of settings, in public and private schools, after-school programs, in day care and 
preschool programs, community centers, and adult recreational and care facilities. Over time in a 
school setting artist residencies have evolved to include school curriculum, input and 
collaboration from the host teacher. I believe artist residences could become a catalyst for school 
curriculum change to focus on the arts. Arts integrated residencies and curriculum can impact 
learning in a classroom. Students can learn about arts content and other educational content at the 
same time. In my research I have documented the progression of the National Endowment for the 
Arts’ Artists in Education program, studied residency models that employ arts integration as the 
main component, collected best practices of West Virginia arts organizations producing artist 
residencies, implemented arts integrated residencies in two art classrooms, and documented 
students engaged in learning through the art of puppetry. This qualitative research supports 
learning in multiple subject areas through observation of skills and reflections given by students 
and teachers. I have learned that arts integrated residencies and curriculum can positively affect 
the learning and the overall environment for the students in the classroom and the school at large. 
I believe that this body of research can advance future dialogue, possible strategies, and 
opportunities for artist residencies. 
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CHAPTER 1 

Artist Residencies from the Beginning  

 

 Teacher as artist, artist as teacher; this dichotomy has been the topic of many journal 

articles and the success and failure for many arts organizations offering residencies. Constance 

Huddleston Anderson (1981) wrote the article “The Identity Crisis of the Art Educator: Artist? 

Teacher? Both?” in Art Education.  Anderson states that an art teacher may view the student as a 

“product” and the art experience as a “by-product.” The art teacher’s primary concern is the 

learning and cognitive process. To an artist, the end product is the most important, whether it is 

an object or any experience. The artist does not consider learning as the primary importance. 

Anderson quotes John A. Michael: “The goal of the artist is to express oneself aesthetically at the 

highest human level...” Anderson then explains that an art teacher is “obligated to be fluent in 

methods and strategies conducive to learning. They must be able to develop and justify the 

purposes for creating art.”  She further explains the art teacher’s role as “not only advocate and 

facilitator of learning, but he must practice what he preaches.” Art teachers must be insistent on 

performing at high standards of creativity and perform at that level himself. (p. 45) Art educator 

Laurie Ball (1990) finds the two roles of artist and teacher at odds with each other. Ball describes 

an artist as “an idiosyncratic being, who recognizing his/her eccentricities, uses them as strengths 

in his/her artwork, and can use them as strengths for coping with life.” Ball explains “to be a 

teacher one needs to be outgoing analytical and confident. The introspection, which is often 

characteristic of the artistic temperament, must be set aside as the teacher focuses on the needs of 

his/her students. Teachers must evaluate art, student behavior; the must teach and verbalized the 

internal processes of the artist (p. 54).”  
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 What if the dichotomy of “teacher as artist and artist as teacher” was changed? What 

happens if instead of pitting the teacher and the artist on opposing sides, we bring them together?  

Consider teacher and artist, but more specifically, art educator and a practicing artist. What could 

result from this slight change in thinking about the teacher and artist? How can the collaboration 

of the art educator and the practicing artist enhance the curriculum? I am aware that many art 

educators consider themselves practicing artist. I am interested in researching the affect a 

practicing artist working in a medium unfamiliar to the art educator or the artist assisting the art 

educator in a large-scale project that is too much for one teacher to accomplish. I see the purpose 

of bringing an artist into the classroom with an art educator is not to diminish the role of the art 

educator, but to help strengthen the curriculum and the art experience available to the students. 

The collaboration of certified educator with the artist could be a step closer for schools looking 

to create a dynamic and vibrant arts integrated curriculum.  

 The partnership of art teacher and artist is not a new idea. In the late 1960s, the National 

Endowment for the Arts [NEA] and the United States Department of Education started 

collaborating on artist residencies in schools (Artist-in-Schools program). Bennett Schiff (1973), 

a NEA consultant wrote the text for Artists in Schools, a book that chronicles the Artist-in-

Schools program during the 1972 school year in Alabama, Minnesota, Wyoming, California, 

Nebraska, and Rhode Island. This program was to create funding for the arts in schools in an 

effort to revitalize and change the curriculum across the United States. Larger cities where the 

arts already had a footprint in the culture of the community were selected to participate in 

funding. The overarching goal was to restructure the program of study to more fully engage the 

arts across the curriculum (pp. 21-33).  
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 Many schools were successful, and continue to energize and advance the curriculum by 

the involvement of the arts. Artist and teacher Jane Remer (1982) documented the work that 

started in 1973 in New York City with the program Arts in General Education [AGE]. AGE is 

mirrors the Artist-in-Schools program, but drives the arts further into the curriculum, not only in 

residencies, but also through a full arts integrated curriculum. Throughout the documentation 

Remer sites classrooms where “the arts and the arts process being used as content (end in itself) 

and as concept (means to another end) for learning skills, knowledge, and information in various 

curriculum areas (p. 69).”  This approach was successful in supporting learning in and through 

the arts until funding was cut in 1979. Another residency program was started in New York City, 

NY in 1970 at the Solomon R. Guggenheim Museum entitled Learning Through Art [LTA]. 

According to the historical information presented on the website about the program: “Learning 

Through Art was founded in 1970 by Natalie K. Lieberman in response to the elimination of art 

and music programs in New York City public schools. Over the past 40 years, LTA has served 

over 100,000 students from diverse economic and cultural backgrounds in all five boroughs of 

New York City (Solomon R. Guggenheim Foundation, 2011).” The LTA model brings art to the 

center of the curriculum through experimentation and guided inquiry into art and the artistic 

process (Guggenheim LTA Brochure, 2003). LTA has been the recipient of two U.S. Department 

of Education Arts in Education Model Development and Dissemination grants. LTA continues to 

make an impact on arts integration in the NYC public schools and is researching their work to 

further the support for arts integration. 

 Success stories such as these lead me to ask:  How do we begin to reproduce or create 

arts integration into schools? Why have these programs and their research not made more of an 

impact employing arts integration curriculum structures nationwide?  Do arts integrated models 
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only work in areas where there is a large infrastructure and support for the arts? Where do the 

rural communities that have less access to arts opportunities and their respective community 

members fit into the picture?  

 I took up these questions through an inquiry into the structure of local school arts 

programs and what they are able to include in their curriculum, an investigation in the history of 

artist residencies in schools, an evaluation of the current condition of artist residencies in West 

Virginia, and an examination of the variables that make an arts integrated curriculum successful. 

My investigation continued by identifying and replicating key aspects of the successful studies 

on artist residencies, developing an understanding for arts integration and how that affects 

curriculum and exploring and incorporating the art of puppetry to make curricular connections. 

The driving force of this investigation is documenting the collaboration of an art educator and 

practicing artist, and how their work enhances the curriculum. In West Virginia there are a 

number of arts organizations that have functioning artist residency programs. It seems that in 

most cases, county boards and the schools are willing to cooperate and bring the arts and artists 

into the classroom, but only at an arm’s length because I believe they are not really embracing 

the arts as a curriculum-changing tool. Through the research and documentation of this work, I 

hope to inspire arts organizations, schools, educators, and artists to consider collaborative 

teaching and learning with an arts integrated curriculum. 
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Artist in Schools Program History 

 

 Bennett Schiff (1973) recounts that in 1965 the United States Government passed the 

comprehensive Elementary and Secondary Education Act which laid the foundation for a 

partnership between the arts and education (p. 21). School systems around the country were 

encouraged to use available funds to create cooperative programs with arts organizations. The 

birth of the National Endowment for the Arts [NEA] occurred this same year. The U.S. 

Department of Education and the NEA began experimenting with similar projects, pairing 

schools with artists. In these early stages, the Department of Education sponsored some of the 

NEA projects. Many of these early projects took place in schools throughout Manhattan, New 

York (pp. 21-23). 

 Schiff explains the growth of collaborative projects and additional funding. The 

Department of Education, in 1969, funded a $100,000 program to place professional artists in six 

secondary schools in California, Colorado, Florida, Minnesota, Missouri, and Pennsylvania. The 

pilot program was so successful that funding was increased to $900,000 in 1970. The funds 

helped launch the Artists-in-Schools program co-sponsored by the Department of Education and 

the NEA. The NEA funded the program in 1971 with $750,000 of it’s own funds. In fiscal year 

1972, joint funding from the NEA and the Department of Education allowed for the program 

budget to increase to $2,000,000 (pp. 9-19).  

 The Artists-in-Schools program was operating in 49 states involving over 1,000 schools. 

The number of artists working in schools was roughly 650; 400 of those being poets and the 

remaining 250 were artists working in other disciplines. Schiff clarifies that state arts councils 

were largely in charge of administering the program. The NEA along with the State Boards of 
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Education and the district school officials only reviewed grants for projects and made allocations 

of funds. Artists for the program were selected for the most part by panels of artists, arts council 

members, educators and consultants (pp. 9-19). 

 Constance M. Bumgarner (1994), wrote the article “Artists in the Classrooms: The 

Impact and Consequences of the National Endowment for the Arts” in Arts Education Policy 

Review. In my thorough research for information on the Artist-in-Schools program, Bumgarner’s 

article is the consummate account of the program. In Part I of this article, Bumgarner 

concentrates on the progression and funding structure of the NEA’s Arts in Education [AIE] 

program. The Artists-in-Schools (named changed later to AIE) was in existence for twenty-seven 

years; it has the distinction of being the single largest federal program for arts education in the 

nation. The NEA and the state and local arts agencies and organizations credit the program “as 

being an effective means for promoting the arts and expanding arts audiences; increasing the 

availability of arts to all Americans; bolstering community support of the arts and art education 

providing schools with impetus to establish arts programs; and since 1986, making “basic arts 

education” a central component of the K-12 core curriculum (p. 14)” Even though this sounds 

impressive, there are members of the art education community that find these outcomes hard to 

believe without solid evidence. Arts educators also question where the program ranks in the 

NEA funding structure with delivering only assumed outcomes.  

 Bumgarner explains that arts educators rightfully have some concerns with the Artist-in-

Schools program. The residency program brought different art forms into the schools to work 

with students. However, there were no real ties to the curriculum or the objectives of the school’s 

art educators. The Artist-in-Schools program was modeled after NEA’s Poets-in-Schools 

programs. Poet-in-Schools goal was to “permit the poet and pupils to communicate without a 
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formal curriculum and on special days, not regularly (p. 14).” This program was created to enrich 

the learning rather than build on it. NEA chairperson from 1977 to 1981, Livingston Biddle, 

stated that, “The same principles [of the Poets-in-Schools program] were applied to the other art 

forms… Not as teachers but as artists came the visitors, state arts agencies followed in the 

tradition (p. 14).” 

 In 1981, the Artist-in-the-Schools program was re-titled Artists in Education [AIE] 

program. There were some other specialized education-related programs being funded through 

the Museum Program and the Expansion Arts. Bumgarner reports that the NEA was funding a 

variety of initiatives including projects on advocacy, arts organization staff development, 

teacher-in-service, and the development of teaching materials and instructional methodologies. 

Even though the NEA was spending funds on the areas related to arts education, there was still 

criticism, that the education program was too one-dimensional. In an effort to answer this 

criticism the NEA announced it’s plans to broaden the AIE (p. 15). 

 In 1986, the AIE program began being reformulated. Bumgarner describes the essential 

thrust of this restructuring as an effort to “encourage state arts agencies to develop, and build 

support for strategies which over time will include school authorities to include sequential study 

of the arts as a basic part of the curricula from kindergarten through high school (p. 15).” The 

NEA introduced a new grant category. The Artist in Schools Basic Education Grant [AISBEG] 

was designed “to encourage collaboration between state arts agencies, state departments of 

education and local education agencies (p.15)” The programs funded under this grant series were 

to fund long-term collaborations that established the arts as basic education. With the addition of 

the AISBEG, the NEA now had three Arts in Education funding categories. The other two were 

the State Arts in Education Grants and the Special Project Grants. Bumgarner expounds upon the 



8	  

NEA’s goal of having the arts as central to the core K-12 curriculum as Math, Science and 

English. Basic arts education being taught more like other school subjects was the center of the 

NEA’s broader vision for arts education. Qualified teachers should give instruction sequentially. 

The range of topics surrounding the arts curriculum should include “history, critical theory, and 

the ideas of the arts as a creation, production, and performance; and knowledge of, and skills in 

the arts must be tested (pp. 15).”  

 The NEA continued to fund grants to state and local arts agencies and educational 

agencies. Huge percentages of the Endowment’s budget were going to fund State Arts-in-

Education grants that supported artist residency projects. In 1991, the Special Projects Grant 

funding was terminated and the other two funding streams for art education were combined into 

a single grant category called Arts Education Partnership Grants.  The artist residencies were to 

continue to serve as the key element to the new grants category. Throughout the history of the 

NEA, the artist residency has been funded and seen as the most effective means to reach the 

goals of the Arts-in-Education program. Despite the Endowments efforts to focus the funding of 

the Artist-in-Education program, there was still a need for evaluation of these programs 

(Bumgarner, 1994, pp.15-17). 

 Despite the NEA’s continued support of the AIE program, there are some staggering 

statistics that do not illustrate the success of program. Bumgarner cites the National Center for 

Education Statistics of the U.S. Department of Education stating the estimation of forty-six 

million students enrolled in the nation’s schools in 1990. NEA reported that the AIE program 

reached 3.3 million students during the 1989-1990 school year. Reaching only 3.3 million 

student is only 7% of the students enrolled in the United States. Throughout the entire AIE 

program there were many inconstancies that include: the duration of the residencies, 
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collaborations with the teachers involved, definition of a residency, and ties to the curriculum 

(pp. 21-22).  

 Bumgarner concludes stating that the brutal reality of the AIE program as it was in 1994 

was “neither capable of advancing the development and implementation of comprehensive arts 

education curricula nor of making the arts a more central component of the K-12 core curriculum 

(p. 34).” Bumgarner suggests the following revisions to the artist residency program at the 

federal and state:  

• The National Endowment for the Arts' emphasis on and fiscal support of the artist 

residency program should be substantially decreased. 

• Incentives should be built into Artists In Education grant making to encourage a more 

limited and deliberate utilization of the artist residency and resident artist.  

• The Endowment should encourage the professionalization and limitation of state arts 

agency artist rosters.  

• The primary focus of residency activity should be directed specifically toward the schools 

and occur within the school day.  

• Resident artists should be required to work with students and teachers for the full school 

day.  

• Evidence of the total involvement of the host teacher at every stage of the residency-from 

its conceptualization and development through its implementation and evaluation-should 

be required.  

• All residency host sites should be required to identify a core group of students for which 

specific, advanced residency instruction and activities are designed.  
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• "Stand-alone" performance assemblies should be discontinued, with no exceptions (pp. 

35-39) 

 Even though the specific funding for the AIE program had ended there is still funding 

opportunities for arts education programming. The National Endowment for the Arts continues 

to fund grants that support the arts in following fields and development areas: artist communities, 

arts education, dance, design, folk & traditional arts, literature, local arts agencies, media arts, 

museums, music, musical theater, opera, presenting, state and regional, theater, and visual arts. 

Funding for these specific grant cycles can be found on the NEA website: www.nea.gov/grants.	  

 After realizing the lack of impact that the AIE residency program had on the overall 

school curriculum, I set out to investigate ways that it could be improved. I formulated my own 

interruption of the structure, importance and placement of an artist residency in a school. I 

planned my residency experiences to reflect the following recommendations given by Constance 

M. Bumgarner:  

1. Work completed in the residency with the schools should be deliberately planned and 

focused for the benefit of the students and the school, 

2. Instruction for the residency happened within the school day,  

3. Work along side the art educator for the entire day, and most importantly I was 

thoroughly collaborated with the host art educator.  

 I have laid out a clear path explaining where the National Endowment for the Arts 

Artists-in-Education has taken the residency program, and cited Bumgarner’s recommendations 

for improvement. Even though the NEA Artists-in-Education program is no longer being funded 

in the same fashion there are still grants available for arts education grant funding. Many arts 

organizations continue to produce residencies in schools with varied success and curriculum 
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structure. The following chapter will include a literature review of components of different artist 

residencies, arts integrated curriculum, and highlight successful arts integration. The overall goal 

of the research is to document the collaboration of an art educator and practicing artist, so as to 

show how their work enhances the curriculum. The documentation of the art educator and 

practicing artist’s work needs to take place while keeping in mind these questions: How have 

residencies evolved? What is in the future of artist residencies? Finally, how do we get there 

from here?  
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CHAPTER 2 

A Review of Literature on Artist Residencies and Arts Integration  

 

 According to Bennett Schiff, (1973) the Artists-in-Schools program (later named Artists-

in-Education) funded by the National Endowment for the Arts and the U.S. Department of 

Education main goal was “to attempt to make change possible with in the school structure, to 

incorporate the arts in the standard curricula, to expand the natural creativity that is inherent in 

children, and to raise the esthetic sensibility of the nation.” The core of the program was centered 

on the “belief that the experience of art is basic to the human spirit and it should be offered to all 

children as an essential part of their educative process (p. 26).” The artist residencies were 

brought into schools to give students exposure to the arts. This exposure to the arts allows them 

“to experience the arts at a time when they are forming life-patterns and making career and long-

lasting interest choices (p. 27).” The hopes were that students could see a career path in the arts 

and/or become a supportive audience for the arts in the future. Artists were brought into the 

schools to teach their own art form and to perform and introduce a particular art form. The 

program was concerned with creating a structural change in schools. The arts were to be 

established as a “standard part of the essential process of education, a pathway leading to a better 

comprehension of other subjects (p. 26).” 

 Constance M. Bumgarner (1994) states that the success of a residency program to change 

the environment of the school depends upon the quality of the arts program prior to the artist 

coming in for a residency. If the arts are a part of the school already, then the impact and quality 

of the residency is higher and more effective. The teaching experience of the artist and the 

expertise of the host teacher have an impact on the residency as well. While reviewing the 
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impact of artist residencies on schools, Bumgarner, observed that host teachers that were 

immersed in every aspect of the residency with the students and the artist yielded more 

advanced, intense, task-specific work. Host teachers that worked with artists were having more 

success with residencies in their classroom and ultimately having a larger effect on the school 

environment. This development was not the beginning goal of the Artist-in-Schools program. 

Modeled after the Poets-in-Schools program, the Artist-in-School program was to bring the artist 

in not as teacher but as an artist. The artist was performing their craft without a specific 

curriculum and not necessarily on a regular basis. “Exposing” students to the arts during a 

residency is not enough. As Bumgarner observed, the residencies were more successful when the 

host teacher was involved with the students and the artist. Involving the arts into the curriculum 

of the classroom is essential to the success of the residency. (pp. 26-28) 

 The National Endowment for the Arts funded residencies for the Artist-in-Schools 

program and depended on state arts organizations and the schools to handle the logistics and the 

development of the residencies. After the NEA and the U.S. Department of Education launched 

the Artist-in-Schools program, there was development in New York City centering the arts in the 

school curricula. Jane Remer (1982) documented the New York City school system’s Learning 

Cooperative and the John D. Rockefeller III Fund’s Art in Education jointly worked on 

developing and implementing the Arts in General Education (AGE). There are five main 

characteristics of AGE: 

• Interdisciplinary teaching and learning situations where the arts are related to each other 

and to other areas of the curriculum 

• High-quality instructional opportunities in each art form for all students 

• Effective use of the community’s arts and cultural resources in and out of school 
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• Special programs in the arts for children with special needs (e.g., the gifted and talented, 

[persons with a disability], the educationally disadvantaged, the multilingual) 

• Use of the arts, artists, and arts organizations services to reduce the damaging effects of 

personal and racial isolation (p. 69). 

 I found this description of the AGE program to be very intriguing. Part of my personal 

teaching philosophy is to use art to teach other subjects or to make connections with other 

subjects with the art curriculum as much as possible. In my research and personal interests, I 

found puppetry to be a perfect mix of performance and art making. Puppetry is also an excellent 

tool for creating lessons that are multi-subject. Puppets can be used to make direct connections to 

all subjects. The puppet becomes the tool for the student to understand and learn about the 

specific educational concept.  

 Puppetry in Education and Therapy: Unlocking the Doors to the Mind and Heart, (2005) 

edited by therapist Matthew Bernier and puppeteer educator Judith O’Hare, is a collection of 

lessons and essays from teaching artists, arts educators, and therapists using puppetry in their 

work to reach youth. Joy Gwynne Ginther is an art educator and puppeteer featured in chapter 

eight of Bernier and O’Hare’s book. Ginther uses puppetry in her art curriculum. She cites 

Howard Gardner’s theory of multiple intelligences. Gardner’s theory includes people with 

linguistic, spatial, kinesthetic, musical, interpersonal, intrapersonal, and naturalistic intelligences. 

