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	Lesson Plan Title

	American Consumer Culture in the 1920s. 

	Discipline and Topic

	This lesson will be an American consumer culture lesson for eighth grade social studies students. 

	Target Population

	This lesson is for a class of grade level performing students in an eighth grade social studies class.
(Analyze Learners)

· General Characteristics: the students in this class are from a middle class suburban neighborhood on Long Island. They range from 13-14 years of age. 
· Entry Competencies: The students in this class would have knowledge of American history and culture prior to the 1920s. As well as technological knowledge including the use of Wikis and PowerPoint.
· Learning Styles: The students in this class have a variety of learning styles. They are aural, visual, print and interactive learners.

	Curriculum Alignment and Standards

	Common Core Standards: 

Writing Standards for Literacy in History/Social Studies, Science and Technical Subjects 6-12

Grades 6-8

1. Write arguments focused on discipline-specific content. 

a. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically. 

b. Support claim(s) with logical reasoning and relevant, accurate data and evidence that demonstrate an understanding of the topic or text, using credible sources. 

c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence. 

d. Establish and maintain a formal style. 

e. Provide a concluding statement or section that follows from and supports the argument presented.

Standard 1: United States History

Key Idea:1

Performance indicator 1: explore the meaning of American culture by identifying the key ideas, beliefs and

patterns of behavior, and traditions that help define it and unite all Americans

Standard 1: United States History

Key Idea: 3

Performance Indicator 4: classify major developments into categories such as social, political, economic,

geographic, technological, scientific, cultural or religious

Standard 4: Economics

Key Idea: 1

Performance Indicators 2 and 4: -define basic economic concepts such as scarcity, supply and demand, markets,

opportunity costs, resources, productivity, economic growth and systems

- understand how people in the United States ad throughout the world are both

producers and consumers of goods and services.


	ISTE NETS Standards

	Student-Technology will be used to aid students in research and information fluency. They will use the computer to gather information and then use that information to answer a question in written form. (Standard 3c). 

3.Research and information fluency


Students apply digital tools to gather, evaluate, and use information.

c. Evaluate and select information sources and digital tools based on the appropriateness to specific tasks

Teacher-Teachers will use technology to design and develop digital age learning experiences and assessments. The technology will allow the teacher to develop technology enriched learning environments that will enable students to become active learners. (Standard 2b). 

2. Design and develop digital age learning experiences and assessments

Teachers design, develop, and evaluate authentic learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge, skills, and attitudes 

identified in the Standards•S.

b. Develop technology-enriched learning environments that enable all students to pursue their individual curiosities and become active participants in setting their own educational goals, managing their own learning, and assessing their own progress



	Goals

	Students will know about the popular consumer practices of American people during the time of prosperity following World War I, known as the Roaring Twenties. 


	Objectives (State)

	Students will be able to describe the causes and effects of the industrial boom of the 1920s.

Students will be able to recognize as demonstrated in their paragraphs and digital stories how Americans acted as consumers in the 1920s.

Students will be able to explain (digital story and paragraphs) the factors that contributed to the increase in the consumption of goods in the 1920s.

	Underlying Educational Theory

	This lesson is based on the discovery learning theory. Students will uncover the information to support the lessons objectives using the Internet and a teacher made guide. It also draws upon constructivism where students are building upon prior knowledge to create their digital stories. 

	Materials Description and Timing

	During this lesson there will be a variety of materials used. The lesson will take two (43 minute) class periods to complete with a total time of 86 minutes. 
· The computer: will be used by both the teacher and the students. All the students in the class will have access to their own computer. 

· Teacher: will use the computer to present a digital story to students using PowerPoint
· Students will use the computer to create a digital story as well as to share their story with classmates using the class wiki located in the class Moodle. 
· Teacher made direction sheets: the teacher will create direction sheets for the students for the digital story assignments (PowerPoint digital story and digital story board). The teacher will also create a worksheet and print out advertisements to be used for the advertisement activity. 

· Projector and white board: These will be used by the teacher when presenting the digital story about consumerism in the 1920s to students. 

· Plain paper, pencils, pens: will be used to have students create hand drawn story boards. 

	Supplemental Materials/Links

	Microsoft PowerPoint
· inflation calcualtor-show students what the items would cost today 

Below are links to advertisements that will be used 
http

 HYPERLINK "http://glowbugs.conus.info/image/1251119833" 
://glowbugs.conus.info/image/

 HYPERLINK "http://glowbugs.conus.info/image/1251119833" 
1251119833
http://blog.thehenryford.org/2012/03/chicks-and-cars-ford-automotive-advertisements-and-female-consumers

 HYPERLINK "http://blog.thehenryford.org/2012/03/chicks-and-cars-ford-automotive-advertisements-and-female-consumers/" 
/
http://img1.etsystatic.com/000/0/6952726/il_fullxfull.345716805.

