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Across Five Aprils Unit Plan
This is an extensive interdisciplinary unit that I designed for Standard English 7.  It includes activities that touch upon SOLs 7.1, 7.3, 7.4, 7.5, 7.6, and 7.8.  It also hadstechnology and research components.  I consider this the best piece of evidence of my instructional planning, so please, check it out!
This War Is a Beast With Long Claws:  

Exploring Across Five Aprils

Irene Hunt’s

Across Five Aprils
An Integrated Unit for English 7

5 weeks
Meghan Whitehead
“There will be much criticism, but if I err it will be on the side of mercy.”
Abraham Lincoln to Jethro Creighton 
“I hate newspapermen.  They come into camp and pick up their camp rumors and print them as facts.  I regard them as spies, which, in truth, they are.  If I killed them all there would be news from Hell before breakfast.”   
General William Tecumseh Sherman

“It is good that war is so terrible—lest we should grow too fond of it.”  

Robert E. Lee
“This war is a beast with long claws.”

Matt Creighton 
Overview


The following is a five-week unit designed for Standard English 7 students.  It is to commence in March, 2007.  The featured novel in this unit is Irene Hunt’s Across Five Aprils.  It is a young adult book that follows the life of Illinois farm boy, Jethro Creighton, and his family as they struggle on the home front during the Civil War.  This is the only full-length novel that these students will read all year, so the unit is focused, in part, on helping students to develop the reading and writing skills that are necessary for them to engage with the text.  These skills include keeping reader response journals, practice at think-alouds, questioning the text using the Active Readings Skills prompts, and summarizing what they have read.  This unit is also concerned with providing students with the historical context that is necessary to fully understand the text. 


Obviously, this novel lends itself well to an interdisciplinary approach.  Across Five Aprils is steeped in detail about the Civil War.  The novel, in itself, does an excellent job of over-viewing the major military, as well as social and political battles of the Civil War period.  With this in mind, I strove to design a unit that would mesh history and English—that would address the literary elements of the novel as well as immerse students in the culture and controversy of that era. 


I viewed this unit as an opportunity to enrich students, to engage them in activities and ways of reading that would get them personally involved in the text and which would help bring the abstract period of the Civil War to life.  Of course, to accomplish this, I could not rely upon the text alone.  Therefore, I sought to incorporate into my lessons a few of the plethora of resources that exist pertaining to the Civil War.  These resources include everything from Matthew Brady’s graphic photographs of Civil War battlefields, video clips from the Ken Burns series The Civil War, audio clips of Civil War songs, internet databases like Valley of the Shadow, and some of my own collection of Civil War artifacts.

No study of a Civil War era novel would be complete without some exploration of primary documents from the period.  With this in mind, I selected a few letters from soldiers, political cartoons, a copy of Lincoln’s letter to Lydia Bixby, and an article from a period newspaper to which I ask students to respond.   I want students to have a chance to explore these documents and compare them to similar (although fictional) documents that are featured in the novel.  I also want to introduce students to poetry from the period, so I have peppered the unit with works from Walt Whitman and other writers. 

Hunt’s novel places particularly heavy emphasis on the power of the newspaper media during the 1860’s.  I thought that this warranted some comparison to the influence of the news media in our time.  Like Jethro, students of the contemporary era are growing up during a time of war.  Examination of today’s newspapers in comparison with those that Jethro was reading in the 1860’s will allow my students to further explore the concept of news-writing across the centuries.  


Vocabulary development is ongoing throughout the unit (through a technique that I call “Word Detectives”).  Every week, each student is assigned one of the designated vocabulary words to “investigate.”  He/she will be responsible for mastery of this word, and students will be called upon at random to teach their words to the class.  The week’s words will be featured on the “Word Detectives” bulletin board, and students will be responsible for learning them independently.


For their final project, students will be putting a modern twist on Across Five Aprils by scripting an episode for their reality TV series called, “House of Creightons.”  In groups of up to four people, students will chose a scene from Across Five Aprils (from a prewritten list of possibilities) that they would like to dramatize for their TV episode.  The episode will feature individual character commentaries as well as scripted scenes (the incident at Gardiner’s general store, Jethro’s conversation with Shad about Lincoln, the family argument over slavery, etc.)  Keeping in mind the techniques they observed in the Ken Burns Civil War series, students will be responsible for choosing appropriate period music and props to incorporate into their five minute scene.   The episode will be filmed on the final two days of the unit and will be reviewed and critiqued by the entire class for authenticity and creativity.
Unit Objectives

This unit addresses the following Grade 7 English SOLs:
7.1 The student will give and seek information in conversations, in group discussions, and in presentations.

Over the course of this unit, students will work frequently in cooperative groups 
to discuss their ideas about the text.  For their culminating project, students will 
work in groups to script their “House of Creightons” episode, in which they 
depict important moments from Across Five Aprils.  Additionally, students will: 
· Teach each other new vocabulary words via Word Detective presentations
· Engage in group station discussions
· Work in groups to explore particular scenes in the novel
7.3  The student will describe persuasive messages in nonprint media, including television, radio, and video.