All learners can be divided into the different intelligences depending on how they learn and 

process information most effectively. Ginther recalls the creative process of developing puppet 

characters, creating a narrative, performing, and working together in groups to put on puppet 

shows in her classroom. In each example of the process, Ginther links a specific intelligence to 
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each activity in the process. Using puppetry in the classroom can effectively reach all types of 

learners. (pp. 37-41) 

 Former Educational Consultant for the Puppeteers of America, Carol Sterling presented 

at the 1989 Puppets: Education Magic during Puppeteers of America’s Festival. Sterling suggests 

the twelve educational goals. 

Puppetry provides children with opportunities to achieve the following educational goals: 

1. To develop expression 

2. To simulate and enhance imagination 

3. To develop spontaneous oral expression 

4. To improve speech, enunciation, and voice projection 

5. To practice writing skills, become more fluent in oral reading 

6. To gain appreciation of literature 

7. To develop coordination and sense of timing 

8. To enhance a child’s feeling of self-worth 

9. To gain self-confidence and personal satisfaction 

10. To release fears, aggressions and frustrations in acceptable ways 

11. To develop social interaction skills 

12. To create and use manipulatives in an integrated and purposeful way 

Judith O’Hare (2005), current Educational Consultant for the Puppeteers of America, suggests 

these additional seven educational goals be added to the list: 

1. To gain skills in problem solving 

2. To improve fine motor skills 

3. To sharpen listening skills 
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4. To come to consensus, give and take of ideas 

5. To observe the world through the senses, to remember what was observed, to process 

what was observed and remember and to recreate it with puppets 

6. To evaluate 

7. To polish, improve on what was done (p. 66) 

 Puppetry can be used to teach an art form and the educational, behavioral, and social 

skills presented above by Sterling and O’Hare. Using puppetry as an art form to teach another 

subject is similar to the curriculum work documented in Jane Remer’s book Changing Schools 

Through the Arts (1982). In Changing Schools Through the Arts, AGE curriculum is described as 

interdisciplinary lessons that relate the arts each other and to other subjects. The Kennedy Center 

for the Performing Arts pushes forward with this concept of art and other educational content 

combined to make one lesson or thematic unit. The Kennedy Center calls this curriculum 

structure arts integration. “Arts integration is an approach to teaching in which students construct 

and demonstrate understanding through an art form. Students engage in a creative process which 

connects an art form and another subject area and meets evolving objectives in both (The John F. 

Kennedy Center for the Performing Arts, 2008).” Arts integration allows for the students to be 

the lead in developing their own understanding of the art form and the other subject matter. Arts 

integration is not just relating the arts to another subject, it is using the arts to learn and 

understand that subject. The more the student understands the art form, the more he/she 

understands the other subject matter and vice versa.  This approach to teaching weaves the two 

subject matters so closely that the lesson wouldn’t be effective without the other (The John F. 

Kennedy Center for the Performing Arts, 2008). 
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 The Solomon R. Guggenheim Museum has a similar artist residency program. The 

Learning Through Art (LTA) program “is based on the notion that art is a powerful means to 

deepen and extend student learning (Guggenheim, 2003).” Experienced teaching artists are sent 

to New York City public schools. During the program, the teaching artist “collaborates with 

classroom teachers to develop and lead art projects that support the school curriculum 

(Guggenheim, 2003).”  The residencies are 20-week long programs structured to have weekly in 

school residencies and three visits to the Guggenheim Museum. Students “examine, discuss, and 

create works of art.” The curriculum of LTA offers “new insights into art and challenging 

students to think critically about art and ideas (Guggenheim, 2003).”  

 In an interview with Michelle Hagewood an Education Associate with LTA, she explained 

that LTA residencies support an exploratory project curriculum. Hagewood shared a diagram that 

explains this by stating, “envision the LTA projects as falling at the center of a triangle that 

includes students’ lives and ideas; art technique and viewing professional works of art; and the 

school curriculum. Learning Through Art projects integrate all of these aspects, resulting in a 

project that is a true and personal exploration for each student.” During the interview, Hagewood 

further explains that each session of the residencies should include inquiry, art making, and 

reflection. The longest amount of time in the residencies is devoted to inquiry. The teaching 

artist leads the students through the time inquiry and engagement with artwork by: “using open-

ended questions, supporting and encouraging student ideas through repetition of response or 

other technique that validates student responses, providing content/information when 

appropriate, using more than one image, making connection to art activity for the session 

(Guggenheim, 2010).” This time of inquiry with the work, valuing the student’s lives, ideas, and 

beliefs, and exploration with the materials is closely aligned with the Reggio Emilia approach.  
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  The Hundred Languages of Children: The Reggio Emilia Approach – Advanced 

Reflections edited by Carolyn Edwards, George Forman, and Lella Gandini, (1998) describes 

part of the philosophy of Reggio Emilia approach as: “What children learn does not follow as an 

automatic result from what is taught. Rather it is in large part due to the children’s own doing as 

a consequence of their activities and our resources.” Children take an active role in constructing 

understanding and the acquisition of learning and understanding. Loris Malaguzzi said, “Once 

children are helped to perceive themselves as authors or inventors, once they are helped to 

discover the pleasure of inquiry, their motivation and interest explode (p. 68).” In the Reggio 

Emilia approach an atelierista (art specialist) is a resident in the school that collaborates with the 

classroom teacher and the students. Hagewood describes in a very similar style of learning the 

LTA teaching artists program. The teaching artist and classroom teachers allow the students to 

explore works of art through inquiry, class discussion, and reflection. During their classroom, 

art-making students are allowed to explore their media and discover what they can create. 

Inquiry and self-exploration are essential in both learning programs. 

 Authors, Renata and Geoffrey Cain (1992) suggest that curriculum integration strongly 

relates to the physiological workings of the brain. Cain and Cain state: 

“Integrated curriculum is an effective way to teach and learn because it 

corresponds with the way our brain works psychologically. Rather than 

separating knowledge into discreet partitions, the brain creates a complex web 

of information that recognizes patterns. More over, learning within a known 

context or experience helps the brain remember information more effectively… 

In fact, the physical structure of the brain changes as a result of experience, and 

it grows and develops more in an interactive environment… Integrating 

curriculum is a way to capitalize on those existing features of the human brain 

and work with, rather than counter to its natural function. (pp. 5 and 27-28).”  
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 As a society, we continuously look for ways to maximize our efforts. Integrated curriculum 

becomes our society’s stone and the two-preverbal birds are any of the arts and any other 

educational subject. It is counterintuitive to think of the arts and another educational topic as 

dying but you can achieve learning in both subjects through arts integration. Cain and Cain 

explain that the learning is more in-depth with arts integration creating “a complex web” causing 

the students to learn more and to develop stronger connections within their brain. 

 Susan L. Schramm, author of Transforming the Curriculum: Thinking Outside the Box 

(2002) gives a rationale for integrating the curriculum. Schramm explains that the “age of 

technology, information, and communications reward the nations whose people learn new skills 

to stay ahead (p. 39).” We live in a world that requires our young people to have the skills to be 

“adaptable thinkers, researchers, problem solvers, and most importantly lifelong learners (p. 

39).” Schramm suggests that we need to realize that subject areas or disciplines of knowledge are 

not self-contained. In the “real world,” problems are not solved in a predetermined class period 

or with a specific subject mater. Solutions in a workplace are generated and gathered from 

research in all areas, essentially making the work place in which students will work a 

multidisciplinary environment. She expresses her belief that our current educational system does 

not reflect that environment (p. 39). 

 Schramm cites that researchers have found “that many of today’s students are dropping 

out mentally, sitting passively in their classrooms waiting to survive the day (p. 39).” The 

reasons for students dropping out of school are complex but the structure of school could be a 

contributing factor. Creating an integrated curriculum would provide students with an 

opportunity to explore connections between disciplines. Schramm describes “Genetic Robotics 

Inquiry” as an arts integrated unit that uses “the strengths of the disciplines of art and biology (p. 
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69).” The purpose of the unit “is to recognize individual differences in students while providing 

the conditions and experiences by which all students become scientifically literate in genetics, 

visually literate in 3-D sculpture, and providing a sanctuary for individual expression and 

creativity (pp. 68-69).” Schramm further explains: “The sense of connectedness nurtured by an 

integrated curriculum enables students to perceive the relevance of education outside the 

classroom (p. 39).” This could lead to students being more aware of the purpose of education. 

Bridging the gap between the way problem solving is used everyday in real situations and in the 

classroom can motivate students to become lifelong learners. Being a lifelong learner is 

“essential in a contemporary citizen,” it enables “them to adapt to the demands of an unknown 

future (p. 39).” Editors of Artful Teaching: Integrating the Arts for Understanding Across the 

Curriculum, K-8 (2002), David M. Donahue and Jennifer Stuart, remind us that, “integration arts 

should never be a substitute for teaching arts as their own subject…” They continue by saying, 

“placing the arts at the center of the curriculum is also a way to compensate for the lack of art 

that many students have experience in public schools. (p. 8)” 

 Nicholas Paley (1995) collected stories and examples of work from five different 

contemporary artists creating experiments in contemporary education and culture. Paley uses a 

strong example of arts integration in the classroom and shows the connectedness of multiple 

subjects, the arts, and explores the world outside the classroom would be the work of Tim 

Rollins and Kids of Survival (K.O.S.). Rollins started teaching art classes in mid-1981 to 

students classified as “learning-disabled,” “dyslexic,” “emotionally handicapped,” and 

“neurologically brain-impaired.” Rollins was surprised by the students’ artistic aptitudes. He 

transformed his classroom into a studio for making art and in doing so transformed his own ideas 

of teaching (p. 22).  Rollins would select literature for the students to read that portrayed young 
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adults as central characters. The students would read sections out loud or work from their own 

versions of the text. Together the students would discuss the themes in the text that seemed 

pertinent to them. The group would make possible connections between these themes and 

text/life situations. The next part of the process they called “jamming (p. 25).” They would all 

“make hundreds of small drawings which link aspects of the narrative with the realities of their 

daily existence.” The small drawings would be visual emblems for the narrative and the 

connection to their life. K.O.S would discuss the drawings and select the most “sincere and 

moving.” These would be come the basis for the large painting completed on collaged canvas of 

pages torn from the book. The book is converted into a work of “art active with social uses, 

pertinent and concreted for us today (pp.  25-26).” 

 Exploring the Kennedy Center’s definition of arts integration in the classroom provides 

limitless opportunities for connections across multiple subjects. The example of Tim Rollins and 

K.O.S. is just one possible solution for arts integration. Theater and history; dance and physics; 

math and music, art and world cultures are all viable topics that could be covered or 

interchanged. The foundation of the Kennedy Center’s residency planning is arts integration. The 

lessons presented must include at least two arts and two educational focuses for each expected 

result. The arts focus can be any part of the creative process or production of work in any arts 

discipline. The educational focus can be academic, social, or cultural needs and concerns. The 

expected results are framed in the following way: “Students will know…” “Students will be able 

to…” and “Students will appreciate…” This sets up a concentrated plan that conversely uses the 

arts focus to reach the educational focus (The John F. Kennedy Center for the Performing Arts, 

2009).  
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CHAPTER 3 

The Plan for the Project 

 

 After researching successful residency programs, the main theme that I saw reoccurring 

was planning. The plan for the residency keeps the topic to be covered focused and sets a 

direction for the entire residency. The plans should include set content, objectives that should be 

reached, and an outline of how the objectives will be reached. Many of the residency plans 

discussed in chapter two did not include the classroom teacher in the process of planning. Artists 

were developing their own plans for residencies and giving what they thought was useful to the 

school. Other residency models included the classroom teacher in the planning of the residency. 

Using the classroom teacher as a resource and true collaborator on the residency is important 

when building a plan. This method of planning is more effective for a residency, for all involved, 

the artists, teachers, and students.  

 I feel an additional area that needs to be considered while planning a residency is the 

curriculum. What you are going to teach and how it could connect to classroom learning is 

important. Through my research, I have found that residencies examples that have connections 

across the curriculum work best in school settings. The cross curriculum connections are not 

always considered integrated arts lessons because the arts are just being used as an activity not as 

a learning component.  Restating the Kennedy Center’s arts integration definition: “arts 

integration is an approach to teaching in which students construct and demonstrate understanding 

through an art form (2008).” Renata and Geoffrey Cain (1992) state physiological support for 

integrated learning by explaining the function of our brain. They state that learning information 

together creates complex webs of information and it is a more efficient way to learn. Donahue 
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and Stuart (2010) “see arts integration as a perfect means for raising questions to develop critical 

thinking, expand perspectives, foster imagination, and bring the student into the classroom by 

building on existing knowledge and values (p. 13).” I believe that integrated art lessons have the 

most impact on the student’s learning. Creating arts integrated lessons can easily build on 

existing knowledge and foster creativity at the same time. 

 The research being documented for this study is qualitative research. In the Handbook of 

Qualitative Research by Norman K. Denzin and Yvonna S. Lincoln (2000) they state, 

“Qualitative research involves the studied use and collection of a variety of empirical materials – 

case study; personal experience; introspection; life story; interview; artifacts; cultural texts and 

productions; observational, historical, interactional, and visual texts – that describe routine and 

problematic moments and meanings in individuals’ lives (pp. 3).” Denzin and Yvonna continue 

by commenting, “…qualitative researchers deploy a wide range of interconnected interpretive 

practices, hoping always to get a better understanding of the subject matter at hand (p.4).” 

Michael Quinn Patton (1999) addresses many important aspects of qualitative analysis. In 

Patton’s article “Enhancing the Quality and Credibility of Qualitative Analysis” he sites 

triangulation as a form of data collection. Patton explains: “The logic of triangulation is based on 

the premise that no single method reveals different aspects of empirical reality, multiple methods 

of data collection and analysis provide more grist for the research mill. (p. 1192).” Throughout 

the research I will collect data through observation, feed back and reflection from participants, 

and evaluation of the performance or product. This will allow for a variety of data to be collected 

and analyzed supplying evidence for support or opposition of the thesis. 

 Planning, collaboration, and integrated lessons are three important factors that I have 

found in the research as essential elements that yield successful residencies. When planning the 
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residency experiences for this thesis project, I made sure to include and seriously consider these 

elements. I thought it important to gather information from current arts organizations that are 

successfully completing residencies before planning my own model for West Virginia schools. I 

collaborated with the West Virginia Division of Culture and History, Arts in Education 

Coordinator, to gather information about arts programs throughout the state that complete 

successful arts residencies. The meeting was organized as a round table discussion for the 

organizations to share and discuss their program’s strengths and struggles. The goal was to 

record their best practices and challenges when creating residency experiences. Using their 

information as a guide, the planning for this study’s residency could begin. 

 The interactions that day lead to the following list of best practices and challenges. Only 

the best practices and challenges for effective planning and execution of an artist residency are 

included in this list in terms of what the artist and teacher can contribute. Complete information 

on best practices and challenges that the arts organizations would have control of can be found in 

Appendix A. In Appendix A there is also a complete list of organizations that contributed in this 

discussion. 

Best Practices:  

• Focus on quality and individual impact that the art residency can have on the student. 

• Direct connection and respect between teaching artist and classroom teacher. 

• Art educator needs to be included in residency. 

• There needs to be consistent planning effort with school systems and administrators. 

• Collaboration between the artist and the teacher. 

• Planning between teaching the artists and the art specialist at classroom level to have 

an understanding of what will take place and the logistics of the residency. 
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• Have clear “up front” minimum regulations for what the artist and the teacher are 

responsible for completing for the lessons. 

• Negotiations at the beginning and set standard of what is essential for residency to 

happen. 

• Multiple interactions with the same group of students are necessary. 

• You need strong support from local school leaders. 

• West Virginia Content Standards and Objectives are fundamental to developing a 

residency for a school. 

• 21st Century learning in the arts provides future opportunities for students.  

The group also discussed challenges that the artists face in completing residencies in the schools. 

Challenges: 

• Stating a clear definition of residency. 

• Culture clash between artist and school structure and needs. The artist may have a 

more relaxed and unstructured method to working. In a school, dealing with students, 

teachers, schedules and curriculums, the artist’s standard studio practices may not 

align with a traditional school environment. 

• There needs to be respect for each other (teacher and artist) as professionals. 

• The artist needs support in the classroom. Some teachers leave artists to teach the 

class without any assistance. 

• Having enough space to work and store work in progress is an issue. 

• It is very difficult to get enough materials and equipment to complete the residency. 

• Artists need support from the host teacher and sponsoring arts organization.  
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• The artist may also need training as a teacher, including classroom management and 

planning. 

• The artists need a clear picture of what schools want and need from them. 

• Meeting urban and rural challenges with students. There is a disconnect between 

experiences that students have in these two settings. Artists have to become aware 

and accustomed to these experiences. 

 These best practices and challenges were considered when I began planning the residency 

experiences for this study. The first residency experience is based on my research and this list of 

best practices and challenges prior to attending the Kennedy Center’s Artists as Educators 

Seminar, Laying a Foundation: Defining Arts Integration and the Mapping the Journey: 

Planning Effective Residencies for Students seminars. The first residency took place during 

August and September 2010. The second residency experience occurred in January and February 

of 2011 and it followed the structure and planning procedure taken from the Kennedy Center 

seminars. Both residency experiences were planned for middle school level students to tighten 

the focus of the research. 

 The first goal of the residency was to secure art educators and schools that would be 

willing to participate in the research before formal planning of the curriculum could begin. 

The preliminary research and idea for the residency was presented to two local art educators, one 

in a private school and the other in a public school. These two teachers were selected because of 

their willingness to participate and their experiential and inquisitive approach to teaching art to 

their students. The art educators and schools enlisted in the thesis research were art educator 1 at 

private school and art educator 2 from a public middle school in West Virginia. The goal 

presented to these teachers was to strengthen their curriculum and the arts experiences available 
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to their students that would be unique to a residency program. After receiving agreement from 

the teachers, a formal letter was submitted to the principals of each school. The letter outlined the 

research and the residency to be completed. This came from myself as the researcher and was 

submitted to the principal by the art educator to show their approval and support for the 

residency. While waiting for the principal to make the final decision the brainstorming and 

planning already began. 

 I met with each art educator and discussed the parameters and expectations for 

residencies. The art educator also expressed their expectations. We decided together on what 

each of our responsibilities would be in the classroom in regards to preparing the lessons and 

materials, the classroom teaching, the clean up, and the final product of the residency. The plans 

grew out of these planning meetings and the curriculum was formed from our own strengths.  

 The plans and organization of the first residency weighed heavily on the list of best 

practices collected from the West Virginia arts organizations. I brought a series of arts integrated 

lessons to the table for art educator 1 to consider. Through discussions with her, we decided 

jointly to create new lessons using aspects of my original lessons but change the content. We 

truly collaborated to create lessons. My expertise in puppetry was used to communicate her 

passion and knowledge of social justice and international peace.  

 The plans for private school artist residency included the following objectives: (Peace 

Objective 1, Peace Objective 2, Peace Objective 3 etc. [PO.1, PO.2, PO.3])  

PO.1 - Teach the students about the International Day of Peace  

PO.2 - Discuss the mission of the organization Peace One Day 

PO.3 - Plan and participate in the celebration of the International Day of Peace 

PO.4 - Research peacemakers throughout history that are inspiring 
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PO.5 - Learn about Peter Schumann and Bread and Puppet Theater in Vermont and 

discuss performance art, activist art and installations research and design 

symbols that signify peace  

PO.6 - Work together in teams to create puppets  

PO.7 - Use recycled and donated materials to create art 

PO.8 - Problem solve throughout the process  

PO.9 - Develop an understanding for other cultures, other ways of life, how other 

countries deal with violent and non-peaceful situations  

 

 The focus of this residency was to research how an artist residency using arts integration 

could enhance the curriculum in a middle school setting. However, the celebration and creation 

of art for the International Day of Peace became a school wide project. The content for the 

residency spread through the school creating a school wide curriculum centered on the 

International Day of Peace. See Appendix B for the middle school lessons prepared for this 

residency. 

 At the beginning of the each residency, the students were introduced to the concept of an 

artist residency by their teacher. The art educator then introduced me as the practicing artist 

creating and working with puppetry. I informed the students that they would be participating in 

research and that their involvement in the residency would become the topic of a thesis for my 

master’s degree in art education. A letter explaining the process was sent home to their parents 

along with permission and assent forms for the parents and the students to fill out. Students not 

willing to have their reflections and class discussions recorded for the study were told they could 

still participate and they would not be penalized for their choice. In the first residency there were 
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35 students participating in the lessons from grades sixth, seventh, and eighth. These 35 students 

were distributed in four classes; the largest class had thirteen students. Out of the 35 students ten 

of them returned the permission and assent forms. In the second residency there were 30 students 

from grades seventh and eighth all in one class. Twelve students returned permission and assent 

forms to have their responses included in the research. 