 HYPERLINK "http://img1.etsystatic.com/000/0/6952726/il_fullxfull.345716805.jpg" 
jpg
http://ramblingrhodes.mu.nu/archives/

 HYPERLINK "http://ramblingrhodes.mu.nu/archives/WashingMachine.jpg" 
WashingMachine.jpg
http://www.1377731.com/museum/enerad1.

 HYPERLINK "http://www.1377731.com/museum/enerad1.gif" 
gif
http://www.citizensforsamburwell.com/205147.

 HYPERLINK "http://www.citizensforsamburwell.com/205147.jpg" 
jpg
https://lh6.googleusercontent.com/-8PkGLVEjmuY/

 HYPERLINK "https://lh6.googleusercontent.com/-8PkGLVEjmuY/TzHVZN-ccmI/AAAAAAABDFQ/AWccMCaeEgM/s640/Untitled-8.jpg" 
TzHVZN-ccmI

 HYPERLINK "https://lh6.googleusercontent.com/-8PkGLVEjmuY/TzHVZN-ccmI/AAAAAAABDFQ/AWccMCaeEgM/s640/Untitled-8.jpg" 
/AAAAAAABDFQ/

 HYPERLINK "https://lh6.googleusercontent.com/-8PkGLVEjmuY/TzHVZN-ccmI/AAAAAAABDFQ/AWccMCaeEgM/s640/Untitled-8.jpg" 
AWccMCaeEgM

 HYPERLINK "https://lh6.googleusercontent.com/-8PkGLVEjmuY/TzHVZN-ccmI/AAAAAAABDFQ/AWccMCaeEgM/s640/Untitled-8.jpg" 
/s640/Untitled-8.jpg
http://localhost:8888/moodle26/course/view.php?id=6 - section-1-class Moodle- the wiki is located here as well as the teacher’s digital story so that students can reference it. 
http://rubistar.4teachers.org/index.php?screen=NewRubric
-used to create assessment rubrics 

	Lesson

	Day 1:

· The lesson will begin with students being asked -What would you buy if you could buy any item in the entire world? How did you first hear/ learn about this item? How would you pay for this item? (5 minutes)

· The students will then be shown a digital story created by the teacher (that will also double as an example of a digital story and a model for their work) (5 minutes)

· The students then will be paired up in groups of two and asked to examine primary documents (advertisements for products during the 1920s). They will be given an advertisement along with a single question sheet for both partners (so they work cooperatively). (10 minutes)

· After the pair activity students will be asked how they would tell about the products they were given from the perspective of a 1920s consumer. They will then be asked to write create a digital story about how the product was used, who were the main consumers, how they were purchased, etc.(20 minutes). 

· Students will be asked to submit their digital stories at this time, finished or not to the class wiki. For homework students will be asked to watch two other group’s digital stores and give constructive feedback. The students will also have a chance to ask any questions they have so far. (3 minutes)

Day 2:

· The students will enter the classroom and will have another opportunity to ask any questions concerning the 1920s or the projects (4 minutes)

· Students will be given time to edit and finish their digital stories using Microsoft PowerPoint (23 minutes).

· Students will submit their final s digital stories to the teacher via email. (3 minutes)
· Students will then be asked to submit their digital stories in the class wiki to allow their classmates to watch their stories to gain perspectives for their writing assignments.(3 minutes)

· Students will be asked to fill out an exit ticket about their learning during the lesson and project (5 minutes)

· The homework assignment will then be explained  (5 minutes) For homework students will be asked to take their knowledge of history and the 1920s to write three paragraphs explaining the 1920s in America. They will need to formally argue what they believe was the most significant consumer product of the 1920s. They will need to support their answers using historical evidence. 



	Assessment of Students

	The students will be assed in numerous ways during this lesson. Students will be assed on their digital stories, collaboration in wiki and their written homework assignment. The rubrics for this lesson is as follows: 
Position Paper-homework assignment: 
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Digital Story and Wiki Collaboration Rubric
Evaluation of Students and Lesson 

	I think this was a successful lesson. I would however, in the future like to tweak it a bit. I would definitely make the topic for the digital stories broader. I think giving students an opportunity to choose a topic within the same chapter or topic. This is just a personal preference, though. I just found the project to get repetitive after a while and would like to see different perspectives,that allow students to get a little more creative. As far as adapting the lesson because of student performance, I do not think it is necessary. Ninety-two percent of students received a “B” or higher average for the lesson which included the digital story, collaboration and homework assignment. 
(Evaluate)

	Low Tech Modification

	If I had to adapt this lesson if technology would fail, I would be able to. I would orally tell my digital story with the use of printed or drawn pictures. I would have the students create stories where they write down the story and draw images on paper. Instead of the wiki two partner groups would be paired and they would take turns presenting their rough drafts to each other. The day the assignment was due the partners would come up as they finished and present the story orally with the images they created to the teacher. 

	Please delete the descriptions and insert your material, and leave the bold titles. 

Make sure you upload all artifacts used in your lesson (selection checklists) and samples of what you expect students to produce.