A discussion of contemporary media forms versus those present during the 1860’s will be included in this unit.
By the end of the unit students will:

· Identify critical differences between contemporary and Civil War news mediums

· Be able to discuss the similar persuasive techniques of representing war used by media in both eras

7.4  The student will read to determine the meanings and pronunciations of unfamiliar words and phrases.


Across Five Aprils is full of place names with which the students will not be familiar.  They will need to sound these out and discuss why these places are important.  The novel is also rich in the names and nicknames of Civil War generals and politicians (Honest Abe, Unconditional Surrender Grant). Students will discuss the connotations of these nicknames.
       At the end of the unit, the students will be able to:

· Recognize and describe the importance of specific geographic locations (battlefields) in the Civil War

· Identify connotations associated with Civil War figures and places
· Navigate their way through the dialect used by the Creighton family
7.5 The student will read and demonstrate comprehension of a variety of fiction, narrative nonfiction, and poetry.


Inherent to the study of any piece of literature is some discussion on the basics of setting, character development, plot structure, theme, and conflict.  Across Five Aprils is a novel primarily about conflict: Man vs. man, man vs. fate, man vs. nature, man vs. society, and man vs. self scenarios abound in this text.  Students will engage in various activities, including the dramatization of particular scenes, to explore these conflicts.  They will also discuss the significance of the Illinois setting to the novel’s plot.


Through response journals, group work, and individual study, students will engage with the characters on a personal level.  Additionally, students will be exposed to various forms of narrative non-fiction and poetry through reading primary documents from Civil War soldiers and families on the home front, as well as journals and poetry written by some major authors of the day, such as Walt Whitman.
By the end of this unit, students will:

· Map the primary traits and developments of the major characters using the provided graphic organizers

· Maintain a journal that takes the form of brief letters addressed to characters of interest that include questions, advise, and general reaction to that character’s dilemmas.

· Chart the major conflicts in the novel
· Respond to poetry and primary documents from the Civil War era (Sullivan Ballou’s letter, Lincoln’s letter to Lydia Bixby, etc.)
7.6 The student will read and demonstrate comprehension of a variety of informational texts.


Ultimately, students will extend their knowledge of the Civil War through reading a variety of informational texts and viewing various informational websites.  For their final project, they will have to consult informational texts and resources to enhance their 1860’s reality TV episodes.

By the end of this unit, students will:

· Acquaint themselves with appropriate online databases and websites.  
· Practice summarizing and organizing the information that they gather with graphic organizers.
7.8   The student will develop narrative, expository, and persuasive writing.
Throughout the unit, students will engage in a variety of writing activities.  

By the end of the unit, students will:

· Keep a Reader Response journal

· Compose letters to characters

· Respond to daily writing prompts

· Design a book jacket 

· Analyze and respond to primary documents

· Draft a reality TV script 
Other SOL’s may be touched upon in this unit, but these are the SOL’s upon which I based my material most heavily.

Materials
Teacher Resources:
“Book Rags Book Notes on Across Five Aprils.”  31 October 2006.  <http://www.bookrags.com/notes/afa/>
Burns, Ken.  “The Civil War.”  PBS, 1990.

       Burns, Kenneth, and Ward, Jeffrey C.  The Civil War.  New York: Knopf, 1990.

       Petrovich, Janice and Witt, Sandra.  Across Five Aprils Study Guide.  New York:  
   
    Learning Links Inc., 1990.
Whitman, Walt.  Leaves of Grass.  Philadelphia: David McKay, 1900.
(Materials from MaryBeth Wing, 8th grade English teacher, Lynnfield Middle School, MA.)
       (Civil war bullets, garments, letters, other memorabilia (Gettysburg National         
 
Military Park))

Soundtrack to PBS series The Civil War.

My class website at msmeg.wikispaces.com
       Student Resources:

Hunt, Irene.  Across Five Aprils.  New York:  Berkley Books, 1964.

Civil War song and poetry (Experience) packet (composed by me from various sources)

Students will also be using some of the electronic resources listed on the following page.

msmeg.wikispaces.com

Technology
http://www.pbs.org/civilwar/classroom
This is the website that compliments the PBS video series “The Civil War.”  It includes excellent classroom resources including photography, lesson ideas, an annotated list of relevant websites, a selected bibliography section, and a link to the Library of Congress Civil War sites.

http://valley.vcdh.virginia.edu
This is a gigantic database which focuses on two different communities (a northern one and a southern one) in the Civil War.  It includes official demographics records, links to primary sources like soldiers’ letters and diaries, a vast Civil War newspaper archive, images, and a ton more.  This would be a great site to which to direct students if they are curious about nearly anything related to the Civil War time period---but it would be particularly useful to them as they put together their creative research projects.
http://www.us-civilwar.com
This is a giant website with many interesting resources that students in particular might find useful.  On this site, one can access audio clips of Civil War songs, look up recipes and descriptions of what people ate during that period, access a comprehensive civil war timeline (very useful), and even enter a Civil War chat room.  This is an ideal site for students who have very specific research topics.