 During the private school residency, three classes worked with artist and the art educator 

three days a week for forty-five minute periods and the fourth class saw me only two days a 

week meeting for forty-five minutes. The instructional days the artist resident was not available, 

the students continued working with the art teacher on the projects. The data included for this 

residency was collected the first four weeks of this study. After the four weeks was completed, I 

continued collaborating with the art teacher creating lessons. The lessons were arts integrated 

projects that featured puppets as the art-making component in lower grades. The public middle 

school residency was during one class for forty-five minutes. The artist resident worked with 

these students four times a week; the day without the resident the students continued working 

with the art educator. The residency lasted eight weeks.  Due to weather complications, the 

residency was extended one additional week.  

 Documentation was an essential element throughout the residencies. Recording the 

students’ progress on the projects was most important. Photographs were taken to document the 

art making. Class discussions were held periodically and students shared what they were learning 

in terms of creating the work, the content of the work and how it felt to work together. I made 

notes of my observations. I watched for the following indicators to show: how the students were 

interacting with each other, how they problem solved and moved through construction 

tribulations, how they applied their knowledge of material taught in class, presentations and 
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discussions. I noted their enthusiasm and focus while working on the project. Many students 

were also very proud when presenting their work to the entire school community. 

 At the end of the lesson, the students completed a reflection sheet on what they had 

learned throughout the process. The reflection sheets led into a class discussion of what they 

learned and what they would like to do in the future. When each residency was coming to the 

end, the students also completed an evaluation of the residency experience. The documentation 

taken throughout the residencies and the reflections and evaluation forms will be presented and 

discussed in depth in the next chapter. The evaluation and reflection sheets asked the following 

questions of the students for their feedback and commentary: 

1. What is your favorite part of art class? 

2. How do you feel after completing a piece of art?   

3. How does it make you feel to have your artwork on display in the school or on 

display in public? 

4. What kind of art projects really keeps you focused and interested in art class?   

5. How has having an artist in resident in the classroom helped you in art?   

6. What did you learn about yourself?  

7. How did you decide what to create? 

8. What kind of impact did you want your group’s piece to have? 

9. How has that helped your learning in the class?   

10. What would it be like to have an artist in resident involved in your other classes? 

Do you think having art as a part of  “your other classes” could help you learn the 

subject? 
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11. How do you learn the best (by doing hands on work or by reading, studying and 

taking notes)? Why do you think this way? 

 
 

 In October 2010, after productively completing the International Day of Peace residency 

with the private school, I had the opportunity to further my research in creating artist residencies. 

I attended two seminars presented by the Kennedy Center. The first was the Kennedy Center’s 

Artists as Educators Seminar, Laying a Foundation: Defining Arts Integration. The second was 

the Kennedy Center’s Mapping the Journey: Planning Effective Residencies for Students. During 

these in depth seminars, I developed a deeper understanding for what arts integration is and how 

the Kennedy Center formats and plans their artist residency programs. I used the Kennedy 

Center’s model for the second artist residency. The best practices collected from the West 

Virginia arts organizations aligned with the Kennedy Center Mapping the Journey… seminar. 

Their methods for planning and creating the curriculum for the residency helped to create a solid 

structure. Parts of their model can be seen in Appendix C along with the information completed 

for the second residency. More specific information and training on the Kennedy Center’s Artists 

as Educators Seminar, Laying a Foundation: Defining Arts Integration and the Mapping the 

Journey: Planning Effective Residencies for Students seminars must be obtained from the 

Kennedy Center directly. 

 Planning meetings with art educator 2 took place in early December of 2010 and the 

residency began in early January 2011, when school resumed after the New Year holiday. We 

discussed several possibilities for the theme of the residency; all ideas were strongly tied to 

creating an arts integrated plan. Jointly, we decided the best theme was the Chinese New Year. 

In this planning meeting, we brainstormed ideas and projects that the students would complete 
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during the residency. We divided responsibilities and when to work. Art educator 2 was in 

charge of logistics and principal approval for certain aspects of our plans. My responsibility was 

research and to insert our preliminary thoughts into the Kennedy Center residency model. We 

planned for a final meeting before the residency started to complete any unfinished details. 

 At the next planning meeting, art educator 2 and I began making the formal plans for the 

content of the residency. Together we decided on the Kennedy Center residency model, which 

calls “expected results”, and we organized the activities for the entire residency on a weekly 

schedule. Throughout the weekly schedule, there were follow-up activities that art educator 

would oversee and there were materials and activities that I would prepare for the class. We tried 

our best to stay on schedule as much as possible even with the winter weather and school 

cancellations.  

 The Kennedy Center’s language of “expected results” is similar to other residency 

model’s language of “projected outcomes” or “product.” The Chinese New Year residency had 

expected results that included arts focused results and results for other educational components 

such as international culture, problem solving, and collaborative work. The public school artist 

residency included the following “expected results”:  (Chinese Expected Result 1, Chinese 

Expected Result 2, Chinese Expected 3, etc [CER.1, CER.2, CER.3]  

CER.1 - Learn a process for constructing large puppets; create lanterns inspired by the 

Chinese Lantern Festival 

CER.2 - Develop a range of knowledge about Chinese symbolism 

CER.3 – Discover appropriate ways to celebrate the Chinese New Year 

CER.4 - Develop skills required for collaborative work 
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CER.5 - Study Chinese New Year Dragons then sketch their own interpretation of a 

dragon 

CER.6 - Apply their knowledge of the Chinese culture to plan a Chinese New Year 

celebration of their own 

CER.7 - Compare and contrast the New Year’s celebration customs of the United States 

and China 

CER.8 - Embrace the importance of the creative process and the joy of creating a 

complete piece of work 

CER.9 - Understand how it feels to participate in another culture’s traditions and transfer 

those traditions into their own understanding.  

  

 The key to creating an arts integrated lesson is to keep in mind that the students are to 

construct and demonstrate understanding through an art form. In the public school residency, the 

students used Chinese symbolism and the traditions of the Chinese New Year to create a 

celebration for the New Year through puppetry. This demonstrated their understanding of the 

information presented. Throughout the integrated arts lesson, the students were to be engaged in 

the creative process that connects the art form and another subject area while meeting evolving 

objectives in both. The objectives in this residency built on each other while challenging the 

students to use the creative process to problem solve and create work together.  
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CHAPTER 4 

Artist Residency Result and Data Collected 

 

 The artist residencies held a private school and a public school were both very successful. 

Each residency had important key points that fell in-line with best practices collected and the 

residency models researched. This chapter will examine the qualitative research and data 

collected through the process. The data presented will be my own reflections, the teachers’ and 

the administrators’ residency evaluations and the students’ comments on the process along the 

way and evaluation comments post-residency. Ideally, I would have been an observer throughout 

the entire process. As a researcher I would have documented the work of a practicing artist rather 

than myself interacting and planning with the sponsoring teacher and presenting to the classes. 

Even without these aspects of the research, the residencies completed and the responses of the 

students make a compelling case for residencies and arts integration. The information also 

presents a model for West Virginia schools and other rural states on ways to use a residency 

effectively in a school curriculum. The first residency focused on implementing as many “best 

practices” collected from the state arts organizations as possible. Throughout the entire residency 

(including the planning) as the researcher I kept referring back to that list while interacting with 

the host art educator and the school administration.  

 The private school residency focused on the International Day of Peace on September 21, 

2010. Art educator 1 and I challenged the students by asking for a large project in the first three 

weeks of school. The students rose to the occasion and met the project with great enthusiasm and 

energy. Students learned about the founder of the organization Peace One Day, Jeremy Gilley, 

and his work in getting the International Day of Peace to be observed worldwide (PO.1). To 
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participate in the day’s festivities, the students were asked to create a Peace Day awareness 

celebration (PO.3). The middle school students created nine 12-foot tall peacemaker puppets; 

inspired by the work of, sculpture/dancer turned puppeteer, Peter Schumann and his company 

Bread and Puppet Theater in Vermont. (PO.5)   

 This project required the students to think 

beyond themselves and really have empathy for the 

experiences and struggles of someone else. PO.9, 

requires the students to develop an understanding 

for other cultures, other ways of life, how other 

countries deal with violent and non-peaceful 

situations. This was a challenge for some middle 

school age students who are so naturally interested 

in themselves and their own identity. Before they 

could really empathize with another culture’s 

environment and surroundings they had to stop 

thinking about their own lives. This objective 

pushed the students to extend beyond their comfort 

zones and grow. A male seventh grade student said, 

“I wanted to show people what we are capable of 

and I wanted to also show that if kids can believe in 

peace so can adults and soldiers.” 

 Throughout the process, the students were really engaged in learning about different 

peacemakers and social justice leaders (PO.4). One group of seventh grade girls did not want to 

Figure 1 – Peace One Day Banner  
The 5th grade art class as their participation 
in the day painted large posters. This banner 
was outside the school on Peace Day.	  
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create “just” any peacemaker for the International Day of Peace. They said, “We want to make 

the most important peacemaker for the day. Jeremy Gilley is the founder of Peace One Day and 

helped to make Peace Day. We have to make him part of the celebration.” The students selected 

peacemakers that they could connect with, someone they found interesting. When asked what 

kind of impact did they want their peacemaker to have on the viewers a seventh grade male 

student said, “ I wanted the viewers to think about how hard those figures [the peacemakers] 

worked in their lives and for the viewer to appreciate them.” 

  

 A group of very athletic and rambunctious seventh grade boys were very interested in 

sports. They made a connection with Nelson Mandela because of the 2009 movie Invictus. 

Mandela’s endeavor was to unite South Africa in his first year as newly elected President by 

enlisting the rugby team to help rally the nation by winning the world cup. The connection to 

sports helped the boys see Mandela’s work and leadership in South Africa.   

Figure 2 – Painting Jeremy Gilley’s Face  
The studio art class at the private school wanted to 
create Jeremy Gilley in honor of his work for the 
International Day of Peace. 
 
Figure 3 – Jeremy Gilley’s Face Completed 
The giant puppet faces were painted on Styrofoam 
insulation. The heads were approximately three and 
half to four feet tall. 
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  The students struggled with some problem solving (PO.8) on how to use recycled and 

donated materials (PO.7). The art educator and I knew that we would need a large amount of 

fabric to create the bodies and clothes of the puppets. We asked parents and teachers to donate 

bed sheets and large scraps of fabric. A local business donated a box of large fabric samples. The 

students really had to think about how they would create the clothes out of the large sections of 

fabric. There were class discussions about styles of clothes certain figures would wear to be 

historically accurate. The students looked up a picture on the Internet on how to make a kimono. 

As they looked at the picture, they draped fabric on one of their classmates to see how to 

physically make the fabric look like a kimono.  

   

 

For the founder of the organization Peace One Day, Jeremy Gilley, the students wanted to make 

a tie-dyed shirt. Creating a tie-dye shirt for a twelve-foot tall puppet was a difficult. The students 

discussed ways they could paint the fabric to make it look tie-dyed (PO.8). They decided to tape 

off sections of the shirt with masking tape to make a peace sign and mask off the word 

“PEACE.” Then they painted bright colors in a circular starburst like pattern from the

Figure 4 – Nelson Mandela Puppet - Seventh 
grade puppeteer has Nelson Mandela giving 
students the peace sign as they arrive at school. 

Figure 5 – Kimono Collaboration -- Seventh grade art 
students figure out how to create a kimono by looking 
at an image and draping material on a classmate. 
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Figure 8 – Painting on Shirt Design Continues  
(directly above) Painting on the shirt continues until 
the shape of the peace sign and the word “PEACE” is 
covered. The remainder of the shirt was spatter 
painted. 
 
Figure 9 – Peeling Off the Tape to See the Design 
(right) The students peeled off the tape to reveal their 
design. They were very pleased with the results. 
 

Figure 6 – Designing a T-shirt (above) 
Studio art students plan a design of a peace sign and the 
word “PEACE” to be masked off to create the design of 
the t-shirt. 
 
Figure 7 – Painting the Shirt Design (right) 
Studio art students paint a tie-dye starburst effect with 
tempera paint on the material for Jeremy’s shirt. 
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middle of the shirt they made. After letting the paint dry they peeled it back to reveal the white 

sheet. The application of paint to look like tie-dye and the masking off of sections solved their 

problem.  

  Another moment that is a true testament to the student’s increased understanding and 

knowledge by working together (PO.6) and problem solving (PO.8) involves make the puppets 

hands. Time restraints did not allow the students to make three-dimensional modeled hands. The 

hand for the puppets were two pieces of cardboard cut to the shape of palm view of the hand and 

a back or top view of a hand. The pole used to control the movement of the hand and arm was 

sandwiched in between the two cutout hands. While the students were drawing the hands and 

painting them they continuously had to hold their hands up to draw or paint from life. They held 

up their hand for each other to look at while they painted. The hardest part of making the puppet 

was attaching the hand correctly to the arms and attaching the pole for manipulation. The 

students had to match the topside of the hand with their own, place the palm side hand cut out 

beneath. They would then raise the stacked hands to make sure that palms would be facing out 

Figure 11 – Attaching Jeremy Gilley’s Hands 
These two studio art students take their time to 
make sure that they have the hands facing the 
correct direction before attaching them together. 
 
 

Figure 10 – Drawing Hands for the Puppets  
These two general art students took turns looking 
at the front and back of each other’s hands. The 
students, to the best of their abilities and time 
constraints, made the puppets realistic a possible. 
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sand the thumbs up if the puppet had their arms stretched out to the side. The students made sure 

all the pieces where in the right place before gluing them together. The goal was not to have an 

upside down hand with the palm facing out or the thumb pointing down when the arms where 

stretched to the side.  

  The group of boys working on Nelson Mandela said 

they understood what they were doing before they were 

given free reign to work on their hands. They split the 

group in two; each small group would glue a hand together, 

attach it to the puppet’s sleeve, and secure the arm pole 

control. Both small groups worked really efficiently and got 

the hands together and attached to the arms with the pole 

controls. They stood the puppet up and looked at the arms. 

The group on the left hand did not notice that the hand was 

placed upside down before they glued it together. 

They could not see how to fix it or why it was wrong. 

A seventh grade male student that worked on the 

other hand walked up to the other students and said, “Look!” He slowly lifted his arm to the side 

with his palms facing front, then he flipped his hand so that the palm was to the back and put his 

twisted arm back down at his side. He looked at the group of boys and said, “This is wrong.” He 

lifted his arm again pointed to his palm, and said, “Palm to the front, thumbs up. ‘Thumbs up,’ is 

good. We don’t want a ‘thumbs down’.”  The seventh grade student then lifted the puppet’s arm 

and said, “Thumbs down, you need to pull it apart and put it together flipped the other way.” The 

group of boys that made the mistake collectively replied, “Oh, I get it.” 

Figure 12 – Attaching Nelson Mandela’s 
Hands - General art students work together to 
get the hands completed. It was not the 
easiest thing they completed. 
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  PO.6, required the students to 

work together in teams to create the 

puppets. In the groups there was much 

discussion about the skin color of the 

different nationalities represented. As a 

group they debated the skin tones and 

had to come to a consensus. In their 

reflection a student said that by working 

in groups as a team he learned he was 

capable of a lot more than he thought. Learning to trust themselves and safely handle the number 

one construction material was a large milestone. A female seventh grader said that working in 

groups was good because “people give you support for your ideas and drawings.” Another 

female student said, “I learned that my teammates have great skills and talents that not everyone 

knew before.” Working with hot glue was one of the most challenging working materials. Hot 

glue inspired one the most interesting comments of the entire project. As the hot glue guns were 

warming up and the students were getting ready use them to glue the puppet’s hands together, 

they started commenting on the smell of the melting glue. This prompted one seventh grade boy 

to say, “Hot glue, the smell of Art; the smell of accomplishment.” He was totally being serious. 

For him that smell of the melting glue was art and it made him feel proud of the work his group 

was doing.  

  The International Day of Peace was a huge success at the private school because of 

learning that took place during the project. A seventh grade male student said, “What I have 

learned about peace is that one person can make a difference for others in the world.” The 

Figure 13 – Sketching a Head on Styrofoam Insulation  
General art students begin working together to get the features 
correct on their puppet head. 
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peacemaker puppets were the centerpieces for the performance art/art installation that 

transformed the school grounds and hallways. Each grade level in the school created a peace 

inspired project for the day’s celebration. The puppets greeted parents and students in the 

morning during school arrival and sent off 

farewell wishes at the end of the day 

during school dismissal.  After the 

celebration, students were asked to reflect 

on the project and the overall residency as 

well. The quotes from the students, 

administrator, and teacher speak for 

themselves. The quotes highlight the 

learning that took place and the importance of arts integration. The school principal had the 

following to say about the artist residency: “The best part of the artist residency is the 

opportunities it provides students to engage in creative projects.  For all the buzz about math and 

science, the successful adults in the 21st century will be creative and understand design and other 

artistic concepts.” The principal also said, “Design and creating beauty in all their work will be 

an important skill for students to build.  Therefore, arts integration can be easily worked into 

other classes, especially in projects and other assessments.  With training, appropriate rubrics can 

be developed to emphasize this in the evaluations teachers do of student work.” When asked 

what value he sees in the arts, he replied, “The arts are not a separate subject.  Our students are 

preparing to inherit a world where “Asia, Automation, and Abundance” (Daniel Pink) are 

making their lives much more competitive.  Why will someone pay more for something that they 

Figure 14 – Jeremy Gilley Outside on the International 
Day of Peace – The students raise the Jeremy puppet up 
and operate him starting the Peace Day celebration. 
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can get for cheap?  The answer is design and artistic value.  They will need to know how to set 

themselves apart from others… the arts help do that. 

 Art educator 1 said, “The best part of the artist 

residency was seeing the projects all come together for 

a major event/art installation at our school. The 

students really enjoyed the process of making each 

project. Our school community and even our city 

newspaper responded with appreciation and delight for 

the event/installations.” She went on to say, “The 

projects were so popular, we have been asked to 

display them at other community events. Students 

understand that their art is valued as ‘something 

special’ in this way.” In terms of the art teaching in 

the classroom, the art teacher responded, “It is really 

wonderful to have someone to bounce ideas off of 

and to collaborate with. Artists in resident, in terms of their expertise, really broaden the 

possibilities of what can happen in the classroom.” She concluded her comments on the 

residency experience by saying, “It has been wonderful. The students really took ownership of  

their projects so watching them perform above their grade level and tackle challenges was very 

exciting for me and them.” 

Figure 15 – The Gandhi Puppet  
During morning announcements the students 
are lead in prayer. These students had Gandhi 
join in while still outside during the school’s 
morning prayer. 
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Figure 16 – The Aung San Suu Kyi Puppet  
(top left)General art students decided to create 
the Aung Sann Suu Kyi puppet because of her 
determination. Later that semester, they got to 
hear news about her release from house arrest. 
They were very pleased and looked forward to 
hearing more about her. 
 
Figure 17 – The St. Francis de Sales Puppet  
(top right) St. Francis de Sales made an 
appearance at the Peace Day celebration. He 
was honored because of his connection to 
education and the school.  
 
Figure 18 – The Jesus Puppet 
(middle) The students’ number one example of 
a peacemaker.  
 
Figure 19 – Students Arriving, Greeted by 
Aung San Suu Kyi and Gandhi  
(bottom) As parents and students walked by 
the puppets they were able to read a brief 
description of the peacemakers’ contribution to 
peace. All the puppets had small name badges 
with biographical information. 
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   The second residency program changed gears slightly in respects to the planning aspect 

of the residency. Art educator 2 and I, followed the format for a residency organized by the 

Kennedy Center’s Mapping the Journey: Planning Effective Residencies for Students seminar. 

This model focuses on using their definition of arts integration. Content covered in the lessons 

focused on the arts area and other 

educational areas or special topics of 

concern. Depending on the material 

and the focus for the day, the arts or 

the other education elements may 

command the attention of the lesson. 

Many times, the educational focus 

results may lead the students to the art 

focus for more understanding, or 

understanding comes from within the creation of the art. The concept for this residency came out 

of planning meetings with the art educator. Our final decision was to create a residency centered 

on the Chinese New Year. Starting at the beginning of January the students would have a month 

to learn about and prepare a New Year celebration. 

   The traditions and customs of the Chinese New Year were introduced by weaving 

Chinese symbolism, the Chinese zodiac, and early Chinese beliefs together to help the students 

gain an understanding (CER.2). They quickly learned the material and eagerly wanted to move 

on to create the dragons. The design for the dragons came directly from the students. They were 

all given the assignment to design a head and body for the dragon. The students studied the 

Chinese dragon hand out provided. A couple of students started making lists of animal 

Figure 20 – The Boys’ Group Working on Plans 
All the students drew designs for the dragon’s head and body.  
They voted on their favorites and the groups built them. 
 



46	  

characteristics they wanted to include in their 

dragon design. The students learned that a 

Chinese dragon is combination of nine different 

animals. The students wanted their dragon’s 

design to be similar in idea to the traditional 

dragons in the Chinese New Year (CER.5).  Then 

collectively they voted on the heads and bodies 

they wanted to use for the design of the two 

dragon puppets.  

   The students from day one were engaged 

in the material. I believe the excitement of 

creating the giant dragon puppets were the driving 

force of the enthusiasm. This excitement kept the 

students engaged and they were actively discussing how they wanted to share the Chinese New 

Year with the school. They also discussed how the dragon puppets would be performed and 

viewed by the rest of the school. The class size was thirty when all students were present.  

Figure 21 – Attaching the Scales to the Body  
Students work on attaching the scale pattern 
design to the base tablecloth. Plastic 
tablecloths were used for the bodies. 

Figure 22 – Papier-mâché Layers on the Dragon Head (Girls’ Team) and Figure 23 – Papier-mâché 
Layers on the Dragon Head (Boys’ Team) – Each group covered the cardboard and newspaper 
dragonhead skeletons. At this point the dragons’ personality and expression started to appear. 
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As construction of the bodies and heads began, the class was broken up into teams (CER.4). 

Each team had a specific task to complete. Checking in each day at the beginning and end of the 

period kept the students on track. The students had to depend on the teamwork of each group to 

get their assigned section complete. They began to see how each part worked together to build 

the whole. They quickly found that the groups could not slack off or progress would not be made 

the next day (CER.4). 

   CER.4 requires that the students develop skills required for collaborative work. 

The art educator in regards to this expected 

result, stated, “I saw the element of teamwork 

take on a big role within the classroom during 

the creation and assemblage of the dragon. 

Every student was involved, and there was a 

sense of unity in attempting such an 

ambitious project. Students became flexible, 

as they switched tasks at times, and they 

portrayed a combined sense of pride.  I 

believe that students who would not 

ordinarily risk involvement in certain 

activities forgot their sense of self as they 

combined forces to accomplish the goal.”  

   I divided the class into a group of girls 

and a group of boys working on the two designs for the dragonheads. CER.1 engaged the 

students in learning a process for constructing large puppets. The girls easily began working 

Figure 24 – Painting the Dragon Head (Boys’ 
Team) – The Boys really took time to develop the 
overall design concept for the decorations on their 
dragon. 
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together and used the cardboard boxes and recycled materials to get the shape and armature of 

the dragonhead created. The boys struggled getting started and no one person really took the 

leadership role. The boys slowly moved forward with some prompts from the art educator and 

myself along the way. Once the initial structure, was started they began to see the next steps. 

This did take some prompting on the part of art educator 2 and myself. They began to see what 

needed to complete and easily moved forward (CER.1).  

   CER.8 encourages students to embrace 

the importance of the creative process and the 

joy of creating a complete piece of work. 

Sometimes being open to the creative process 

and working with your teammates can pay off 

and help in the overall workload for the group. 

Once the heads were constructed and 

papier-mâché was complete, the students 

began painting the heads. The girls were all very artistic; they shared the overall vision for the 

main design and painting of the head. When it came down to the details and embellishments, 

there were some differences in opinions. One student felt that she was a little more artistically 

creative than the others. When the majority of the group made a decision and it was not her 

suggestion she would let that bother her. She asked art educator 2 and I what our opinions were: 

she would try to get us to side with her as the authority on the matter. We simply explained that 

she might not always like the group’s choices but she did have to work with them and 

compromise, not simply shut down communication. In this moment this student really had to 

learn how to work with others in her group (CER.4). 

Figure 25 – Painting the Dragon Head (Girls’ Team) 
The inclusion of the green spiral whisker and the green blue 
eyes allowed for much debate between the girls. 
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   The teacher described one of the boys in the class as a “problem student” and informed 

me that I needed to watch out for him.  After giving the assignment to design the dragonheads, I 

got a small taste of his attitude. He didn’t want to work - he said, “This is too easy.”  I challenged 

him and said, “If this is so easy then by the end of this period you should have a complete design 

for the head and the body of the dragon. Show me what you can do.” I walked past him again 

later in the class and saw no progress. I decided to challenge even more.  I said to him, “Come 

on, I thought this was easy. Aren’t you finished yet?” At that point, he wanted to prove he could 

do it, so he furiously began 

designing a head for the 

dragon. At the end of the 

period, he brought me his 

work. I told him how great it 

looked and I asked him to tell 

me about the design. As the 

work progressed on the 

construction of the bodies, I 

pushed him more and more. I 

gave him leadership 

responsibilities in the group 

work and asked him to take on extra tasks in setting up and cleaning up. Half way through the 

process, this student would come to art educator or myself and ask, “What do you need me to 

do? What do you want me to get out and set up?” The little extra push and added responsibility 

changed the “problem student” into the best student. I believe that this student really began 

Figure 26 – Practicing the Dragon Dance Using the Bodies 
Before attaching the heads to the body, the students experimented with 
movement they could perform as a group. 
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appreciating the creative process and steps it took to create the dragons (CER.8). He began to 

take pride in the work he was doing and therefore became an example of how to participate and 

behave in the classroom.  

    

Figure 27 and Figure 28 – Practicing with Dragon Head and Body 
The students decided on motions that could be done under the dragons’ body to show movement and life. 
The student controlling the dragons’ head had to give it life by moving the head side to side, up and down, 
or around in a someway to make it come to life. 
 
Figure 29 – Performing for the School Day Celebration in the Hallway  
The students performed for the school in a parade that traveled all the hallways in the school. Classes came 
out into the hallway as the dragon dance passed.	  
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 The overall construction process was slowed down because of weather and school 

cancellations and we got off schedule. We missed the beginning of the Chinese New Year, but 

we got finished in time to share our celebration with the school at the end of the Chinese New 

Year two week long traditional celebration. The students planned a Dragon Dance parade down 

the hallways of the school (CER.6). They worked together as a class to develop choreography to 

traditional Chinese drum cadence for dragon dances. Art educator 2 acknowledged CRE.6 in 

final evaluation with this comment: “The integration of dance and music into the dragon 

performance, involved the entire school as a cultural and public event. Even languages were 

linked, as students learned greetings in the Chinese language, and wrote them out on banners.” 

They invited the other classes to come out into the hallway on the day of the performance as they 

passed the classrooms. There was a gathering of students in the cafeteria on the day the class was 

parading through the school. The dragons paraded into the cafeteria and the students erupted in 

cheers and applause. They were really impressed with what their classmates in art had done. The 

parade really sparked an interest in the Chinese New Year for the rest of the school. The 

celebration planned by the class demonstrates how the students were able to apply what they 

learned about the traditional Chinese New Year and apply it to their own traditions and meld the 

two together (CER.6 and CER.9).  

 The parade ended my time in this residency. The students completed evaluation forms on 

the entire process. These quotes give some insights into the students’ thoughts about how they 

felt creating art, having their art on display and what they thought about the idea of arts 

integration into other subjects and classes.  

 When asked what she felt like after completing a piece of art, a seventh grade female 

said, “I feel like a new part has been added to me (CER.8).” Another student said that when she 
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sees her art on display she is, “Very happy! It’s like, “I did that! That thing right there… Yea, I 

did that!” It makes me very happy.” After completing a project a seventh grade male student 

said, “I feel appreciative of having wonderful teachers to help me proceed and finish my project, 

and I feel good. A female student comment said, “[It feels] magical like you feel at peace.” A 

male eighth grade student said this about having his work on display: “Personally, I would rather 

have my art in my possession or on display at an exhibit or museum… where people can 

appreciate it.” He also said that when finished with a piece of art he is “Enlightened, satisfied, 

proud.” Two students commented about having arts integration in other classes, “Yes [it’s a good 

idea]! Art is a creative way of learning things.” A male eighth grade student said,  “That would 

be very interesting. I think it could help in a way.” 

 When asked: How has having an artist in resident in the classroom helped you in art 

teaching? Art educator 2 responded, “I think that from a practical viewpoint, it is helpful to have 

two teachers handle a class of over thirty or more.  The luxury of team teaching would be a 

wonderful thing as a constant.  Though an experienced teacher of many years, I think the fresh 

outlook that an artist in resident brought into the classroom was helpful. In addition, the broad 

sequential mini-projects within the scope of the main project brought an overall depth to the 

endeavor. This prompted me to rethink my approach in extending and linking activities, and 

reflect on the value of further integration.” 
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Figure 30 – Performing in the Cafeteria for a Gathering of Students and Figure 31 – Performing in the Cafeteria for a 
Gathering of Students – The two dragons followed the pearl of wisdom into the cafeteria. In the cafeteria was a 
gathering of seventh grade students (most of their peers) celebrating an incentive for behavior. When the dragons 
came into the cafeteria the students were clapping and cheering. 
 
Figure 32 – Dragon Heads on Display – The dragonheads were put on display in the classroom after the performance 
for the school. Later in the semester the dragon dance was showcased as part of the school’s international festival. 
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CHAPTER 5 
 

Where do we go from here? Artist Residencies,  

Arts Integration and the Future of Arts in Schools 

 

 I feel that the artist residencies that I completed were successful because of the hard work 

and the knowledge gained by the students. Middle students at area schools were engaged in 

learning the art of puppetry for the first time. The curriculum taught was developed with arts 

integration at its core. This concept was not new to the two art educators with whom I 

collaborated. Together we expanded our knowledge and ability to teach in this capacity. Best 

practices and challenges from arts organizations across the state were listened to and put to the 

test. The Kennedy Center for the Arts Artist Residency model was implemented in a school in 

West Virginia. The students, teachers, administrators, and even myself as the artist have gained 

knowledge of new ways to learn art, social justice, international peace, cultural diversity, history, 

and puppetry.  

 As evidence from the reflections and feedback in the evaluations, the arts can be a 

centerpiece for education. Bringing the arts to the center of the curriculum might help to change 

our current academic situation across the country. This would bring an entirely new culture and 

educational environment to our school systems. This new culture could focus on collaboration, 

skill building, appreciation, educational development, creativity, and expression. Students and 

teachers would be learning and pushing beyond our prescribed educational norms creating an 

educational revolution. Could this happen in our future? More research and development would 

have to happen before this could take effect. 
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 The subject of the Arts in Education is wide, highly researched, and always under 

scrutiny because of tight budgets and curriculum demands. I know with all the writing and 

information from the beginning of the arts in education movement until now that I may have 

missed valuable supporting information or curriculum models that may cover very similar ideas. 

I am confident that with the information I have presented, the research, and projects of the 

students, that I have made a case for artist residencies, arts integration, and the importance of the 

arts in our schools.  However, I return to my original questions: Why has the success of arts 

integrated or arts centered schools not made more of an impact on the way the curriculum is 

approached in all schools? Where do the rural communities that have less access to arts 

opportunities and their respective community members fit into the picture?  

 In the article, The History of Teaching Artistry, arts educator Eric Booth (2010) presents 

the evolution of the teaching artist. In his conclusion, he discusses artists working in the social 

services movement. He describes these artists’ teaching as: “reverting back to a time before “art 

for art’s sake” when humans believed in “art for many sakes.” He continues saying: “In this 

view, the purpose of art is not to provide a particular exquisite kind of aesthetic experience of 

deep value, but rather, the purposes of art is manifold. Engagement in art accomplishes many 

worthwhile ends, including aesthetic, emotional, intellectual, and spiritual. It heals, and teaches, 

and changes people’s actions, and changes the directions of people’s lives (p. 12).”  Booth 

expresses his belief that “there is an opportunity for the arts to make an authentic and dramatic 

contribution to an emerging educational trend that has wide interest (p. 12).” I agree and think 

my research and interests in the advancement of arts education align with his ideas. 

 Booth offers two different models for the way he sees teaching artistry developing. One 

model involves explaining teaching artistry in three tracks of practice that highlight facets of the 
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teaching artist community. I am very interested in what he calls “The Six Strands of the Arts 

Learning Ecosystem.” I think that investigation into this beyond its implications in the teaching 

artist field could be very interesting. First, Booth explains the term “arts learning” ecosystem is 

more suitable because the more common term “arts education” doesn’t take into account the 

entire field of arts learning that goes beyond just the schools. The six strands in the ecosystem 

are (sequence does not suggest importance):  

• Arts Appreciation: Main purpose; teach about art 

• Skill Building within an Artform: Main purpose; teach you how 

• Artistic Development: Main purpose; invite you in 

• Arts Integration: Its purpose; catalyze learning 

• Community Arts: Its purpose; enrich community life 

• Extensions: Its purpose; use the power [of art] (p. 13-19) 

   Approaching the idea of arts education as an “arts learning ecosystem” is very powerful 

and intriguing because of my background in grassroots community building and in the 

development of community arts programs. Investigating further how these six strands work 

together to teach art across the board is very motivating. The six strands of this arts learning 

ecosystem looks at the arts as a whole, every aspect of the arts in your community, schools, 

recreation programs, etc. Looking holistically at the arts environment for education of all could 

greatly impact a school curriculum and the culture of the community involved. 

   Researching and developing this idea of the arts learning ecosystem is an element that I 

am will include in my educational future. My current research of arts residencies and arts 

integration can directly feed into parts of the arts learning ecosystem. More specifically with the 

findings of this research I suggest the following: 
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• The arts organizations that participated in the residency roundtable discussion should be 

informed and hopefully validated for offering their best practices and challenges for 

research and discussion. 

• All arts organizations currently doing arts residencies, especially those in West Virginia, 

should take a serious look into the training and professional development of their 

teaching artists.  

• Arts organizations should adopt or develop a residency structure like The Kennedy 

Center’s or the Guggenheim’s residency structure to insure continuity and high standards 

in teaching. 

• Schools administrations should seriously investigate how they can support and encourage 

their staff to develop arts integrated lessons and collaborate across the curriculum to 

strengthen their teaching and the creative environment in the school. 

• The art room should have additional space to encourage teachers to make art as 

professionals and demonstrate professional research. Schools should incorporate or 

support time for their teachers to perform, creatively as professionals in front of their 

students. 

• Arts advocates should bring information about arts integrated curriculum and community 

arts participation to school boards and administrations. 

• Arts educators and other subject area teachers should be actively seeking out community 

artists to collaborate with them in classroom teaching.  

• Educators should apply for grant funding, especially, if your state arts division has an arts 

grant and artist residency program. 
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• Collaborations between arts organizations and for-profit business should occur more 

often to strengthen arts in the community and in the schools. Community corporations 

could have an influence on school administration from the top down. 

• Local artists should seek out ways to connect with schools to share their work and 

enhance the educational system in their community. 

• Investigate the standard costs of having an artist in the school for an extended period of 

time for the collaboration and execution of a program. 

• The information presented in this research could serve as toolkit or reference guide for 

arts educators contemplating bring arts integration or an artist in residency into their arts 

curriculum. 

• I would like to further collaborate and share information with West Virginia Division of 

Culture and History to assist in ways to strengthen their artist roster and artist residency 

grant program. 

• Make this research and information available to the state arts coordinator, other state 

board of education officials, and to the National Art Education Association 2012 

Convention committee call for presentations. 

   Arts educators and practicing artists can find a common ground and collaborate to 

strengthen the curriculum in the classroom. When arts and other educational elements are 

brought together in an engaging and integrated manner the creativity and enthusiasm can 

permeate the environment of the school. The spark of interest and curiosity the arts can ignite 

could change the environment of the school into a thriving creative, inquisitive, and motivated 

community of learners. You do not need twelve-foot tall peacemaker puppets or two giant 

Chinese New Year Dragon puppets to spark an interest in artist residencies or arts integration, 
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but… it certainly does help. Students and school systems – both private and public – need and 

deserve the arts as a viable ongoing component to full curriculum and instruction across the 

board. I have optimism and faith that the arts will make an impact on the educational process in 

West Virginia and the country at large. 
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Residency Roundtable Discussion 
Thursday, March 18, 2010 at Café Cimino, Sutton, WV 
 
Attendees from these organizations: 
 
The Benedum Foundation 
Huntington Museum of Art 
Appalachian Education Initiative 
Morgan Arts Council 
Greenbrier County Schools 
Carnegie Hall West Virginia 
Oglebay Institute: Stifel Fine Arts Center	  
Arts Bank Randolph County Schools 
 
 
Best Practices 

• Multi-interactions with the same group 
• Focus on long-term value building 
• Focus on quality and individual impact 
• Local Board of Ed. Has champion for program 
• Strong support from local school leaders 
• Consistent planning effort with school system 
• Consistent paid coordinator 
• Planning between teaching artists/art specialist at classroom level 
• Direct connection/respect between teaching artist and classroom teacher 
• Art Specialist included in residency 
• Presentation by organization to local school boards 
• Chance to connect with RESA funding and structure 
• Content Standards and Objectives [CSOs] are fundamental 
• Have found “friends with in the school system 
• Built-in programming helps general requirements that “forces” schools to do it 
• Have clear “up front” minimum regulations 
• Negotiations at the beginning and set standard of what is essential for residency to 

happen 
• Reputation and longevity provides bargaining power 
• Distance learning helps overcome distance 
• Trends toward “gaming” into science and engineering uses arts techniques 
• 21st Century learning in WV provides opportunities 
• Marketing skills are essential 
• Using ISE days with art teachers and teaching artists 
• Collaboration 
•  

Challenges: 
• Clear Definition of Residency 
• A lot of coordination responsibility falls on arts organizations 
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• Culture clash between artist and school structure and needs 
• Respect to each other as professionals 
• Finding a “problem solver/champion within school where artist works 
• Need to support artist in classroom setting. 
• Funding 
• Building culture of support for program at all levels 
• Never enough space 
• Never enough materials/equipment 
• Artists need support and training or the will quit 
• Artists need clear picture of what schools want and need 
• Get cooperation/support form RESA 
• Meeting urban/rural challenges 
• Distance learning requires new skills 
• Hot to handle changes in school trends 
• Testing and crowded school schedules 
• Need clarity about program objective:  integration or separate art program 
• Difficult for arts organizations to engage in discussion with school officials 
• Need more artists trained in CSOs 
• Clarity in objectives and expectations 

 
Ideas: 

• Orientation for artists in essential 
• Not all artists are classroom artists but are good at workshops or demos 
• Tool for training and selection classroom artists 
• Artists need sense of child development, school practices, school terms and requirements 
• Impact on individual child is ultimate goal of any program 
• Teaching artist should model behavior 
• Need to teach schools how to engage with artists 

 
Next Steps for Maya: 

• Screening/training for teaching artists as requirement for listing on roster (certification 
system) 

• Adapt “residency” to fit non-public school setting 
• Work to generate “demand” for residencies at local and classroom level 
• Get arts in to ISE days, RESA programs, etc 
• Realign grant guidelines that encourage teachers to apply 
• Preparing organizations for crating new art education programs 
• Build state wide arts in education group with regular meetings 
• Next Meeting: 
• Bring teachers and education administrators into the mix 
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APPENDIX B 

 
 

Private School Residency Lesson Plans 
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Blessed Are the Peacemakers: Giant Peacemaker Puppets 
 
Content:  Inspired by international foundation Peace One Day, this lesson will engage the students in developing an 
understanding of peace.  The educational curriculum that accompanies the Peace One Day documentary will be used 
to help the students understand the scope of the International Day of Peace. Celebrate the International Day of Peace 
by creating giant peacemaker puppets of world-renowned individuals that inspire you to want peace. The puppets 
will be used as performance pieces on the Day of Peace, serve as educational awareness tools and be exceptional 
examples of peaceful people for the event. 
 
Objectives: Students will: 

• Watch the documentary Peace One Day 
• Discuss the International Day of Peace and what is the full scope of this day and how the students could be 

a part of the celebration 
• Research peacemakers throughout history that are inspiring 
• Learn about Bread and Puppet Theater and discuss performance art and activist art 
• Work together in teams to create puppets 
• Create drawings of the giant peacemaker puppets (sketch faces, clothes, etc) 
• Paint the face of your peacemaker 
• Construct the skeleton for the puppet 
• Use recycled and donated materials to create the body and clothes for your puppet 
• Problem solve throughout the process to discover how to replicate clothing, how to create this three 

dimensional object on a giant scale, and how to perform for the public 
• Develop an understanding for other cultures, other ways of life, how other countries deal with violent and 

non-peaceful situations 
 
 
WV Content Standards: 
 
Visual Art Sixth Content Standards for 6, 7, & 8: 
 
VA.O.6.1.1 -- identify types of media, techniques, technologies, and processes used to create two-dimensional and 
three-dimensional works of art.  
VA.O.6.1.2 -- use selected media, techniques, technologies, and processes to communicate a personal experience or 
an idea, e.g., watercolor, tempera, ink, fabric, collected materials, montage, weaving, mosaic, and digital 
media.VA.O.6.1.4 -- demonstrate safe and effective use of materials, tools, and technology. 
VA.O.6.2.3 -- create three-dimensional artworks. 
VA.O.6.4.4 -- create artwork that reflects the influence of time and place. 
VA.O.6.6.2 -- explore how a theme is depicted across multiple disciplines, e.g. war, peace, rituals and politics. 
 
VA.O.7.1.2 -- experiment and refine use of selected media, techniques, technologies, and processes in the 
communication of a personal experience or an idea.  
VA.O.7.1.3 -- evaluate the effectiveness of their choice of media, techniques, technologies, or processes used in the 
communication of a personal experience or idea.  
VA.O.7.1.4 -- demonstrate the safe and effective use of materials, tools, and technology. 
VA.O.7.2.7 -- create an artwork using actual or simulated texture. 
 