http://www.historyplace.com/civilwar
Another detailed timeline of the Civil War with links to primary documents, photos, and biographies of major historical figures.  A simple resource to which to direct students or to visit in class to clarify chronology of the war.

       http://www.sullivanballou.info/
This site is dedicated to Sullivan Ballou, the Union soldier whose final letter to his                wife was featured on the PBS series The Civil War.  It provides an interesting look into the life of this man, and I think this website would help the students to understand more acutely the tragedy of his death—and thereby better understand the concept of a soldier’s death as it is featured in Hunt’s novel.
       http://www.civilwarpoetry.org
This site contains an archive of hundreds of Civil War era poems and songs.  I will           use this site, among others, in making a poetry packet for the students to refer to.  

        http://dig.lib.niu.edu/civilwar
This is a website that focuses on Illinois during the Civil War (Jethro Creighton’s home state).  It includes letters, primary documents, and video and audio clips.  This site is a great resource to use in orienting students to the setting of Hunt’s novel.
http://www.sonofthesouth.net/leefoundation/civil-war/1861/september/war-cartoons.htm
Compilation of Civil War cartoons from Harper’s Weekly.  Great for visual prompts and journal writes.

http://www.civilwarphotos.net
Over 1,000 photos from the Civil War including battlefields, wounded, generals, and political figures.  Excellent for student research.
http://www.harpweek.com
The complete Harper’s Weekly archives, loaded with articles on the Civil War.
Content Outline
Week One
1.) Preparing to Read the Novel  [SOLs 7.1 & 7.4]
a.) KWL on Civil War

b.) Film clip from Ken Burns’ The Civil War
c.) Assign vocabulary
(ASSIGNMENT:  WORD DETECTIVES)

2.) Preparing to Read  [SOLs 7.1, 7.4, 7.6, 7.8]
a.) Word Detectives (Vocab.)

b.) How to keep a Reader Response Journal

c.) ARS questions distribution

(ASSIGNMENT:  READ PLOT SYNOPSIS AND CIVIL WAR SUMMARY—WRITE DOWN QUESTIONS AND COMMENTS THAT YOU HAVE)

3.) Entering the Text  [SOLs 7.1, 7.5, 7.6]
a.) Discussion of questions about plot synopsis reading
b.) Civil War map review:  So what about Illinois?

c.) Confederates and Yankees activity


(ASSIGNMENT:  READ pp. 7-19—JOURNAL FREEWRITE ON A PASSAGE THAT INTERESTS YOU)
4.) Characters  [SOLs 7.1, 7.4, 7.5]
a.) Warm up:  Convert dialectic sentences from AFA into “your” English.  Discuss dialect.

b.) Character attribute webs distributed

c.) Class discussion:  What do we know about Jethro Creighton and his family thus far?

(ASSIGNMENT:  FINISH CHAPTER 1; FILL IN CHARACTER ATTRIBUTE WEB,  STUDY VOCAB.)

5.) Slavery and Industrialism: Equal Evils?  [SOLs 7.1, 7.4, 7.5]
a.) Vocab. quiz 1

b.) Think-Aloud activity by teacher:  Chapter 2

c.) Venn Diagram activity:  Industrialism v. Slavery

(ASSIGNMENT:  FINISH CHAPTER 2 & 3; COMPLETE VENN DIAGRAM.  WORD DETECTIVES)
Week Two
6.) Familial Conflict  [SOLs 7.1, 7.6, 7.8]
a.) Word Detectives

b.) Writing Prompt:  Write about a time when you and your family were divided on an issue

c.) Review types of conflict.

d.) Introduce “House of Creighton’s Project”

(ASSIGNMENT:  READ pp. 47-56:  FILL IN CONFLICTS GRAPHIC ORGANIZER)

7.) Abraham Lincoln [SOLs 7.1, 7.3, 7.5, 7.6, 7.8]
a.) Prompt:  “I laugh because I must not cry.”  Abraham Lincoln

b.) Mini-lesson:  “Honest Abe and the Civil War”—Pictorial history via PowerPoint
c.) Silent Sustained Reading:  Finish Chapter 4:  How do you feel about Abraham Lincoln?

(ASSIGNMENT:  READ pp. 65-78; ANSWER STUDY QUESTIONS IN JOURNAL)

8.) Newspapers and Printed Media  [SOLs 7.1, 7.3, 7.5, 7.6, 7.8]

a.)  Prompt:  Sherman’s quote, “I hate newspapermen.


b.)   The Power of the Press!  What faith did the Illinois people put 


in newspapers?  Was this dangerous? What flaws did 


newspapers have then and now?

c.)  View and discuss Harper’s Weekly newspaper page
(ASSIGNMENT:  FINISH CHAPTER 5:  WRITE A 2-3 
PARAGRAPH RESPONSE IN JOURNAL ON THE 
SIGNIFICANCE OF DAVE 
BURDOW’S ACT)
9.)   Cartoons and Photography  [SOLs 7.1, 7.3, 7.5, 7.8]
a.) Prompt: (Matt Brady’s photo)  You are a reporter:  Describe 
the battle that took place here.
b.) Mini-Lesson:  The novelty of photography in the 1860’s

c.) Group Activity:  Discuss the cartoons in the Experience packet.  Compose a Venn Diagram comparing contemporary war cartoons to Civil War cartoons.
(ASSIGNMENT:  READ CHAPTER 6; STUDY VOCAB.)