VA.O.7.2.15 -- use the elements of art and principles of design to effectively communicate ideas. 
VA.O.7.6.2 -- discover ways other disciplines are interrelated with the visual arts, e.g., explore architecture through 
historical and/or mathematical concepts. 
 
VA.O.8.1.3 -- use selected media, techniques, technologies, and processes to produce two-dimensional or three-
dimensional artworks that communicate experiences and/or ideas, e.g., photography, computer imagery, sculpture 
and drawing.  
VA.O.8.1.4 -- demonstrate safe and effective use of materials, tools, and technology. 
VA.O.8.2.4 -- create three-dimensional artworks using a variety of elements of art and principles of design. 
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VA.O.8.2.6 -- evaluate the effectiveness of using the elements of art and principles of design to communicate ideas. 
VA.O.8.6.2 -- employ multiple arts disciplines to recreate, illustrate a selected historical event or another thematic 
idea. 
 
Social Studies Content Standards for Grades 6, 7, & 8: 
 
SS.O.6.1.3 -- explain how nations benefit when they resolve conflicts peacefully. 
SS.O.6.2.4 -- debate the purposes of political parties and special interest groups and their influence on the political 
process. 
SS.O.6.2.5 -- identify, explain and give examples of the political divisions of nations. 
O.6.5.13 -- point out the key figures, philosophies and events in the Civil Rights movements including minority 
rights and the rights of women (e.g., apartheid, Mandela, Martin Luther King Jr., ). 
 
SS.O.7.1.1 -- compare and contrast individual rights of citizens in a variety of world regions. 
SS.O.7.2.3 -- analyze the different ways nations provide order and protect justice. 
 
SS.O.8.1.6 -- examine the strategies designed to strengthen the common good, which include a range of options for 
citizen action.  
SS.O.8.1.7 -- identify, analyze, evaluate and interpret sources and examples of the responsibilities, privileges and 
rights of citizens. 
 
Materials: 
Peace One Day DVD 
4’X4’X1” Styrofoam Building Insulation 
Vine Charcoal 
Tempera Paint 
Brushes 
Paper Towels 
Duct Tape 
10’X1” PVC pipe 
Hot Glue and Guns 
Adhesive Glue and Caulking Gun 
Recycled Materials: cardboard fabric rolls, sheets, table cloths, scrap fabric, fabric samples, fabric remnants, 
cardboard 
 
Process: 
 

1. Watch and discuss Peace One Day DVD 
2. Discuss what it means to be a peacemaker (use supplemental educational guide from PeaceOneDay.org) 
3. Research peacemakers to find one that is inspiring 
4. Register International Day of Peace project on PeaceOneDay.org 
5. Introduce Bread and Puppet Theater and Giant Puppets 
6. Discuss art installations and performance art 
7. Sketch puppet faces 
8. Draw puppet face on Styrofoam 
9. Paint the puppet face 
10. Cut face out of Styrofoam 
11. Attach puppet box (cardboard that will hold the PVC skeleton to the head) 
12. Construct the skeleton of the puppet with PVC pipe and fabric rolls 
13. Draw, cut out and paint a set of hands for the puppet (one piece of cardboard for the front and one for the 

back, total 4 cardboard hands for each puppet) 
14. Build the clothing for the puppet 
15. Lay out piece of puppet and evaluate what it still needs 
16. Add sleeves to puppet 
17. Attach hand to sleeves and control poles to the hands 
18. Build props for puppet 
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19. Put everything together  
20. Stand up test 
21. Make any additions or corrections 
22. Practice manipulating puppet 
23. Perform for International Day of Peace 
24. Evaluation 
25. Report back to Peace One Day organization 

 
Giant Puppet Construction (Broken into Pieces): 
 
Head Construction: 
 
The head is painted on 4’X4’X1” Building Styrofoam Insulation 
 
Puppet Box: A prism shaped cardboard holder is made to hold the PVC pipe skeleton this creates the neck part of 
the puppet. 
 

1. Cut cardboard to 12”X24” 
2. Score Cardboard vertical creating four equal columns (3” wide) 
3. Score Cardboard 3” down from the top horizontally 
4. Cut the scored top 3” sections into slits 
5. Fold on each scored line 
6. On the inside two square flaps at the top, cut a diagonal line from the top centerline to the opposite corner. 

This will leave with two triangles on top of the center two rectangular columns. 
7. Fold one down apply adhesive glue and fold the other side down to cover it. This will make the center two 

columns form the prism shape 
8. Apply adhesive glue to the two outside flaps and attach to the back of the puppet head 

 
Skeleton Construction: 
 

1. Using the 10’ PVC pipe measure and mark 36”. This will be the point where the shoulder crossbar will be 
attached. 

2. Use a 5’ PVC pipe or cardboard fabric roll (if available) for the shoulder crossbar 
3. Attach the two pieces together creating a “T” or cross shape. 
4. Use hot glue and fabric strips to bind the connection of the poles together. 
5. Reinforce the connection with duct tape. Make sure the crossbar is secure and doesn’t move up and down 

or side to side on the center pole 
 
Body/Clothing Construction: 
 

1. Use two queen-sized sheets.  
2. Measure approximately 2’ down from the top on both sides of the sheet and mark that spot 
3. Measure approximately 1 ½‘ in towards the center and mark that point. 
4. Draw a horizontal line from the first mark to the second mark. 
5. Draw a vertical line from the second mark to end of the sheet. (There should be a rectangle on either side of 

the sheet 
6. Cut the marked off rectangles out. Save the fabric. (There should be at “T” or t-shirt shaped piece of 

material remaining. 
7. Repeat this with another queen-sized sheet 
8. Lay both t-shit shaped pieces of sheet on top of each other matching up the edges. 
9. Peel back the top layer of fabric along the edge and hot glue a seam up the sides and across the underarm. 
10. Peel back and top layer of fabric along the top (shoulder and neck of the shirt) 
11. Hot glue from the end to about 1 ½’ from the center (repeat on each side) 
12. The unglued center will be the neck opening. 
13. Once hot glue is dry turn the shirt “right-side-out” like a t-shirt 
14. Add on additional fabric to the base shirt shape to make the puppet look like it is dressed 
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15. Use additional fabric to create long sleeves/arms for the puppet  (4’X3’ piece of fabric fold in half to 
2’X3’) 

16. Glue sleeve in to the armhole on the main shirt, glue the seam in the sleeve, leave the end of the sleeve 
open to insert the hand. 

 
Hand Construction: 
 

1. Cut 4 cardboard pieces to 18”X24” rectangles   
2. Allow students to draw hands on the cardboard  
3. Draw front on one piece of the cardboard and the back on another piece of cardboard (two piece for the 

right and two for the left) 
4. Paint the hands the appropriate skin color for your puppet 
5. Cut the hands out 
6. Glue them together front and back 
7. Sandwich a 5’ PVC pipe in between the hands (have the PVC pipe come out from the bottom on the pinky 

side of the hand.) 
 
Putting It All Together: 
 

1. Take the Body/Clothes of the puppet and dress the skeleton. 
2. Slide the “neck” of the skeleton up into the puppet box on the back of the head 
3. Hot glue the Body/Clothes to the head creating a neck 
4. Hot glue the hands with thumbs pointing up and palms up into the arm of the puppet 
5. Attach additional props in hands or around the neck of the puppet 

 
Standing the Puppet Up: 
 

1. Transfer the puppet to an area that is high enough to stand the puppet up (13’-14’ clearance) 
2. Use 4 people to stand puppet up two people holding the center pole and two people on each hand. 
3. Carefully stand the center pole straight up. (As you stand it up, support the head until it is totally vertical. 
4. One person holds the center pole while the other person goes inside the body to hold the center pole. The 

fourth person now becomes a spotter for the puppet 
5. Three people control the puppet (be careful this creates a top heavy puppet and the head can become like a 

wind sail if the wind is blowing) 
 
Practice the manipulation of the puppet to know how to make it move and what to do and not to do. 
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Blessed Are the Peacemakers: Giant Puppets           Student Name: ________________________________ 
 

Criteria Proficient 
+ + … 4 … - - 

Satisfactory 
+ + … 3 … - - 

Emerging  
+ + … 2 … - - 

Below Standard  
+ + … 1 … - - 

No Attempt 
At Standard  
+ + … 0 … 

- - 
Participati

on and 
Class 

Discussion 

Actively participated 
in question and 
answers and class 
discussion with on 
topic comments  

Actively participated 
in question and 
answers, gave little in 
terms of class 
discussion 

Participated in class 
discussion by paying 
attention, comments 
may have been off 
topic 

Did not actively 
participate, did 
not pay attention 
to discussion and 
made no 
contribution to 
discussion 

 

Research 
and 

Selection 
of 

Peacemak
er 

Actively researched 
appropriate people 
that are considered 
peacemakers. Took 
leadership role in 
deciding the 
peacemaker. 

Participated in 
research of 
peacemakers, 
suggested a person to 
for the group to 
consider. 

Did some research and 
worked with group to 
make a joint decision 
on one peacemaker. 

Did little to no 
research on the 
peacemaker and 
no assistance in 
deciding the 
peacemaker 

 

Sketches 
of 

Peacemak
er face and 

clothing 

Excellent drawing of 
peacemaker, includes 
all details from 
research and 
drawings of clothes 

Peacemaker is well 
drawn and includes 
most of the details 
from research, has 
some details drawn in 
for clothes 

Peacemaker resembles 
the research and 
pictures found of the 
peacemaker  

Peacemaker 
sketches are not 
complete and are 
lacking details  

 

Teamwork Took a leadership 
role in making 
decisions and worked 
well with other 
teammates 

Gave suggestions to 
the group, assisted in 
keeping the group 
moving forward, 
worked well with 
others 

Participated in group 
work, was not always 
focused, had problems 
working with group 
members 

Did not pull their 
own weight in 
group work, did 
not work well 
with others 

 

Painting 
of the 
Face 

Exceptional painting 
of the face, detail 
given to facial 
proportions and skin 
color 

Acceptable painting 
skills exhibited, 
attention give to skin 
color 

Painted the face, 
lacking on details and 
did not select the 
appropriate brush for 
the job 

Painted sloppily, 
did not select the 
appropriate 
brush, no detail 
given to skin 
color or correct 
facial features 

 

Constructi
on of the 
Clothes 

Exceptional 
craftsmanship, details 
on clothing are 
excellent, attention is 
given to every aspect 
of the design 

Acceptable 
craftsmanship, 
attention is given to 
most details, lacks 
small refinement  

Craftsmanship gets the 
job done for 
construction but lakes 
details and some areas 
are unfinished or 
sloppy 

Poor 
construction, 
areas are 
unfinished and 
sloppy, not much 
attention is given 
to details 

 

Puppet 
Constructi

on 
(Overall) 

Exceptional 
craftsmanship, details 
on clothing is 
excellent, the face is 
executed beautifully, 
and the hands are 
well done 

Acceptable 
craftsmanship clothes 
are well done, face is 
good, but overall 
lacks small details 

Craftsmanship gets the 
job done for 
construction but lacks 
details and some areas 
are unfinished or 
sloppy 

Poor 
construction, 
areas are 
unfinished and 
sloppy, not much 
matches the 
drawing or 
description sheet 
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Final Grade:  _______________________ 
 
Comments:  ___________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 

 
 
 
 

      
 
 

Problem 
Solving 

Used resources 
available in creative 
ways, innovative in 
creating clothes and 
accessories out of 
recycled items 

Creatively solved 
problems that arose, 
sometimes struggled 
at decision making, 
multiple attempts 
made at one task 

Not many new or 
creative solutions to 
the design of the 
puppet. Basic ideas 
executed well or could 
not complete problems 
without assistance 

Could not work 
out problems that 
arose, 
consistently need 
help completing 
steps in the 
construction of 
the puppet 

 

Peace Day 
Performan

ce 

Stayed focused 
throughout the task 
and performed with 
full commitment, 
belief, and energy. 

Stayed focused 
throughout but 
performed with 
partial commitment, 
belief, and energy. 

Focused some of the 
time and performed 
with partial 
commitment, belief, 
and energy. 

Inconsistent 
focus and 
performed with 
minimal 
commitment, 
belief, and 
energy 

 

Reflection Completed reflection 
questions with 
excellent comments, 
complete sentences, 
and participated in 
reflection discussion. 

Completed reflection 
questions, used 
complete sentences, 
and gave some feed 
back in class 
discussion 

Completed reflection 
questions, sentences 
were incomplete or 
lacked details or in-
depth reflection. Little 
feed back to class 
discussion. 

Only partial 
completed the 
reflection 
questions, 
sentences were 
one word 
answers or 
incomplete. 
No participation 
in discussion. 

 

Bonus 
Points  

Goes above and 
beyond by helping 
other students with 

construction, respects 
and takes care of 

materials and during 
clean up 

Helps some students 
with construction, 

respects materials, or 
is very helpful during 

clean up 

Helps everyone during 
clean up, respects and 
takes care of materials 

Cleans up his or 
her area, uses 

materials wisely 

 

Totals      
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Peace of Mind Mandalas 
 
Content:  Inspired by international foundation Peace One Day, this lesson will engage the students in developing an 
understanding of peace.  The educational curriculum that accompanies the Peace One Day documentary will be used 
to help the students understand the scope of the International Day of Peace. Celebrate the International Day of Peace 
by creating three-dimensional peace mandalas. The mandalas will be used as installation pieces on the Day of Peace, 
serve as inspiration for peace and be reflections of what the students learned from the Peace One Day documentary. 
 
Objectives: Students will: 

• Watch the documentary Peace One Day 
• Discuss the International Day of Peace and what is the full scope of this day and how the students could be 

a part of the celebration 
• Research what mandalas are and how to create one 
• Learn about Bread and Puppet Theater and discuss performance, installation, and activist art  
• Work together in teams to create three dimensional mandalas 
• Research images and symbols that represent peace 
• Draw and color 8 peace inspired symbols 
• Use recycled and donated materials to create the mandalas 
• Problem solve throughout the process to discover how to create visual balance, areas of focus, and support  
• Develop an understanding for other cultures, other ways of life, how other countries deal with violent and 

non-peaceful situations 
 
 
WV Content Standards: 
 
Visual Art Sixth Content Standards for 6, 7, & 8: 
 
VA.O.6.1.1 -- identify types of media, techniques, technologies, and processes used to create two-dimensional and 
three-dimensional works of art.  
VA.O.6.1.2 -- use selected media, techniques, technologies, and processes to communicate a personal experience or 
an idea, e.g., watercolor, tempera, ink, fabric, collected materials, montage, weaving, mosaic, and digital media. 
VA.O.6.1.4 -- demonstrate safe and effective use of materials, tools, and technology. 
VA.O.6.2.1 -- identify the characteristics of the elements of art, e.g., line, shape, color, texture, form, space, and 
value. 
VA.O.6.2.3 -- create three-dimensional artworks. 
VA.O.6.2.9 -- identify the characteristics of the principles of design, e.g., unity, rhythm, emphasis, balance, variety, 
repetition, proportion, harmony. 
VA.O.6.2.14 -- create symmetrical, asymmetrical, or radial balanced design that has unity.  
VA.O.6.2.15 -- analyze and evaluate application of elements of art and principles of design as they apply to the 
creation of two-dimensional and three-dimensional works of art.  
VA.O.6.2.16 -- use the elements of art and principles of design to effectively communicate ideas. 
VA.O.6.3.1 -- recognize symbols and ideas that visually communicate a meaning in art.  
VA.O.6.3.2 -- use symbols to communicate an intended meaning in an artwork.  
VA.O.6.3.3 -- evaluate how symbols affect the meaning of artwork. 
VA.O.6.6.2 -- explore how a theme is depicted across multiple disciplines, e.g. war, peace, rituals and politics. 
 
VA.O.7.1.1 -- select a media, technique, technology, or process to communicate a personal experience or an idea, 
e.g., chalk, acrylic, printmaking, painting, digital alteration, animation and sculpture.  
VA.O.7.1.2 -- experiment and refine use of selected media, techniques, technologies, and processes in the 
communication of a personal experience or an idea.  
VA.O.7.1.3 -- evaluate the effectiveness of their choice of media, techniques, technologies, or processes used in the 
communication of a personal experience or idea.  
VA.O.7.1.4 -- demonstrate the safe and effective use of materials, tools, and technology. 
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VA.O.7.2.7 -- create an artwork using actual or simulated texture. 
VA.O.7.2.9 -- create three-dimensional forms using symmetrical or asymmetrical balance. 
VA.O.7.2.14 -- analyze and evaluate application of elements of art and principles of design in two-dimensional and 
three-dimensional works of art. 
VA.O.7.2.15 -- use the elements of art and principles of design to effectively communicate ideas. 
VA.O.7.3.1 -- integrate symbols and ideas to evoke a specific feeling in an artwork.  
VA.O.7.3.2 --select symbols and ideas as a subject for artwork.  
VA.O.7.3.3 -- analyze how symbols and ideas communicate desired aesthetic results in an artwork. 
VA.O.7.6.2 -- discover ways other disciplines are interrelated with the visual arts, e.g., explore architecture through 
historical and/or mathematical concepts. 
 
VA.O.8.1.1 -- select and apply a variety of media, techniques, technologies, and processes used to express 
experiences and/or ideas.  
VA.O.8.1.2 -- evaluate the effectiveness of their choice of media, techniques, technologies, and processes.  
VA.O.8.1.3 -- use selected media, techniques, technologies, and processes to produce two-dimensional or three-
dimensional artworks that communicate experiences and/or ideas, e.g., photography, computer imagery, sculpture 
and drawing.  
VA.O.8.1.4 -- demonstrate safe and effective use of materials, tools, and technology. 
VA.O.8.2.1 -- identify and use the elements of art; i.e., line, shape, color, texture, value, form, and space.  
VA.O.8.2.2 -- identify and use the principles of design, e.g., unity, rhythm, emphasis, balance, variety, repetition, 
proportion and harmony.  
VA.O.8.2.3 -- create two-dimensional artworks using a variety of elements of art and principles of design.  
VA.O.8.2.4 -- create three-dimensional artworks using a variety of elements of art and principles of design. 
VA.O.8.3.1 -- choose realistic or non-objective symbols and ideas to communicate specific meaning in two-
dimensional and three-dimensional works of art. 
VA.O.8.3.3 -- analyze the effectiveness of choices in creating art relative to subject matter, symbols, and ideas. 
VA.O.8.6.2 -- employ multiple arts disciplines to recreate, illustrate a selected historical event or another thematic 
idea. 
 
Social Studies Content Standards for Grades 6, 7, & 8: 
 
SS.O.6.1.3 -- explain how nations benefit when they resolve conflicts peacefully. 
SS.O.6.2.4 -- debate the purposes of political parties and special interest groups and their influence on the political 
process. 
SS.O.6.2.5 -- identify, explain and give examples of the political divisions of nations. 
O.6.5.13 -- point out the key figures, philosophies and events in the Civil Rights movements including minority 
rights and the rights of women (e.g., apartheid, Mandela, Martin Luther King Jr.,). 
 
SS.O.7.1.1 -- compare and contrast individual rights of citizens in a variety of world regions. 
SS.O.7.2.3 -- analyze the different ways nations provide order and protect justice. 
 
SS.O.8.1.6 -- examine the strategies designed to strengthen the common good, which include a range of options for 
citizen action.  
SS.O.8.1.7 -- identify, analyze, evaluate and interpret sources and examples of the responsibilities, privileges and 
rights of citizens. 
 
Materials: 
Peace One Day DVD 
Drawing Paper 
Colored pencils 
Spray paint 
Tempera paint 
Brushes 
Hot Glue and Guns 
Adhesive Glue and Caulking Gun 
Recycled Materials: cardboard fabric rolls, cardboard, and wood for bases 
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Process: 
 

26. Watch and discuss Peace One Day DVD 
27. Discuss what it means to make peace (use supplemental educational guide from PeaceOneDay.org) 
28. Research mandalas and their connection to peace (suggested website: www.mandalaproject.org 
29. Register International Day of Peace project on PeaceOneDay.org 
30. Introduce Bread and Puppet Theater and Giant Puppets 
31. Discuss art installations and performance art 
32. Collect peace symbols for inspiration 
33. Draw peace symbols 
34. Color peace symbols 
35. Cut out peace symbols and work with teammates to create mandala design 
36. Attach puppet box the circular mandala structure (cardboard that will hold the fabric roll) 
37. Lay out peace symbols and evaluate what it still needs 
38. Attach symbols to mandala and string mandalas to hang 
39. Decorate fabric rolls and mandala stand 
40. Put everything together  
41. Make any additions or corrections 
42. Install 3-D mandalas for International Day of Peace 
43. Evaluation 
44. Report back to Peace One Day organization 

 
Mandala Construction: 
 
Peace Symbols: 
 
On heavy weight drawing paper, draw peace inspired symbols approximately 4”X4” or may be a little larger. 
Color these symbols with lots of colors and make them visually interesting. Each student is responsible for 10 
symbols. 
  