10.) Letters  [SOLs 7.1, 7.4, 7.5, 7.8]
a. Vocab. quiz

b. Think-Pair-Share:   “A letter is a close thing.” p. 101

c. Listen and follow along to Sullivan Ballou’s letter.

d. Respond to the letter:  What did you feel?  What ideas does Ballou bring up?

(ASSIGNMENT:  Finish response to Ballou letter 3-4 paragraphs.  TO BE HANDED IN.  WORD DETECTIVES.)

Week Three
11.) “This War is a Beast with long claws” –Illustrated metaphor  [SOLs 7.1, 7.5, 7.8]
a. Word Detectives

b. Catch-up:  What has happened so far?

c. “This War is a beast with long claws.”  Discuss.

d. Students illustrate the metaphor using supplied materials.

(ASSIGNMENT:  READ CHAPTER 7:  BRING IN MATERIALS TO FINISH ILLUSTRATED METAPHORS)

12.) “This War is a beast with long claws” –continued.  [SOLs 7.1, 7.5, 7.8]
a. Prompt:  “It is good that war is so horrible—lest we grow too 



fond of it.”—Robert E. Lee.

b. Finish illustrated metaphors

c. Group meetings for “House of Creightons”

(READ CHAPTER 8: JOURNAL FREE WRITE ON PASSAGE OF CHOICE)
13.) Civil War Immersion:  Songs  [SOLs 7.1, 7.3, 7.4, 7.5, 7.8]
a. Prompt:  Write the lyrics to your favorite song.  Why does it 


inspire you?  What values does your song reflect?

b. Listening Activity:  “When This Cruel War is Over”




“Battle Hymn of the Republic”




“The Bonnie Blue Flag”




“Jacob’s Ladder”

c. What was the purpose of these songs?  Which one did you like 
the best?

(ASSIGNMENT:  Visit some of the “helpful websites” from the list you were provided.  Find at least one Civil War era sound clip that you would like to use in your “House of Creightons” scene.

14.) Civil War Immersion:  Poetry  [SOLs 7.1, 7.5, 7.8]
a. Class read aloud:  “Come up from the fields, father” by Walt 


Whitman

b. Analysis as a class

c. In pairs, read “The Blue and The Grey” and highlight important words
(ASSIGNMENT:  READ pp. 128-138:  STUDY VOCAB.)
15.) Moral Dilemma  [SOLs 7.1, 7.4, 7.5, 7.8]
a. Vocab.  quiz

b. What problems does Jethro face in this chapter?

c. Write a letter to Jethro, telling him what you would do in his situation.  Consider the consequences of your decision!

(ASSIGNMENT:  FINISH CHAPTER 9;  WHAT DOES LINCOLN MEAN BY, “IF I ERR, THAN IT IS ON THE SIDE OF MERCY?)

Week Four

16.) Desertion  [SOLs 7.1, 7.4, 7.5, 7.8]
a. Word Detectives

b. Groups read Lincoln’s “Letter to Lydia Bixby”

c. Discuss:  How does Lincoln’s letter to Jethro compare to that of the one he wrote to Lydia Bixby?  How do you feel about Lincoln now?

(ASSIGNMENT:  READ CHAPTER 10)

17.) The Civil War Wounded  [SOLs 7.1, 7.5, 7.6, 7.8]
a. Respond to the photograph of the Civil War survivor

b. PowerPoint presentation on Civil War wounded

c. Discussion:  Imagining Shad’s experience

d. Ticket Out:  Write three things you learned from the lesson.

(ASSIGNMENT:  READ CHAPTER 11:  WRITE 3 DISCUSSION QUESTIONS)

18.) Circle Discussion  [SOLs 7.1, 7.5]
a. Arrange desks into large semi-circle

b. Discuss student questions about the text

c. This is a day for catch-up and clarification


(ASSIGNMENT:  READ CHAPTER 12)

19.) The Death of Lincoln  [SOLs 7.5, 7.8]
a. Prompt:  Why do you think the death of Lincoln had such a 
huge impact on the people of Illinois, specifically the 
Creightons?  
b. Update KWL’s

c. Mini-Lesson:  How to Design a Book Cover
(ASSIGNMENT: DESIGN A ROUGH COPY OF YOUR BOOK JACKET, FOLLOWING THE GUIDELINES ON THE HANDOUT.  STUDY VOCAB.)

20.) Writing Workshop:  Reviewing AFA  [SOLs 7.1, 7.4, 7.5, 7.8, 7.9]
a. Vocab. quiz

b.) Students pair up to read and critique each other’s book jacket designs and reviews using the editing checklist.  
 (ASSIGNMENT:  FINAL DRAFT OF AFA BOOK JACKET)

Week Five
21.) What if there had been reality TV in 1863?  [SOLs 7.1, 7.3, 7.5]
a. Brainstorm elements of reality TV:  What makes it so appealing?

b. Generate list of popular reality TV shows

c. What would reality TV have been like in 1863??

d. Meet in groups to assign roles

22.) Reality TV production stations  [SOLs 7.1, 7.5, 7.8]
a. Students rotate though 3 station workshops:
i. Character confessionals: Getting inside the character’s  head

ii. “Keeping it real”  Writing dialogue that’s believable

iii. Music and effects:  Why they’re important

 (ASSIGNMENT:  PREPARE JOURNALS FOR COLLECTION)

23.)  House of Creightons:  Workshop day!  [SOLs 7.1, 7.5, 7.8]

(ASSIGNMENT:  BRING PROPS!)

24.) House of Creightons:  Rehearsal and Finishing Day  [SOLs 7.1, 7.5]
· Preliminary filming for those who are ready

(ASSIGNMENT:  REFLECTIONS ON THE PROCESS)
25.) House of Creightons:  Filming!  [SOLs 7.1, 7.5]
· Write self-evaluations on group work
VOCABULARY
Week 1:    

1. lurk                  
2. anxiety  

3. somber            
4. interminable
5. assailant          
6. Confederate
7. Abolitionists   
8. emancipation

9. irreparable     
10. secession

Week 2:

1. appalling        
2. gumption

3. astute             
 4. stoic

5. caustic           
 6. dissipated

7. bigot              
 8. arson

9. deceive          
 10. indifference

Week 3:

1. anguish             
2. inept

3. futile                 
4. shunned

5. mockingly        
6. fortify

7. strategy            
8. speculative

9. presumptive     
10. retraction

Week 4:

1. hoard

2. tenacity

3. plundered

4. spiritual

5. gaunt

6. aloof

7. desolate

8. hedge

9. tumult

10. envy
HOUSE OF CREIGHTONS
Reality TV on Across Five Aprils


In recent years, reality TV series have become overwhelmingly popular.  Shows like The Real World,  House of Carters, Frontier House, and Girls Next Door are just a few of  many shows that dominate TV listings.  For your final project, the class will be creating its own reality TV series based on the novel Across Five Aprils.  Each group will be scripting and performing a scene in a class-produced episode of its new hit series, House of Creightons.
REQUIREMENTS:

1.) Your group must choose a scene from the list provided.

2.) Your group must draft a 5-minute script of the scene (1 page = 2 min.)

3.) Your group must select appropriate background music for its scene (you might visit some of the suggested websites to search for period music clips)  At least one Civil War period resource is required.
4.) Your script must include 2 “character confession” sessions, in which single characters talk to the camera about their feelings on what happened in the scene.  YOU MUST FEATURE TWO DIFFERENT CHARACTERS.

5.) You must come up with a title for your scene.
6.) Scenes should be rehearsed and ready to by filmed by _____________.
The Responsibility:

1.) Everyone in the group must participate in this project, meaning that everyone: 
· does some acting 

· contributes to the script-writing

· makes, finds, or brings in a prop or other enhancing tool

2.) Each person will be filling out an evaluation sheet on the effort of their team members.

IMPORTANT!
1.) Your scene should be kept as close to the text as possible.  If you add in dialogue, it must be realistic and within the context of the novel
2.) Props, music, or other aides should be historically accurate:  (i.e. don’t be playing Britney Spears music in the background!!)

3.)   Your scene—especially your character confessions—should accurately reflect what the character is thinking and experiencing in the scene.  Refer back to your character attribute webs for appropriate behaviors.
4.) REMEMBER:  We will be filming and viewing your scene as a class.  This is a great opportunity to bring the text alive!  Use your acting skills!!

The text is your best resource for this project!  USE IT!

***Please review the attached rubric before planning your scene***
Assessment and Evaluation Strategies

The major assessment in this unit is that of the final project, in which students demonstrate their understanding of conflict, character dynamics, and the time period through a modern medium (film: reality TV format).  To assess this final project, I have composed a rubric which the students will be provided upon the assignment of the project.   Their filmed scenes will be assessed on authenticity, creativity, and faithfulness to the novel.  Students will be completing a self evaluation on their participation in this project.

There will be four weekly vocabulary quizzes administered throughout this unit.  These quizzes are twenty points each, and they assess the students’ knowledge of the weekly vocabulary (which they are responsible for teaching each other through the Word Detectives format).   The illustrated metaphor will count as a quiz grade (20 pts.) and serves as an opportunity for students to share their interpretations through a non-text medium.  The student book jacket review on Across Five Aprils, which involves creative design, as well as summary and opinion writing, is worth 50 pts.

Although I will be reading and responding to student journals to gain some idea of their understanding of the text, I will not be assigning formal grades on journal entries.  Rather, upon the culmination of the unit, students who have thoroughly completed all entries will automatically receive one hundred points (weighted as a test score), while deductions will be taken against students’ scores who have not kept up with their journal assignments or have shown poor effort.  The journals serve more as a tool for me to understand how students are engaging with the text and the material introduced in class.