Mandala Design: 
 

1. Once the group as most of the peace symbols designed, start laying them out on the mandala 
2. Discuss with the group about balance and using the art elements and the principles of design 
3. Plan on where symbols where go and what additional symbols need to be made 
4. Complete symbols 
5. Finish mandala layout 
6. Hot glue symbols to the mandala circular structure 

 
Puppet Box: A prism shaped cardboard holder is made to hold the fabric roll that will be the pole holding the 
mandala. 
 

9. Cut cardboard to 12”X8” 
10. Score Cardboard vertical creating four equal columns (3” wide) 
11. Score Cardboard 3” down from the top horizontally 
12. Cut the scored top 3” sections into slits 
13. Fold on each scored line 
14. On the inside two square flaps at the top, cut a diagonal line from the top centerline to the opposite corner. 

This will leave with two triangles on top of the center two rectangular columns. 
15. Fold one triangle down and apply hot glue and fold the other side down to cover it. This will make the 

center two columns form the prism shape 
16. Apply hot glue to the two outside flaps and attach to the back of the mandala 
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Mandala Stand Construction: 
 

1. Use 4X4s cut to 1 ½‘ 
2. Drill a 1” wide whole 2 ½“ into the 4X4 
3. Hot glue a 2 ½‘ PVC pipe into the whole 
4. When hot glue has dried, transport to painting area paint the 4X4 
5. The fabric roll pole will fit over the PVC pipe and allow it to stand 

 
Decorating the Mandala Pole: 
 

1. Paint a fabric roll with an interesting design 
2. Use bright colors to create, stripes, dots, swirls or other patterns to cover the pole 
3. Once covered, let dry 

Putting it Together: 
 

1. Slide the painted and dried pole into the puppet box on the back of the mandala  
2. Set over top of the PVC pipe stand. 
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Peace of Mind Mandalas                                        Student Name: ____________________________________ 
 

Criteria Proficient 
+ + … 4 … - - 

Satisfactory 
+ + … 3 … - - 

Emerging  
+ + … 2 … - - 

Below Standard  
+ + … 1 … - - 

No Attempt 
At Standard  
+ + … 0 … 

- - 
Participation 

and Class 
Discussion 

Actively 
participated in 
question and 
answers and class 
discussion with 
on topic 
comments  

Actively 
participated in 
question and 
answers, gave 
little in terms of 
class discussion 

Participated in class 
discussion by paying 
attention, comments 
may have been off 
topic 

Did not actively 
participate, did not 
pay attention to 
discussion and made 
no contribution to 
discussion 

 

Research on 
Mandalas and 

Peace 
inspired 
symbols 

Actively 
researched what 
mandala. Took 
leadership role in 
finding images 
for your team to 
draw or be 
inspired by 

Participated in 
research of 
mandalas, 
suggested 
themes for the 
style of peace 
inspired symbols 
the group would 
create  

Did some research 
and worked with 
group to make a joint 
decision on how to 
go about creating the 
mandala 

Did little to no 
research on the 
mandalas and no 
assistance in deciding 
the to what your 
mandala would look 
like 

 

Drawings of 
Peace 

Symbols 

Excellent 
drawing of 
symbols, 
includes great 
detail and is 
colored in with 
many colors and 
designs within 
the symbol 

Peace symbols 
are well drawn 
and includes 
some details, 
coloring is very 
nice 

Peace symbols 
resemble some of the 
images researched, 
lacks some attention 
to detail, slightly 
sloppy or unfinished 

Peace symbols not 
drawn well. Parts of 
the coloring looked 
rushed and scribbled. 
Symbols look sloppy 
or unfinished  

 

Teamwork Took a leadership 
role in making 
decisions and 
worked well with 
other teammates 

Gave 
suggestions to 
the group, 
assisted in 
keeping the 
group moving 
forward, worked 
well with others 

Participated in group 
work, was not always 
focused, had 
problems working 
with group members 

Did not pull their 
own weight in group 
work, did not work 
well with others 

 

Painting of 
the Mandala 

Pole 

Exceptional 
painting of the 
pole, design and 
color choice are 
visually 
interesting 

Acceptable 
painting skills 
exhibited, 
attention give to 
design and color 

Painted the pole, but 
lacks on details and 
did not select the 
appropriate brush for 
the job 

Painted sloppily, did 
not select the 
appropriate brush, no 
detail given to design 
or colors 

 

Mandala 
Construction 
and Design 
(Overall) 

Exceptional 
craftsmanship, 
details on 
symbols is 
excellent, the 
balance of 
images is 
excellent, the 
pole and stand 
work with the 
overall design 

Acceptable 
craftsmanship 
symbols are well 
done, image 
balance is good, 
but overall lacks 
small details 

Craftsmanship gets 
the job done for 
construction but lacks 
details and some 
areas are unfinished 
or sloppy 

Poor construction, 
areas are unfinished 
and sloppy, not much 
matches the drawing 
or description sheet 
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Final Grade:  _______________________ 
 
Comments:  ___________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
 
 
 
 

Problem 
Solving 

Used resources 
available in 
creative ways, 
innovative in 
creating clothes 
and accessories 
out of recycled 
items 

Creatively 
solved problems 
that arose, 
sometimes 
struggled at 
decision making, 
multiple attempts 
made at one task 

Not many new or 
creative solutions to 
the design of the 
puppet. Basic ideas 
executed well or 
could not complete 
problems without 
assistance 

Could not work out 
problems that arose, 
consistently need 
help completing steps 
in the construction of 
the puppet 

 

Peace Day 
Installation 

Stayed focused 
throughout the 
task of setting up 
the mandalas, 
took the initiative 
to help set up 

Stayed focused 
throughout set 
up, assisted in 
moving 
mandalas and 
other things that 
needed moved 

Partial commitment 
to helping to set up 
the installation.  

Little to no help 
setting up the 
installation. No 
assistance is given on 
their own initiative. 

 

Reflection Completed 
reflection 
questions with 
excellent 
comments, 
complete 
sentences, and 
participated in 
reflection 
discussion. 

Completed 
reflection 
questions, used 
complete 
sentences, and 
gave some feed 
back in class 
discussion 

Completed reflection 
questions, sentences 
were incomplete or 
lacked details or in-
depth reflection. 
Little feed back to 
class discussion. 

Only partial 
completed the 
reflection questions, 
sentences were one 
word answers or 
incomplete. 
No participation in 
discussion. 

 

Bonus Points  Goes above and 
beyond by 

helping other 
students with 
construction, 
respects and 
takes care of 
materials and 

during clean up 

Helps some 
students with 
construction, 

respects 
materials, or is 

very helpful 
during clean up 

Helps everyone 
during clean up, 

respects and takes 
care of materials 

Cleans up his or her 
area, uses materials 

wisely 

 

Totals      
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International Day of Peace Project Reflection: 
 
What is the International Day of Peace?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
How did our celebration contribute to the worldwide celebration? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What are more ways we could use your projects to promote peace in our community? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What kind of impact did you want your peacemaker or mandala to make on the viewers? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
How did you decide on what peacemaker to make?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What have you learned about your peacemaker’s contribution to peace in their lifetime?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
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What do your peace symbols mean to you? Why are they important? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
_____________________________________________________________________________ 
 
While working on the project, what were some challenges you faced? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
How did you problem-solve throughout this project?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What was it like to work in groups and create art together? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What did you learn about yourself by working in groups? Do you do it well? Is it easier or harder 
for you to work in groups on art projects?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What did you learn from your teammates? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
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Are there any advantages to having an art teacher and an additional artist in the classroom to 
teach art together? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Think of other project you might like to do during the artist residency? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
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APPENDIX C 
 
 

Public School Chinese New Year Residency 
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The Chinese New Year: Dragon Dance Puppet 
 
Content: The Chinese New Year is a celebration that is full of tradition and is thought to set a new beginning for a 
prosperous and healthy year. Students will build an understanding of the customs and traditions by studying Chinese 
symbolism and puppetry. Students will use puppetry and their knowledge of Chinese traditions to create their own 
Chinese New Year celebration.  
 
 
Objectives: Students will: 

• Learn a process for constructing large puppets 
• Develop range of knowledge about Chinese symbolism 
• Discover appropriate ways to celebrate the Chinese New Year 
• Develop skills required for collaborative work. 
• Study Chinese New Year dragons then sketch their own interpretation of a dragon 
• Use and adapt their two-dimensional drawings into a three-dimensional puppet. 
• Apply their knowledge of the Chinese culture to plan a Chinese New Year Celebration of their own 
• Compare and contrast the New Year’s celebration customs of the United States and China 
• Have an appreciation for their own ability to imagine and create art 
• Embrace the importance of the creative process and the joy of creating a complete piece of work 
• Understand how it feels to participate in another culture’s traditions and transfer those traditions into their 

own understanding 
• See the value of preparation for a celebration and the value and an appreciation for teamwork 

 
WV Content Standards: 
 
Visual Art Content Standards for Grades 7 & 8: 
 
VA.O.7.1.2 -- experiment and refine use of selected media, techniques, technologies, and processes in the 
communication of a personal experience or an idea.  
VA.O.7.1.3 -- evaluate the effectiveness of their choice of media, techniques, technologies, or processes used in the 
communication of a personal experience or idea.  
VA.O.7.1.4 -- demonstrate the safe and effective use of materials, tools, and technology. 
VA.O.7.2.7 -- create an artwork using actual or simulated texture. 
VA.O.7.2.15 -- use the elements of art and principles of design to effectively communicate ideas. 
VA.O.7.6.2 -- discover ways other disciplines are interrelated with the visual arts, e.g., explore architecture through 
historical and/or mathematical concepts. 
 
VA.O.8.1.3 -- use selected media, techniques, technologies, and processes to produce two-dimensional or three-
dimensional artworks that communicate experiences and/or ideas, e.g., photography, computer imagery, sculpture 
and drawing.  
VA.O.8.1.4 -- demonstrate safe and effective use of materials, tools, and technology. 
VA.O.8.2.4 -- create three-dimensional artworks using a variety of elements of art and principles of design. 
VA.O.8.2.6 -- evaluate the effectiveness of using the elements of art and principles of design to communicate ideas. 
VA.O.8.6.2 -- employ multiple arts disciplines to recreate, illustrate a selected historical event or another thematic 
idea. 
 
Social Studies Content Standards for Grade 7  
 
SS.O.7.5.4 -- examine and chart religious and secular celebrations observed around the world. 
SS.O.7.5.6 -- compare and contrast the beliefs, religion and mythology of native cultures throughout the world. 
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Reading and English Language Arts Content Standards for Grade 8: 
 
RLA.O.8.1.8 -- recognize connections among ideas in literary and informational text (e.g.  text to self, text-to-text, 
text to world connection) and recognize that global awareness promotes understanding, tolerance, and acceptance of 
ethnic, cultural, religious and personal differences. 
 
Materials: 
Recycled Cardboard 
Masking Tape 
Newspaper 
Elmer’s Art Paste 
Plastic Table Clothes 
Acrylic paint 
Paint Brushes and Palettes  
Hot Glue Sticks 
Hot Glue Guns 
100 foot garden hose cut into 20 five foot pieces 
36-inch X ½ inch dowel rod cut down to at least 26 inches depending on size of dragon head 
 
Process: Multiple Day Sessions 
 
Day 1: Introduce Puppetry and the “Not Just for Kids” Angle 
Present puppetry examples PowerPoint presentation and watch video clips of examples of puppetry that are not just 
for kids. Give preview of the residency: Briefly touch on the Chinese New Year and the first project of the large 
dragon puppet and dragon dance. (Edited clips of puppetry examples from YouTube.com) 
 
Day 2: Introduction of Chinese New Year Traditions and Chinese Yearly Calendar 
Give the students handouts on Chinese New Year Traditions and the Chinese calendar. Explain the Chinese 
calendar, the animal signs for each year, and engage in discussion about their respective characteristics. 
Introduce and explain the vocabulary for the lesson.  
Watch the History Channel video on Chinese New Year. Discuss parts of the video and ask questions.  
Have the students watch it again and fill the blanks on the worksheet. Explain that is to ensure that they understand 
the customs, because the will have to plan their own celebration based on the Chinese customs. 
Go over the worksheet as a class. Then begin brainstorming ideas for what the students want to plan for their 
celebration. 
 
Day 3: The Dragon Dance 
Review the material covered on the Chinese New Year traditions discussed the day before. During the review begin 
to ask questions about what the Chinese think of luck, wisdom and symbols that represent those in the Chinese 
culture. Transition the discussion into the topic of the Chinese Dragon. Give the students the handout on the Chinese 
Dragon and discuss the content as you present the Chinese Dragon and Dragon Dance PowerPoint. Assign the 
students the task of designing their own Chinese Dragon. Tell them to think about all aspects of the dragon from the 
head to the body. On the body they need to consider the design and additional things they can add (spikes, fringe, 
scales, etc). 
 
Day 4 and 5: Designing the Dragon 
The students are to take these two days and spend time working on designing the dragon. They need to come up 
with a head and body that they could share with the class as possible options for the design of the class dragons. Half 
way through class on Day 5 the students will be sharing their drawings and the class will vote on two heads and two 
bodies that will become the dragons. 
 
Week 2: Building the Foundation for the Dragon and Teamwork 
The students and the teachers will assess what needs to be completed on each part of the dragon puppet. Students 
will be given instruction about the materials and proper use of them. The students will be given a demonstration on 
creating the structure and base for the dragonheads. We will also discuss teamwork and the importance of being a 
committed and willing team member. Teams will be given their assignments for construction. The goal of the 
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construction assignments is to be done at the end of the week. Team assignments will include: dragonhead 
construction, painting the table clothes for the body, attaching the table clothes and securing the garden hose to the 
underside of the dragon. 
 
Week 3: Continued Construction and Preparation for the Celebration 
The students will begin the week thinking about the preparations for their Chinese New Year Celebration at school. 
What can and will they do to celebrate and bring the holiday to the other students in the school? 
Progression will be assessed on the construction process. Instruction will be given on creating the final surface of the 
puppet, so that students can begin on that step when appropriate during the week. 
 
Week 4: Putting the Dragon Together 
This week the students will be making finally touches and putting the dragon puppet all together. The dragons are to 
be finished by the end of this week. Time this week will be devoted to making finally arrangements for the student’s 
celebration of the Chinese New Year. Students will plan any additional pieces to accompany the dragons for the 
celebration (the pearl of wisdom and banners with traditional Chinese New Year messages). Students will begin to 
practice what they will do with the dragons for the celebration. 
 
Week 5: Practice, Final Preparations, and Performance 
Students will begin and complete the additional pieces to accompany the dragons (pearl of wisdom and banners) 
Time will be given to teams to finalize and practice what they will do during for the New Year celebration. The 
students will celebrate the Chinese New Year’s day on February 3rd with the performance of the dragon dance. 
Students will also encourage the rest of the student population to participate in the Chinese New Year in ways the 
will decide through class discussion in the weeks prior to February 3rd. Friday, February 4th will be the classes party 
and celebration of the Chinese New Year. Friday we will discuss more about the 15-day celebration of the Chinese 
New Year. The class will plan their 15th day celebration. 
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RESIDENCY	  PLAN	  

	  
Artist	  Contact	  Information	  

Name:	  	  
Address:	  	  
Phone:	  	  
E-mail:	  	  

Residency	  Title	  

Led	  by	  Chris	  Williams	  

For	  students	  in	  grades:	  7th	  thru	  8th	  grade	  	  

Scope	  

Number	  of	  Sessions:	  33	  sessions	  Monday,	  Tuesday,	  Thursday,	  and	  Friday	  in	  8	  
weeks	  
Time	  length	  of	  Sessions:	  45	  minute	  sessions	  
Preferred	  Timeline:	  	  
Maximum	  number	  of	  classes	  that	  can	  be	  served:	  One	  Class	  to	  be	  served.	  

Description	  

The	  Chinese	  New	  Year	  is	  a	  celebration	  that	  is	  full	  of	  tradition	  and	  is	  thought	  to	  set	  a	  new	  
beginning	  for	  a	  prosperous	  and	  healthy	  year.	  Students	  will	  build	  an	  understanding	  of	  the	  
customs	  and	  traditions	  by	  studying	  Chinese	  symbolism	  and	  puppetry.	  Students	  will	  use	  
puppetry	  to	  create	  their	  own	  Chinese	  New	  Year	  celebration.	  West	  Virginia	  University	  
Masters	  in	  Art	  Education	  student	  Chris	  Williams	  will	  work	  with	  art	  educator	  to	  bring	  
puppetry	  and	  Chinese	  culture	  to	  the	  art	  classroom.	  
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RESIDENCY	  PLAN	  

Expected	  Results	  

The	  students	  will	  know:	  (having	  and	  comprehending	  information	  or	  facts)	  
	  
Arts	  Focus:	  A	  process	  for	  constructing	  large	  puppets	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  A	  range	  of	  knowledge	  about	  Chinese	  symbolism	  
	  
Other	  Educational	  Area:	  Appropriate	  ways	  to	  celebrate	  the	  Chinese	  New	  Year	  

	   	  	  	  	  	  	  	  	  	  	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  The	  skills	  required	  for	  collaborative	  work.	  
Likely	  Assessments:	  Written	  tests,	  discussions,	  and	  demonstrations	  
	  
The	  students	  will	  be	  able	  to:	  (applying	  skill	  or	  behavior)	  
	  
Arts	  Focus:	  After	  studying	  Chinese	  New	  Year	  dragons	  they	  will	  be	  able	  to	  sketch	  their	  
own	  interpretation	  of	  a	  dragon.	  

	  	  	  	  	  	  	  	  	  	  	  	  	  Use	  and	  adapt	  their	  two-‐dimensional	  drawings	  into	  a	  three-‐dimensional	  
puppet.	  

	  
Other	  Educational	  Area:	  Apply	  their	  knowledge	  of	  the	  Chinese	  culture	  to	  plan	  a	  Chinese	  
New	  Year	  Celebration	  of	  their	  own	  

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Compare	  and	  contrast	  the	  New	  Year’s	  celebration	  customs	  of	  the	  
United	  States	  and	  China	  

Likely	  Assessments:	  Discussions	  and	  demonstrations	  
	  
The	  students	  will	  appreciate:	  (exhibiting	  increased	  awareness	  of	  knowledge	  and/or	  
skills	  or	  behavior)	  
	  
Arts	  Focus:	  	  Have	  an	  appreciation	  for	  their	  own	  ability	  to	  imagine	  and	  create	  art	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  The	  importance	  of	  the	  creative	  process	  and	  the	  joy	  of	  creating	  a	  complete	  
piece	  of	  work	  
	  
Other	  Educational	  Area:	  How	  it	  feels	  to	  participate	  in	  another	  culture’s	  traditions	  and	  
transfer	  those	  traditions	  into	  their	  own	  understanding	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  The	  value	  of	  preparation	  for	  a	  celebration	  and	  the	  value	  and	  an	  
appreciation	  for	  teamwork	  
	  
Likely	  Assessments:	  Reflection	  discussions,	  observe	  attitudes,	  and	  reflective	  writing	  
	  
Logistical	  Factors	  

The	  school	  must	  provide:	  Storage	  space,	  materials	  (masking	  and	  duct	  tape,	  cardboard,	  
glue,	  tissue	  paper,	  recycled	  materials,	  and	  paint.	  The	  school	  will	  also	  facilitate	  a	  time	  an	  
place	  for	  students	  to	  make	  final	  presentation	  of	  work.	  
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RESIDENCY	  PLAN	  

RESIDENCY	  OVERVIEW	  	  
	  

SESSION DESCRIPTION 

Artist 
Performance/ 
Demo/Exhibit 

 

The first class meeting will consist of introducing the students to puppetry and 
the use of puppets in media other than children’s shows and entertainment.  
Demonstrations of puppets will be presented to the students to show them 
different style of puppetry. A preview to the entire residency will be presented 
and open discussion and brain storming for the projects of the residency will 
begin.  

	  

CONTENT KNOWLEDGE STUDENTS NEED BEFORE THE RESIDENCY BEGINS 

This residency is for a class called The Third-Dimension. The students have spent the first 
semester working with materials to create three-dimensional objects. They are expected to be 
able to build on their previous experiences and easily transition into creating three-
dimensional piece to be used as puppets. 

	  
 

SESSION 
 

OVERVIEW 
 

TEACHER 
ROLE 
During 
Sessions 

 

TEACHER 
ROLE 

Before Next 
Session 

 
Classroom 

Session Week 
#1 

 

During the first week students will be 
introduced to the Chinese customs 
and traditions for their New Year 
celebration.  
Students will be lead through 
information about the Chinese 
calendar and the animals that 
accompany the years. 
In teams the students will begin 
drawing ideas for the dragon they will 
build. The teams will decide on two 
dragons to go forward with making. 
Preliminary construction will begin 
towards the end of the week. 
 