There is no formal “book test” per se in this unit.  The emphasis is placed, instead, upon on-going writing activities (the journals) and the final creative project.  The final project is a cumulative assessment.  It asks students to make use of the skills they have acquired as readers, viewers, and analysts of historical fiction and primary documents.  They will be making use of period media in their presentations, and they will demonstrate their understanding of literary elements by becoming (literally) the characters and enacting key scenes.

I am asking a lot of students in this unit.  They are required to read and write outside of class almost every day.  They are also expected to be active cooperative learners and help each other to understand the material (especially vocabulary).


The points system for this unit is as follows:


Journal




100 pts.


Vocabulary Quiz 1


20 pts.


Vocabulary Quiz 2


20 pts.


Vocabulary Quiz 3


20 pts.


Vocabulary Quiz 4


20 pts.


Illustrated Metaphor


20 pts.


Book Jacket Review


50 pts.


Final Project



100 pts. 


TOTAL:



350 pts.
The Role of Writing

Students will be writing extensively both in and outside of class during this unit.  The daily journal prompts will require students to write informally in a variety of formats (questions, letters, stream-of-consciousness, emotional response, reviews, lists, etc.)  The longer journal entries will be more involved pieces of writing, but there will be little focus on grammar or mechanics in this particular activity.  The emphasis is on writing-to-learn and writing-to-engage.   The student journals will serve as a kind of writing portfolio to chronicle their progress in working with the text and exploring their own voice.


The book jacket design and review on Across Five Aprils will involve slightly more formal writing, although it will be presented in a creative format.  Students will be involved in peer editing on this particular piece of work.  The assignment is meant to get students reflecting on their experience with the novel, and it challenges them to write a concise summary.

For their final project, students will be collectively involved in drafting a script based upon their assigned scene from the novel.  This requires some creative, dramatic, and expository writing.  The goal is for students to pick out the most important parts of a scene to convert to script.  This experience will introduce them to the television-writing process, in general, and show them how the inclusion or exclusion of specific lines or actions can drastically affect the tone, mood, or message of the scene.       
The Role of Technology

Technology figures prominently in this unit.  LCD image prompts, web-based sound, picture and video archives, and Civil War web resources play a critical role in “bringing this unit to life.”   My personal webspace, msmeg.wikispaces.com, will serve as an additional resource where students may access electronic copies of their assignments, as well as lists of helpful resources related to Across Five Aprils and the Civil War.

Perhaps the biggest contribution technology makes to my unit is the ability it gives me to film and create the “House of Creightons” episode.  With video-editing software like Microsoft Moviemaker, I will be able to produce a fairly authentic-looking reality TV episode (with the help of some of my technologically advanced students!)  The fact that we will be able to enhance our episode with music clips and then review is as a whole class on the widescreen makes the project more exciting and meaningful to the students.  It also allows for everyone to analyze and reflect upon the final product, and the product is reproducible!  

In short, technology makes this unit neater in form and a lot more interesting for students who have grown up in an age of images and electronic technology.

Multidisciplinary Approaches

History, Civics, and English serve as lenses through which my students will be exploring the text.  I believe the application of theses different subjects is evident when one reviews my content outline and lesson plans.  Without some introduction to Civil War history and the politics of the 1860’s, students will gain little from reading Across Five Aprils.    But at the same time, the literary approach of Across Five Aprils humanizes this historic period and the conflicts that raged at this time.    Meanwhile, Art and Science also play a small role in this unit:  Art, in relation to class discussions of political cartoons and photography; and Science, in relation to my lesson on Civil War medicine and the wounded.  


This unit would be greatly enhanced if it were to be part of a greater interdisciplinary unit on the Civil War, co-taught by a social studies teacher and an English teacher.  I feel that more time is required to fully explore both the literary elements and the historical background of this novel.  The distribution of these topics between two subject areas would allow for this.  For the purpose of this unit, I tried to find a balance between the History and English perspectives, with obvious bias toward the English perspective.  
Reflections on Planning

Developing this unit was a massive project.  Perhaps I made it more massive than it had to be because I wanted to include all of the resources I had on the Civil War.  The fact is, I ended up entirely revamping my content outline five times, and each time, my goal was to simplify, simplify, simplify.  I knew when I started this unit that I had a tendency to over-plan, but I was truly astonished by how much I had tried to pack into each lesson every time I read over my content outline.  It is likely that I still have ten weeks worth of work crammed into five weeks, but at least this product is a much simplified version of my original.  


Throughout the planning process, but especially at the beginning, I felt very overwhelmed by the amount of resources I was working with and the amount of paper handouts I was managing to generate.  Writing the content outline was, by far, the most difficult part of the unit-planning process because I had such a huge vision, and breaking it down into smaller parts was excruciating.  I have always been a very organized person, and I believe that organization is essential to being a successful teacher.  However, I found myself struggling to organize this unit in a way that would be comprehensible to the students, not just to me.  This included timing my distribution of handouts and reading and writing assignments, and balancing of my History versus English-oriented activities.


Our work in Methods class kept reminding me that I had to create layering in my lessons.  It also helped me to understand that I needed to get students thinking for themselves as opposed to guessing what was in the teacher’s head.  My idea for the final project actually stemmed from the Methods lesson that dealt with dramatization of texts and student performance.  Yet another important thing that I took away from Methods was the idea that students should be writing every day.  With this in mind, I created a number of warm-up activities (or anticipatory sets) that involved students in informal writing.  I also centered homework and in-class assignments heavily upon students writing in their response journals.  I am happy that my unit allows for both individual and collaborative writing, as well as creative, expository, and informational writing.  I was adamant about not grading student journals because I wanted students to view their journals as a kind of safe-haven, where they are free to express themselves however they please, provided that they do it frequently!


Because my cooperating teacher, Ms. Buford, has never taught this text before, she could not offer much advice on the specifics of what I should include in my lesson.  This was both a draw-back and a blessing because it forced me to design the unit completely on my own, drawing on my own knowledge of the Civil War period and incorporating my own content.  Yet, it did set me up to go a little wild with resources, which is what caused me to have to “revamp” this unit so many times.


The most valuable lessons I have learned through planning this unit are lessons that I sort of already learned but ended up relearning through this process.  These lessons are:  Keep it simple; Keep it organized; and, Always ask yourself, “What is the point of this activity?”  I wanted this unit to be an immersion experience, but by trying to walk the line between History and English, I ended up generating a lot more work for myself in terms of composing handouts, researching appropriate materials, and finding ways to make complex topics more comprehendible for my students.  

One thing that disturbs me about Across Five Aprils is that there are no multicultural issues in this book.  Because my class is composed of students from many diverse backgrounds, I worried about this, and, to be honest, I questioned the “appropriateness” of this text.  In order to make this text accessible to all of my students, I focused on the universal human elements of the novel like conflict, family struggle, and the hardship of wartime.  I would have loved to spend more time exploring the slavery vs. industrialism section of this novel, but there simply wasn’t time—and, after all, I’m not teaching a History course.  Still, remembering the chapter in our English case studies book on the importance of multicultural literature caused me to feel vague rumblings of uneasiness as I composed this unit.


Nevertheless, I am pleased with what I did manage to create here.  No doubt, this unit will be subject to extensive revision after I try out the first couple of lessons on my seventh graders.  But for now, I believe that this unit reflects the huge amount of work and consideration I put into planning it, so I hope it makes a good impression!

***A note on differentiation***

Differentiation regarding content, process, product and instruction will be determined weekly in collaboration with the Special Education teacher who supervises approximately 20 of my students with IEPs and 504 plans.
Lesson Plan for Across Five Aprils: Student Learning Plan

Here is a lesson plan from my Across Five Aprils unit.  It involves a hands-on, manipulative summary activity.  If you would like to see what my university observer had to say about this lesson, please click here.

	Title:     Getting Back to AFA

 
	Content Area/s:

               English 7

	Grade Level: 
               7
	Time Frame:  

                    45
	Date:

       Tuesday, April 10, 2007

	SOLs:  
7.1:  The student will give information in conversations, in group discussions, and in oral presentations

7.4:  The student will read to determine the meanings and pronunciations of unfamiliar words and phrases.

7.5:  The student will read and demonstrate comprehension of a variety of fiction, narrative nonfiction, and poetry

	Lesson Objectives:

1.)  Students will re-familiarize themselves with week 3 vocab. through a group challenge.

2.)  Students will review and summarize AFA through a hands-on manipulative activity.

3.)  Students will finish read/listen to the end of Ch. nine. 
	Resources (Texts & Technology):

AFA book on CD

Manipulative Activity

Glue & construction paper



	Content:

Group Vocabulary Review Activity

Group Novel review/summarizing activity

Individual Listening/reading activity w/ comprehension notes



	


	Procedures:

Notes and Reminders:  I will re-announce that the test on AFA will be April 20th.  I will hold an extra-help session on Wednesday.  I will also be available at lunches.  For those who have gone ahead and finished the book, I have extra credit activities—please see me. Vocab. quiz tomorrow!! (5 min.)
Warm-up activity & vocab. review:  In groups, students will try to find all ten of the week 3 vocabulary words used in context in the book.  The group who finds the most the fastest wins.  (7 min.)

Summarizing Activity:  Each group will receive an envelope with 23 events from the book typed on strips.  Group members will work to put them in order and glue them on their construction paper first.  Groups that get the order completely correct receive a 100% quiz grade.  (15-20 min.)

Listening/Reading Activity:  Students will read to the end of chapter 9 while following listening to the tape.  They will takes notes in their summary packets in preparation for the test.  I will facilitate with comprehension questions (10 min.)
HOMEWORK: Read Chapter 10; Study for the vocabulary quiz.


	Assessment/s:

The AFA summary/ plot order activity.
	Extension Activities/ 

Interdisciplinary Links:

I have compiled a list of activities for those students who have read ahead in the book—these are interdisciplinary activities that are meant to get more advanced students teaching their classmates.