• Observe 

• Participate 

• Assist 

• Prepare 
materials 

•  Provide time for 
students to 
complete activity 

• Collect 
worksheets and 
notes from the 
students from 
the week  
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RESIDENCY	  PLAN	  

	  

 

SESSION 
 

OVERVIEW 
 

TEACHER 
ROLE 
During 
Sessions 

 

TEACHER 
ROLE 

Before Next 
Session 

 
Classroom 

Session Week 
#3 

 

The students will begin the week 
thinking about the preparations for 
their Chinese New Year Celebration 
at school. What can and will they do 
to celebrate and bring the holiday to 
the other students in the school? 
Construction will be assessed on the 
construction process. Instruction will 
be given on creating the final surface 
of the puppet, so that students can 
begin on that step when appropriate 
during the week. 

• Observe 

• Participate 

• Assist 

• Document 
activities 
(photos, 
written 
notation) 

• Other 
(specify) 

 

• Prepare 
materials 

• Repeat an 
activity 

• Provide related 
instruction  

• Provide time for 
students to 
complete activity 

• Lead A 
Reflection  

• Other (specify) 
 

 

SESSION 
 

OVERVIEW 
 

TEACHER 
ROLE 
During 
Sessions 

 

TEACHER 
ROLE 

Before Next 
Session 

 
Classroom 

Session Week 
#2 

 

The students and the teachers will 
assess what needs to be completed on 
each part of the dragon puppet. 
Students will be given instruction 
about the materials and proper use of 
them. The students will be given a 
demonstration on creating the 
structure and base for their projects. 
We will also discuss teamwork and 
the importance of being a committed 
and willing team member. Teams will 
be given their assignments for 
construction. The goal of the 
construction assignments is to be done 
at the end of the week. 

• Observe 

• Participate 

• Assist 

• Document 
activities 
(photos, 
written 
notation) 

• Prepare 
materials 

• Repeat an 
activity 

• Provide related 
instruction  

• Provide time for 
students to 
complete activity 
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RESIDENCY	  PLAN	  

	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

 

SESSION 
 

OVERVIEW 
 

TEACHER 
ROLE 
During 
Sessions 

 

TEACHER 
ROLE 

Before Next 
Session 

 
Classroom 

Session  
Week #4 

 

This week the students will be making 
finally touches and putting the dragon 
puppet all together. The dragons are 
to be finished by the end of this week. 
Time this week will be devoted to 
making finally arrangements for the 
student’s celebration of the Chinese 
New Year. Students will plan any 
additional pieces to accompany the 
dragons for the celebration (the pearl 
of wisdom and banners with 
traditional Chinese New Year 
messages).  

• Observe 

• Participate 

• Assist 

• Document 
activities 
(photos, 
written 
notation) 

  

•  Prepare 
materials 

• Repeat an 
activity 

• Provide related 
instruction  

• Provide time for 
students to 
complete activity 
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RESIDENCY	  PLAN	  

	  
	  

	  
	  

	  
	  
	  
	  
	  
	  

 

SESSION 
 

OVERVIEW 
 

TEACHER 
ROLE 
During 
Sessions 

 

TEACHER 
ROLE 

Before Next 
Session 

 
Classroom 

Session  
#5 

 

Students will begin and complete the 
additional pieces to accompany the 
dragons (pearl of wisdom and 
banners) Time will be given to teams 
to prepare and practice what they will 
do during for the New Year 
celebration. The students will 
celebrate the Chinese New Year’s day 
on February 3rd with the 
performance of the dragon dance. 
Students will also encourage the rest 
of the student population to 
participate in the Chinese New Year 
in ways the will decide through class 
discussion in the weeks prior to 
February 3rd. Friday, February 4th 
will be the classes party and 
celebration of the Chinese New Year. 
Friday we will discuss more about the 
15-day celebration of the Chinese 
New Year. The class will plan their 
15th day celebration. 

• Observe 

• Participate 

• Assist 

• Document 
activities 
(photos, 
written 
notation)  

•  Prepare 
materials 

• Repeat an 
activity 

• Provide related 
instruction  

• Provide time for 
students to 
complete activity 
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RESIDENCY	  PLAN	  

 

SESSION 
 

OVERVIEW 
 

TEACHER 
ROLE 
During 
Sessions 

 

TEACHER 
ROLE 

Before Next 
Session 

 
Classroom 

Session  
Week #6 

 

Students will begin sketching and 
creating their lanterns for the last day 
of the Chinese New Year celebration. 
Time will be given to discuss the 
customs and celebration of the 15th 
day of the New Year celebration. 
Students will be encouraged to look at 
their Chinese Year animal for 
inspiration for their lantern or from 
any other topic that we have discussed 
in class relating to the Chinese New 
Year theme or Chinese culture. 
Demonstrations and instruction will 
be given on techniques that will assist 
in creating their own lantern.  Mrs. 
Snoderly will lead the class in a 
reflection on the dragon project 
during part of Wednesday’s class.  

• Observe 

• Participate 

• Assist 

• Document 
activities 
(photos, 
written 
notation)  

•  Prepare 
materials 

• Repeat an activity 

• Provide related 
instruction  

• Provide time for 
students to 
complete activity 

• Lead A Reflection  

 

SESSION 
 

OVERVIEW 
 

TEACHER 
ROLE 
During 
Sessions 

 

TEACHER 
ROLE 

Before Next 
Session 

 
Classroom 

Session  
Week #7 

 

Students will continue on creating 
their individual lanterns. Lanterns 
are to be turned in completed at the 
end of the week. Throughout the week 
we will discuss what our finally 
project for the residency will be. The 
students will decide between Chinese 
inspired hand puppets or large 
Chinese Masks that they could use to 
tell a traditional Chinese legend. 

• Observe 

• Participate 

• Assist 

• Document 
activities 
(photos, 
written 
notation) 

  

•  Prepare 
materials 

• Repeat an activity 

• Provide related 
instruction  

• Provide time for 
students to 
complete activity 

• Lead A Reflection  
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RESIDENCY	  PLAN	  

	  

	  

	  
	  

 

 

SESSION 
 

OVERVIEW 
 

TEACHER 
ROLE 
During 
Sessions 

 

TEACHER 
ROLE 

Before Next 
Session 

 
Classroom 

Session  
Week #8 

 

The class time this week will be 
devoted to creating the finally project 
that the students will decide on in the 
week prior. It will either be Chinese 
inspired hand puppets or large masks 
inspired by a Chinese legend. 

• Observe 

• Participate 

• Assist 

• Document 
activities 
(photos, 
written 
notation)  

•  Prepare 
materials 

• Repeat an 
activity 

• Provide related 
instruction  

• Provide time for 
students to 
complete activity 

SESSION DESCRIPTION 
 
Culminating  
Session 
 
 
 
 
 
 
 

We will have had several mini events throughout the residency. We will recap 
and evaluate the work completed. The students will watch a short video and 
slide show from their residency. As a class we will discuss and reflect about the 
experience of the residency and what they learned. The students will complete 
an evaluation and reflection about their experience in the residency program. 

RESUME AND REFERENCES 
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Giant Dragon Puppet Construction (Broken into Pieces): 
 
Head Construction: 

1. Use cardboard boxes to create simple block-shaped head.  
2. Tape and hot glue ½ dowel rod inside the back of the head horizontally across the largest width of the head. 

(Strongly secure the dowel. It will be the anchor for the carrying pole for the dragon head.) 
3. Tape and join these boxes together securely as the base of the dragonhead. 
4. Use additional cardboard for facial features (nostrils, eye sockets, jaws, etc) 

Use newspaper or other recycled paper to build shape and volume to the box base of the dragonhead. 
5. Attach all boxes, cardboard, and newspaper additions together with masking tape and duct tape if needed. 
6. Make sure all additions are securely connected.  
7. Create a layer of tape of large areas of newspaper to help keep piece attached and keep Paper-Mache/art 

past from overly soaking large areas of newspaper additions. 
8. Use newspaper strips and art paste to Mache over the entire surface of the dragon. 
9. Allow Mache to dry then add a layer of water and Elmer’s glue solution to create a final sealing layer 
10. While Elmer’s Glue layer is wet, add colored tissue paper for color and or texture to the head 
11. Paint and decorate 
12. Attach the carrying pole to the center dowel that is in the middle of the dragon’s head. (Knot and layer hot 

glue and fabric around the dowel and the carrying pole to create a joint connection.)  
 
Body/Dragon Skin Construction: 

1. Use 9-foot plastic table clothes (use a many as you want for the desired length of the dragon) 
2. The students can draw designs on them and then paint over the designs with acrylic paint 
3. After all sections have been painted connect the table clothes end to end with hot glue (Do not touch the tip 

of the hot glue guns to the plastic clothes, they will melt. The hot glue itself will not melt the table clothes) 
4. Leave 4 to 5 feet from the beginning of the dragon. The very beginning of the body will be attached to the 

head of the dragon. 
5. The 1st garden hoses will be attached in the middle of the first tablecloth going across the tablecloth 

horizontally across using duct tape to secure the hose. The hose will be attached every 4 to 5 feet apart for 
the entire length of the dragon body. 

6. The garden hoses will become the skeleton for the dragon and the handles for the puppeteers to control the 
body. 

 
Putting It All Together: 

1. By this point the entire head is completed and painted; also the body is painted and the support structures 
are attached. The Body is ready to be attached to the Head.  

2. Attach the beginning of the Dragon’s body.  
3. Hot glue the body to the back of the head. Create a secure bond to the head of the dragon because the 

dragon will be moving a lot during the parade. 
4. At this point fringe, spikes, scales, etc can be added to the body of the dragon.  
5. Look back to the original design of the dragon.  
6. Add the details to finish the dragon. 

 
Making the Dragon Puppet Dance: 
 

1. Each student (one per support structure) holds the dragon above his or her head at a comfortable level. 
2. The main person performing the head will be the called the “Head-puppeteer.” 
3. The “Head-puppeteer” will begin moving the head in all different directions (left, right, up, down, 

sweeping motions across from left to right, etc) 
4. The students manipulating the body perform the choreography in unison underneath the dragon body. 
5. Practice several different types of movements as a group before planning the choreography.  

Together decide on a choreographed routine that will be repeated each time you move with the dragon 
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The Chinese New Year: Dragon Dance                                   Student Name: ________________________________ 
 
Criteria Distinguished 

+ + … 4 … - - 
Above Mastery 
+ + … 3 … - - 

Mastery 
+ + … 2 … - - 

Partial Mastery 
+ + … 1 … - - 

No Attempt 
+ + … 0 … - - 

Participat
ion and 
Class 

Discussio
n 

Actively 
participated in 
question and 
answers and class 
discussion with on 
topic comments  

Actively 
participated in 
question and 
answers, gave little 
in terms of class 
discussion 

Participated in 
class discussion 
by paying 
attention, 
comments may 
have been off 
topic 

Did not actively 
participate, did 
not pay attention 
to discussion and 
made no 
contribution to 
discussion 

 

Sketches 
of 

Lantern 

Excellent drawing 
of lantern, 
includes details 
for design and 
decoration. 
Design creates 
visually 
interesting 
lantern. 

Lantern is well 
drawn and has 
some details drawn 
in for design and 
decoration. 

Lantern is drawn 
but lacks details 
for design and 
construction  

Lantern sketches 
are not complete 
and are lacking 
details  

 

Construct
ion of the 
Lantern 

Exceptional 
craftsmanship. 
The lantern 
structure is solid 
and secure. 
Details are given 
to joints and flap 
for the light and 
the hanger. 

Acceptable 
craftsmanship and 
the structure and 
joints are solid. 
Good attention to 
detail.  

Craftsmanship 
gets the job done 
for construction 
but lakes details 
and some areas 
are unfinished or 
sloppy 

Poor construction, 
areas are 
unfinished and 
sloppy, not much 
attention is given 
to details 

 

Tissue 
Paper 
and 

Painting  

Exceptional 
painting skills 
exhibited, detail 
given to every 
aspect of painting 
and attaching of 
tissue paper. 
Good control of 
materials 

Acceptable 
painting skills 
exhibited. Good 
attention to detail 
and design and 
application of 
tissue paper. Used 
materials well. 

Painted well, 
sometimes lacks 
attention to 
details in some 
areas. Tissue 
paper is attached 
but could be 
decorated or 
secured better. 

Painted sloppily, 
did not select the 
appropriate brush. 
Tissue paper 
application is 
sloppy, sections 
are unfinished or 
tissue paper is too 
small. 

 

Lantern 
Craftsma

nship 
Overall 

Exceptional 
craftsmanship, 
details on lantern 
are excellent, the 
patterns and 
additional 
decorations are 
executed 
beautifully 

Acceptable 
craftsmanship the 
lantern well done, 
design and 
decoration are 
good but overall 
lacks small details 

Craftsmanship 
gets the job done 
for construction 
but the 
decoration lacks 
details and some 
areas are 
unfinished or 
sloppy 

Poor construction, 
areas are 
unfinished and 
sloppy, not much 
matches the 
sketches. 
Decorations are 
after thoughts, not 
designed. 
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Final Grade:  _______________________ 
 
Comments:  ___________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
 
 
 

Problem 
Solving 

Used resources 
available in 
creative ways, 
innovative in 
creating the 
dragon and 
overall design 
creating the 
dragon out of 
recycled items 

Creatively solved 
problems that 
arose, sometimes 
struggled at 
decision making, 
multiple attempts 
made at one task 

Not many new or 
creative 
solutions to the 
design of the 
puppet. Basic 
ideas executed 
well or could not 
complete 
problems 
without 
assistance 

Could not work 
out problems that 
arose, consistently 
need help 
completing steps 
in the construction 
of the puppet 

 

Reflectio
n 

Completed 
reflection 
questions with 
excellent 
comments, 
complete 
sentences, and 
participated in 
reflection 
discussion. 

Completed 
reflection 
questions, used 
complete 
sentences, and gave 
some feed back in 
class discussion 

Completed 
reflection 
questions, 
sentences were 
incomplete or 
lacked details or 
in-depth 
reflection. Little 
feed back to 
class discussion. 

Only partial 
completed the 
reflection 
questions, 
sentences were 
one word answers 
or incomplete. 
No participation 
in discussion. 
 

 

Bonus 
Points  

Goes above and 
beyond by helping 

other students 
with construction, 
respects and takes 
care of materials 
and during clean 

up 

Helps some 
students with 
construction, 

respects materials, 
or is very helpful 
during clean up 

Helps everyone 
during clean up, 

respects and 
takes care of 

materials 

Cleans up his or 
her area, uses 

materials wisely 

 

Totals      
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Research sites for the Chinese New Year Residency: 
 
Please go to the following websites for Information used in the lesson and assignment 
sheets. http://www.theholidayspot.com/chinese_new_year/ 
http://www.topmarks.co.uk/chinesenewyear/ChineseNewYear.aspx       
http://www.history.com/topics/chinese-new-year/videos#history-of-the-holidays-chinese-
new-year 
http://www.everythingdragons.com/Chinese-Dragons/Chinese-Dragons-a.html 
http://www.topmarks.co.uk/chinesenewyear/DragonDance.aspx 
 
The Traditional Chinese New Year 
 
Chinese New Year will begin on 3 February 2011, which marks the start of the Year of the 
Rabbit. The year will be 4709 on the Chinese calendar. Chinese New Year is also known as the 
Spring Festival.  
Chinese New Year is the main Chinese festival of the year.  
 
As the Chinese use the lunar calendar for their festivals the date of Chinese New Year changes 
from year to year. The date corresponds to the new moon in either late January or February. 
Traditionally celebrations last for fifteen days, ending on the date of the full moon. In China the 
public holiday lasts for three days and this is the biggest celebration of the year.  
 
Traditionally for the Chinese, New Year was the most important festival on the calendar. The 
entire attention of the household was fixed on the celebration. During this time, business life 
came nearly to a stop. Home and family were the principal focuses. In preparation for the 
holiday, homes were thoroughly cleaned to rid them of "huiqi," or inauspicious breaths, which 
might have collected during the old year. Doorways and window frames get a new coat of paint, 
usually red to signify happiness and abundance. People posted scrolls printed with lucky 
messages on household gates and set off firecrackers to frighten evil spirits. Elders gave out 
money to children. In fact, many of the rites carried out during this period were meant to bring 
good luck to the household and long life to the family–particularly to the parents. 
 
Most important was the feasting. On New Year's Eve, the extended family would join around the 
table for a meal that included as the last course a fish that was symbolic of abundance and 
therefore not meant to be eaten. In the first five days of the New Year, people ate long noodles to 
symbolize long life. On the 15th and final day of the New Year, round dumplings shaped like the 
full moon were shared as a sign of the family unit and of perfection. 
 
Vocabulary Words: 
 
Abundance - an extremely plentiful or over sufficient quantity or supply: overflowing fullness; 
affluence; wealth 
 
Auspicious - promising success; opportune; favorable; favored by fortune; prosperous; fortunate: 
an auspicious occasion 
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Hóngbā - simply a long, narrow, red envelope with money in it. Traditional red envelopes are 
often decorated with gold Chinese characters like happiness and wealth. 
 
Lunar Calendar – is a calendar based on the cycles of the lunar phase, it has twelve months and 
varying lengths of months. Every two to three years a 13 month is added, to account for 
additional days (much like leap year every four years) 
 
Lunar Phase - the phases of the moon in which the illuminated portion of the moon is seen by an 
observer. (new moon, quarter moon, full moon, last quarter moon, new moon) 
 
Nien - Chinese word for “year” also the word for the legendary wild beast that came each year at 
the end of winter attacking and killing villagers 
 
Tradition - the handing down of statements, beliefs, legends, customs, information, etc., from 
generation to generation, esp. by word of mouth or by practice 
 
Yuan Xiao Festival – The last day of the Chinese New Year celebration. The fifteenth day is the 
first night to see a full moon. According to Chinese tradition, at the very beginning of a new 
year, when there is a bright full moon hanging in the sky, there should be thousands of colorful 
lanterns hung out for people to appreciate 
 

Gong Xi Fa Cai 恭喜发财- meaning: Congratulations and be prosperous, pronounced: kong 
si fa jai 

Wan Shi Ru Yi 万事如意 - meaning: May everything you do works out as you wished, 
pronounced: wan se ru i 

Zhu Li Meng En 主里蒙恩 - meaning: God blesses you, pronounced: cu li meng en 
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History Channel Video Clip: Fill in the Blanks 
 

Bright Colors, spirited parades, and the pop of firecrackers, they are the unforgettable sights and 

sounds of the __________________    ____________________. Commonly know in the west as 

____________________   _____________________   ______________________. 

It is a celebration that lasts ________ days, the most colorful and important _______________ 

on the Chinese calendar. 

 

The Chinese have been celebrating the New Year since ______________B.C. 

But the origins of this now joyous holiday were born of ____________ and _______________ 

not festivity. 

 

An ancient Chinese legend tells the story of the wild beast _____________, who appeared each 

year at the end of _______________ attacking and killing villagers. To scare the beast away they 

used the color _______________, loud _______________ and bright __________________. 

The customs of Chinese New Year were born.  

 

Nien is also the Chinese word for year. Much like a wild beast the year was something to be 

feared as ______________, ____________________, and ___________________ took many 

lives. On the New Year families gathered for a _____________________ to see who had 

survived, and to wish the best for the year to come. Today the tradition continues as families 

celebrate the New Year together. 

 

Throughout the centuries Chinese New Year celebrations have been held at 

__________________ times under different ______________________.  In 1911 the Republic 

of China was established under Sun Yat-sen, soon after the country adopted the foreign solar-

based Gregorian calendar. Establishing New Year celebrations for ___________________   

____________.  During the political turmoil of the early 20th century the Chinese government 

returned to its roots and reestablished the traditional _____________  ________________ to set 

the dates for holidays. 

 



99	  

Chinese New Year is celebrated at the ____________________ of the first month of the Lunar 

Calendar around late _____________________ early __________________________ on the 

Western calendar.  

People crowd city streets buying new ______________________ and ____________________. 

They shop for the best _______________________and choose special ingredients for the festive 

________________. 

 

________________ is the color of __________________ and abundance. Auspicious 

__________________ written on red paper hang in every store __________________ and 

________________ to bring good _____________________. 

 

Families enjoy the _______________   ______________  __________ feast with plate after 

plate of elaborate food, the most ___________________ meal of the year. A whole 

________________ stands for abundance, a ___________________ for good luck, both served 

with ____________ and ________________ symbolizing a good _____________________ and 

_________________ for the coming year. After the meal elders pass out small red 

____________________ called Hóngbā each has New Year greeting on the outside and 

_______________   ____________________ on the inside. 

 

On the first day of the New Year, people take to the ___________________ filling the day with 

the explosion of _______________________. The celebration continues for ________________   

_________________ with traditional _______________________ and days of 

____________________. On the __________ day the ____________________ festival arrives 

signaling the _______________ of the holiday. It is a tradition that can be traced back to 

________________ B.C. when the Emperors of the Han dynasty lit their 

____________________ with lanterns to pay tribute to the _______________________.  
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The Chinese  
Calendar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Chinese calendar is different from that used in the United States. It is made up of a cycle of twelve years, each 
of them being named after an animal. This is very like our signs of the zodiac. Some people believe that people born 
in a particular year such as the year of the Dog will have some of the characteristics of that animal.  
 
Look at the chart below and find your birth year and the corresponding animal. Read the animal’s description on the 
following pages. 

 
 
 
 
 
 
 
 
 
 
The 12 Chinese Zodiac Signs 
 
 The Year Of The Rat 
1912, 1924, 1936, 1948, 1960, 1972, 1984, 1996, 2008 
People born in the Year of the Rat are noted for their charm and attraction for the opposite sex. They work hard to 
achieve their goals, acquire possessions, and are likely to be perfectionists. They are basically thrifty with money. 
Rat people are easily angered and love to gossip. Their ambitions are big, and they are usually very successful. They 
are most compatible with people born in the years of the Dragon, Monkey, and Ox. 
 

RAT	  

OX	  

TIGER	  

RABBIT	  

DRAGON	  

SNAKE	  

HORSE	  

SHEEP	  

MONKEY	  

ROOSTER	  

DOG	  

BOAR	  
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The Year of the Ox 
1913, 1925, 1937, 1949, 1961, 1973, 1985, 1997, 2009 
People born in the Year of the Ox are patient, speak little, and inspire confidence in others. They tend, however, to 
be eccentric, and bigoted, and they anger easily. They have fierce tempers and although they speak little, when they 
do they are quite eloquent. Ox people are mentally and physically alert. Generally easy-going, they can be 
remarkably stubborn, and they hate to fail or be opposed. They are most compatible with Snake, Rooster, and Rat 
people. 
 
Year Of The Tiger 
1914, 1926, 1938, 1950, 1962, 1974, 1986, 1998, 2010 
Tiger people are sensitive, given to deep thinking, capable of great sympathy. They can be extremely short-
tempered, however. Other people have great respect for them, but sometimes tiger people come into conflict with 
older people or those in authority. Sometimes Tiger people cannot make up their minds, which can result in a poor, 
hasty decision or a sound decision arrived at too late. They are suspicious of others, but they are courageous and 
powerful. Tigers are most compatible with Horses, Dragons, and Dogs  
 
Year Of The Rabbit 
1915, 1927, 1939, 1951, 1963, 1975, 1987, 1999, 2011 
People born in the Year of the Rabbit are articulate, talented, and ambitious. They are virtuous, reserved, and have 
excellent taste. Rabbit people are admired, trusted, and are often financially lucky. They are fond of gossip but are 
tactful and generally kind. Rabbit people seldom lose their temper. They are clever at business and being 
conscientious, never back out of a contract. They would make good gamblers for they have the uncanny gift of 
choosing the right thing. However, they seldom gamble, as they are conservative and wise. They are most 
compatible with those born in the years of the Sheep, Pig, and Dog. 
 
The Year of the Dragon 
1916, 1928, 1940, 1952, 1964, 1976, 1988, 2000 
People born in the Year of the Dragon are healthy, energetic, excitable, short-tempered, and stubborn. They are also 
honest, sensitive, brave, and they inspire confidence and trust. Dragon people are the most eccentric of any in the 
eastern zodiac. They neither borrow money nor make flowery speeches, but they tend to be soft-hearted which 
sometimes gives others an advantage over them. They are compatible with Rats, Snakes, Monkeys, and Roosters.  
 
The Year Of The Snake 
1917, 1929, 1941, 1953, 1965, 1977, 1989, 2001 
People born in the Year of the Snake are deep. They say little and possess great wisdom. They never have to worry 
about money; they are financially fortunate. Snake people are often quite vain, selfish, and a bit stingy. Yet they 
have tremendous sympathy for others and try to help those less fortunate. Snake people tend to overdo, since they 
have doubts about other people's judgment and prefer to rely on themselves. They are determined in whatever they 
do and hate to fail. Although calm on the surface, they are intense and passionate. Snake people are usually good-
looking and sometimes have marital problems because they are fickle. They are most compatible with the Ox and 
Rooster. 
 
Year Of The Horse 
1918, 1930, 1942, 1954, 1966, 1978, 1990, 2002 
People born in the Year of the Horse are popular. They are cheerful, skillful with money, and perceptive, although 
they sometimes talk too much. The are wise, talented, good with their hands, and sometimes have a weakness for 
members of the opposite sex. They are impatient and hot-blooded about everything except their daily work. They 
like entertainment and large crowds. They are very independent and rarely listen to advice. They are most 
compatible with Tigers, Dogs, and Sheep.  
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The Year Of The Ram 
1919, 1931, 1943, 1955, 1967, 1979, 1991, 2003 
People born in the Year of Ram are elegant and highly accomplished in the arts. They seem to be, at first glance, 
better off than those born in the zodiac's other years. But ram year people are often shy, pessimistic, and puzzled 
about life. They are usually deeply religious, yet timid by nature. Sometimes clumsy in speech, they are always 
passionate about what they do and what they believe in. Ram people never have to worry about having the best in 
life for their abilities make money for them, and they are able to enjoy the creature comforts that they like. Ram 
people are wise, gentle, and compassionate. They are compatible with Rabbits, Pigs, and Horses.  
 
Year Of The Monkey 
1920, 1932, 1944, 1956, 1968, 1980, 1992, 2004  
People born in the Year of the Monkey are the erratic geniuses of the cycle. Clever, skillful, and flexible, they are 
remarkably inventive and original and can solve the most difficult problems with ease. There are few fields in which 
Monkey people wouldn't be successful but they have a disconcerting habit of being too agreeable. They want to do 
things now, and if they cannot get started immediately, they become discouraged and sometimes leave their projects. 
Although good at making decisions, they tend to look down on others. Having common sense, Monkey people have 
a deep desire for knowledge and have excellent memories. Monkey people are strong willed but their anger cools 
quickly. They are most compatible with the Dragon and Rat. 
 
The Year Of The Rooster 
1921, 1933, 1945, 1957, 1969, 1981, 1993, 2005 
People born in the Year of the Rooster are deep thinkers, capable, and talented. They like to be busy and are devoted 
beyond their capabilities and are deeply disappointed if they fail. People born in the Rooster Year are often a bit 
eccentric, and often have rather difficult relationship with others. They always think they are right and usually are! 
They frequently are loners and though they give the outward impression of being adventurous, they are timid. 
Rooster people’s emotions like their fortunes, swing very high to very low. They can be selfish and too outspoken, 
but are always interesting and can be extremely brave. They are most compatible with Ox, Snake, and Dragon. 
 
Year of the Dog 
1922, 1934, 1946, 1958, 1970, 1982, 1994, 2006  
People born in the Year of the Dog possess the best traits of human nature. They have a deep sense of loyalty, are 
honest, and inspire other people’s confidence because they know how to keep secrets. But Dog People are somewhat 
selfish, terribly stubborn, and eccentric. They care little for wealth, yet somehow always seem to have money. They 
can be cold emotionally and sometimes distant at parties. They can find fault with many things and are noted for 
their sharp tongues. Dog people make good leaders. They are compatible with those born in the Years of the Horse, 
Tiger, and Rabbit.  
 
The Year of the Pig 
1923, 1935, 1947, 1959, 1971, 1983, 1995, 2007 
People born in the Year of the Pig are chivalrous and gallant. Whatever they do, they do with all their strength. For 
Boar Year people, there is no left or right and there is no retreat. They have tremendous fortitude and great honesty. 
They don't make many friends but they make them for life, and anyone having a Boar Year friend is fortunate for 
they are extremely loyal. They don't talk much but have a great thirst for knowledge. They study a great deal and are 
generally well informed. Boar people are quick tempered, yet they hate arguments and quarreling. They are kind to 
their loved ones. No matter how bad problems seem to be, Boar people try to work them out, honestly if sometimes 
impulsively. They are most compatible with Rabbit 
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The Origins of the Chinese Dragon 
The exact origins of the Chinese Dragon are unclear. The 
dragon looks like a combination of many animals. For the 
Chinese people, Dragons were described visually as a 
composite of parts from nine animals:  
 
1. A deer (horns) 
2. A camel (head) 
3. A devil (eyes) 
4. A snake (neck) 
5. A large cockle (abdomen) 
6. A carp (scales) 
7. An eagle (claws) 
8. A tiger (paws) 
9. An ox (ears) 
 
The earliest Chinese sign for the dragon appeared during the Yin and Shang dynasties (from the 16th to the 11th 
century BC, the period of the earliest Chinese hieroglyphs), between inscriptions on bones and turtle shields. These 
inscriptions depicted a horned reptile with teeth, scales and sometimes paws as well. In most depictions, the dragon 
is often portrayed as a large, scaly reptile, which can become dark or bright, can increase or decrease its size, and 
can fly into the sky in the spring and live under the water in the fall. Having divine and/or magical powers, the 
Chinese dragon is seen as capable of almost any feat.  
Traditionally the dragons are considered as the governors of rainfalls, being the arbiters of where and when to send 
rain. They believe the kings of the water dragons live in the dragon palaces under the oceans. Dragons have been 
credited within Chinese mythology for transportation of humans to the celestial realms after death. In addition to 
being associated with heaven, Dragons are also symbols of the natural world, as well as adaptability and 
transformation. When two dragons are placed together but turned away, they symbolize eternity by forming the 
symbol of Yin and Yang.  
 

The Dragon Dance 
Dragons are legendary animals, but they are important to Chinese people. Dragons are thought to be helpful, 
friendly creatures. Dragons are linked to good luck, long life and wisdom. Western dragons are fierce, fire-breathing 
that carry off princesses and eat people; Chinese dragons are nothing of the sort. Chinese Dragons are associated 
with storm clouds and life-giving rain. They have special powers so they can fly in the air, swim in the sea and walk 
on land.  
 
During the Chinese New Year dragon dances are performed to scare away evil spirits. During the dance the dragon 
is raised and lowered by the performers that control the dragon with poles. One performer leads the dragon with the 
'Pearl of Wisdom' on a pole. This performer entices the Dragon to follow as if searching for wisdom and knowledge.  
Dragons used in Dragon dances vary in length from a few meters to up to 100m long. Longer Dragons are thought to 
begin more luck than shorter ones. The dances can be performed either during the day or night. At night a torch is to 
be carried to light the way for the dragon.  
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Design Your Own Chinese Dragon Head on this page. 
Think about using basic shapes to build up the shape and size of your dragon head. 
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Chinese New Year Dragon Puppet/Dance Reflection Sheet: 
 
NAME: 
________________________________________________________________________ 
 
When is the Chinese New Year in 2011?  
______________________________________________________________________________ 
 
What are some traditional Chinese New Year customs? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
How did we as a class celebrate the Chinese New Year? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What was it like learning about a different culture and bringing their traditions into our own 
classroom and school setting? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What was it like to design your own dragon? Was thinking about the design easy or difficult? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What was most interesting thing you learned about the Chinese New Year? Why did you find 
that interesting?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
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What are some symbols of good luck in the Chinese New Year traditions? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What was it like to create a sketch then think about creating the image in 3-D? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
How did you problem-solve throughout this project?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What was it like to work in groups and create art together? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What did you learn about yourself by working in groups? Do you do it well? Is it easier or harder 
for you to work in groups on art projects?  
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
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What did you learn from your teammates? 
______________________________________________________________________________
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Are there any advantages to having an art teacher and an additional artist in the classroom to 
teach art together? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What is it like to see your artwork used as a large puppet? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
What does it feel like to have your artwork seen by the entire school for a special celebration? 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
Describe how you felt when you finally saw the entire dragon together and you got to perform 
and make it come to life. 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
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APPENDIX D 
 
 

Institutional Research Board [IRB] Approval 
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APPENDIX E 
 
 

Assent and Consent Forms Submitted to Students and Parents 
Approved in the IRB 
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ASSENT FORM 

 
Principal Investigator: Sabb, Joy Fiani 
Department:   WVU Curriculum and Instruction,  
    College of Human Resources and Education 
 
Tracking Number:  H-22604 
 
Study Title: 
Art Educators and Professional Artists: Strengthening the Curriculum and Building a Creative 
Community 
 
Key Personnel: 
J. Christopher Williams 
 
Sponsor 
WVU College of Creative Arts, Art and Design Department  
 
You may speak with your Art teacher or Mr. Williams about the study at anytime. If you should have any 
additional questions, concerns, or complaints about this research, you can contact Dr. Joy Faini Saab at 
(304) 293-4082.  
 
For information about your rights as a research subject, to discuss problems, concerns, or suggestions 
related to the research, to obtain information or offer input about the research, contact the Office of 
Research Compliance at (304) 293-7073. 
 
Introduction 
In addition if you would like to discuss problems, concerns, have suggestions related to 
research, or would like to offer input about the research, contact the Office of Research 
Integrity and Compliance at 304-293-7073. 
 
You, ______________________, have been asked to participate in this research study, which has been 
explained to you by your art teacher and the artist in resident at your school.    
 
Purposes of the Study 
The purpose of this study is to learn more about artist residencies in West Virginia Schools. The study is 
will record how artist in resident and the art educator work together to teach, and record your learning and 
reactions to the residency.   
 
Description of Procedures 
This study will be done during your art class. You will be asked to participate in the art lessons presented 
by your Art teacher and the resident artist. During each lesson your discussions and response to class 
discussion could be written down for documentation. After each lesson you will be asked to complete a 
reflection and evaluation sheet for the project. 
 
Benefits 
This study may not help you, but what they learn from the study may help other people. 
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Confidentiality 
Any information about your child that is obtained as a result of their participation in this research will be 
kept as confidential as possible. The research will keep records confidential but cannot guarantee 
confidentiality from the other members in the class due to the nature of the study. (Comments will be 
recorded from class discussion as part of the study; the research cannot guarantee that participants will 
keep those comments confidential.) 
 
Voluntary Participation 
You do not have to have your response and reflections recorded in this study.  No one will be mad at you 
if you refuse to do this or if you decide to have your information pulled from the study.   
 
I have been allowed to ask questions about the research, and all of my questions have been answered. I 
willingly agree to be in this research. 
 
___________________________ ____________________ ________ __________ 
Signature of Subject    Printed Name   Date  Time 
 
 
The child has had the opportunity to have questions addressed.  The child willingly agrees to be in the 
study. 
 
_______________________________             _____________________      ______     ______ 
Signature of Investigator or Key Personnel      Printed Name       Date         Time 
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PARENTAL OR GUARDIAN CONSENT AND INFORMATION FORM 
 

Principal Investigator: Saab, Joy Faini 
Department:   WVU Curriculum and Instruction,  
    College of Human Resources and Education 
 
Tracking Number:  H-22604 
 
Study Title: 
Art Educators and Professional Artists: Strengthening the Curriculum and Building a Creative 
Community 
 
Key Personnel: 
J. Christopher Williams 
 
Sponsor 
WVU College of Creative Arts, Art and Design Department  
Contact Persons 
In the event you or your child has any questions about the study you may speak with your Art teacher or 
Mr. Williams about the study at anytime. If you should have any additional questions, concerns, or 
complaints about this research, you can contact Dr. Joy Faini Saab at (304) 293-4082.  
 
For information regarding your rights as a research subject, you may contact the Office of Research 
Compliance at (304) 293-7073. 
 
Introduction 
In addition, if you would like to discuss problems, concerns, have suggestions related to research, or 
would like to offer input about the research, contact the Office of Research Integrity and Compliance at 
(304) 293-7073. 
 
You, ______________________, have been asked to allow your child, _____________________, to 
participate in this research study, which has been explained to your child by J. Christopher Williams, 
Bachelor of Fine Arts in Graphic Design and K-12 Art Education Certification. This study is being 
conducted by Dr. Joy Faini Saab in the Department of Curriculum and Instruction at West Virginia 
University sponsored by Dr. Victoria Fergus in the Department of Art and Design in the College of 
Creative Arts. 
 
This research is being conducted to fulfill the requirements for a master thesis in Art Education in the 
Department of Art and Design at West Virginia University, under the supervision of Dr. Joy Faini Saab in 
the Department of Curriculum and Instruction. 
 
Purposes of the Study 
The purpose of this study is to learn more about artist residencies in West Virginia Schools. The study is 
will document the collaboration between the professional artist and the art educator, and document the 
student’s learning and reactions to the residency.   
WVU expects to enroll approximately 100 subjects; a total of approximately 200 subjects at all sites are 
expected to participate in this study. 
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Description of Procedures 
This study will be completed during your student’s art class. Your child will be asked to participate in the 
art lessons presented by the art teacher and the resident artist. During each lesson your child’s discussions 
and response to class discussion could be written down for documentation. After each lesson your child 
will be asked to complete a reflection and evaluation sheet for the project. Your child will be asked to fill 
out a questionnaire regarding the projects completed in class and their thoughts about the artist residency. 
Your child does not have to answer all the questions.  You will have the opportunity to see the 
questionnaire before signing this consent form. 
 
The study will be performed at St. Francis Central Catholic School and Mountaineer Middle School.  
Approximately 100 subjects are expected to participate in this study. 
 
Risks and Discomforts 
There are no known or expected risks to your child from participating in this study, except for the mild 
frustration associated with answering the questions. 
 
Alternatives 
Participation in this study is optional. Your child will be completing the reflections sheets for class, 
however their answers will not be recorded for the results of the study. 
 
Benefits 
Your child may not receive any direct benefit from this study.  The knowledge gained from this study 
may eventually benefit others. 
 
Financial Considerations 
No payments will be made for participating in the study. 
 
Confidentiality 
Any information about your child that is obtained as a result of their participation in this research will be 
kept as confidential as possible. The research will keep records confidential but cannot guarantee 
confidentiality from the other members in the class due to the nature of the study. (Comments will be 
recorded from class discussion as part of the study; the research cannot guarantee that participants will 
keep those comments confidential.) 
 
Your child’s research records and test results, just like hospital records, may be subpoenaed by court 
order or may be inspected by the study sponsor or federal regulatory authorities without your additional 
consent. 
 
In any publications that result from this research, neither your child’s name nor any information from 
which your child might be identified will be published without your consent. 
 
We know that information about your child is private.  We are dedicated to protecting the privacy of that 
information.  Because of this promise, we must get your written authorization (permission) before we 
may use or disclose your child’s learning or reflections or share it with others for research purposes. 
 
You can decide to sign or not to sign this authorization section.  However, if you choose not to sign this 
authorization, your child will not be able to take part in the research study.  Whatever choice you make 
about this research study will not have an effect on your child’s access quality art education and nothing 
will affect their grade. 
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Persons/Organizations providing the information: 
The art teacher at your child’s school. 
 
Persons/Organizations receiving the information:  

• The research site(s) carrying out this study.  This includes the Department of Art and Design and 
the Art Education staff. 

• The West Virginia Division of Culture and History and the Appalachian Education Initiative. 
• The members and staff of any Institutional Review Board (IRB) that oversees this research study. 
• West Virginia University Office of Research Compliance and Office of Sponsored Programs. 
• West Virginia University Clinical Trials Research Unit. 

 
You may cancel this authorization at any time by writing to the Principal Investigator:  
Dr. Joy Faini Saab, Chair Curriculum and Instruction, College of Human Resources and Education 
P. O. Box 6122, Morgantown, WV 26506-6122 
 
If you cancel this authorization, any information that was collected already for this study cannot be 
withdrawn.  Once information is disclosed, according to this authorization, the recipient may re-disclose it 
and then the information may no longer be protected by federal regulations.  
 
SIGNATURE 
I have read this section and all of my questions have been answered.  By signing below, I acknowledge 
that I have read and accept all of the above. 
 
____________________________________________  __________________ 
Signature of Subject (Your Child) or Authorized Representative  Date 
 
____________________________________________ 
Print Name of Subject or Authorized Representative 
 
Voluntary Participation 
Refusal to participate or withdrawal will not affect your child’s art grade, and will involved no penalty to 
you. 
 
Statement of Parent/Guardian 
My child appears to understand the research to the best of his or her ability and has agreed to participate. 
 
___________________________________________ ____________________ 
Signature of Parent/Guardian     Date 
 
Upon signing this form, you will receive a copy. I willingly consent to allow my child to participate in 
this research. 
 
_________________________________ _____________________ ______     _______ 
Signature of Parent/Guardian   Printed Name   Date      Time 
 
The parent/guardian has had the opportunity to have questions addressed.  The parent/guardian willingly 
agrees to allow his/her child to be in the study. 
 
_________________________________    _____________________      ______     ______ 
Signature of Investigator or Key Personnel      Printed Name       Date         Time 
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APPENDIX F 
 
 

Chinese New Year Residency Video 