	
	Differentiation Strategies/Activities:



	Reflection/Recommendations for Future Use:




Children’s Narrative Unit Plan

This is a second unit that I planned for my Standard English 7 students.  It is a two-week unit in which students must write a children's narrative based upon examples of children's narratives that they read in class.

[image: image1.wmf]
Talking Pages

Creating a Vibrant Children’s Narrative
A Two-Week Unit for English 7
May 2007
Meghan Whitehead

Introduction

The children’s narrative unit is a two week unit that is scheduled to take place during my last two weeks of student-teaching.  The unit is intended for Standard English 7 students, and it is interdisciplinary, requiring students to combine words with original artwork to produce an appealing children’s story.  At the culmination of the unit, the completed children’s narratives will be tested in front of the audience for which they are intended; my seventh graders will share their creations with elementary school children (date and setting is yet to be determined).


This unit will incorporate all three strands of the Language Arts curriculum.  Students will first engage in reading some selected children’s narratives and analyzing those stories for plot structure, characterization, and theme.  They also will explore the relationship between the text and the illustration in an effort to determine what elements of illustration make it effective.  Next, students will transition into the writing process by brainstorming ideas for and drafting their own original children’s narratives.  During this time, students will engage in a writer’s workshop and a conference with me to edit and revise their work.  Finally, students will work both in and outside of class to finalize and “publish” their work.  At the end of the unit, students will practice presenting their work before the class prior to sharing it with elementary school students.


Informal assessment is ongoing throughout this unit in the form of conferences, class discussion questions, and observation.  Formal assessment will consist of a quiz on the elements of narrative (specifically, the way in which these elements function in San Souci’s The Talking Eggs) and the student’s formal presentation of his/her work to the class.  I will be collecting the final product to assess via the Children’s Narrative Requirement’s grading scale, with which students will be provided during the first day of the unit.


The major multi-disciplinary feature of this unit is the incorporation of artwork into students’ original text.    After analyzing the effect of illustration in various children’s narratives during the first week of the unit, students will need to make decisions about the theme and extent of their own illustrations.  Issues such as the use of color, space, and textually-relevant graphics will be discussed.


Students will be using technology to bring their written work to the next level and give it a professional appearance.  They will be typing the final draft of their stories in Microsoft Word, and those students who have time may also experiment with generating illustrations in Word as well.  The final product of the children’s narrative will resemble a real children’s picture book as closely as possible in form and content.  Digital pictures will be inserted into the About the Author page to give the author an increased sense of ownership for his/her work.

Unit Objectives

1.) Students will read examples of children’s narratives and discuss the author’s development of plot, character, setting, and theme.

2.) Students will work in groups to evaluate the connection between the text and illustrations of the stories.

3.) Students will brainstorm, draft, edit, proofread and publish their own children’s narratives.

4.) Students will create original and appropriate artwork to accompany their narratives.

5.) Students will share their children’s narratives with the class in a formal author’s presentation.

6.) Students will share their children’s narratives with students from a local elementary school.  

SOL’s Addressed
7.1
The student will give and seek information in conversations, in group discussions, and in oral presentations.

a) Use oral vocabulary and style appropriate for listeners.

b) Communicate ideas and information orally in an organized and succinct manner.

c) Ask probing questions to seek elaboration and clarification of ideas.

d) Make supportive statements to communicate agreement with or acceptance of others’ ideas.

e) Use grammatically correct language and vocabulary appropriate to audience, topic, and purpose.

7.2
The student will identify the relationship between a speaker’s verbal and nonverbal messages.

a) Use verbal communication skills, such as word choice, pitch, feeling, tone, and voice.

b) Use nonverbal communication skills, such as eye contact, posture, and gestures.

c) Compare/contrast a speaker’s verbal and nonverbal messages.

7.5
The student will read and demonstrate comprehension of a variety of fiction, narrative nonfiction, and poetry.

a) Describe setting, character development, plot structure, theme, and conflict.

b) Describe the impact of word choice, imagery, and poetic devices.

f) Summarize text.

7.8 
The student will develop narrative, expository, and persuasive writing.

a) Apply knowledge of prewriting strategies.

c) Choose vocabulary and information that will create voice and tone.

d) Use clauses and phrases to vary sentences.

e) Revise writing for clarity and effect.

f) Use a word processor to plan, draft, revise, edit, and publish selected writings.

7.9
The student will edit writing for correct grammar, capitalization, punctuation, spelling, sentence structure, and paragraphing.

a) Use a variety of graphic organizers, including sentence diagrams, to analyze and improve sentence formation and paragraph structure.

b) Demonstrate understanding of sentence formation by identifying the eight parts of speech and their functions in sentences.

c) Choose pronouns to agree with antecedents.

d) Use subject-verb agreement with intervening phrases and clauses.

e) Edit for verb tense consistency.

Technology Resources

http://www.teachers.net/lessons/posts/1153.html
This is an introductory lesson to writing narrative that was written for a middle school language arts classroom.  I think that there are a few useful parts of it that I could adapt to my unit, especially the section about critiquing.

http://www.kodak.com/global/en/consumer/education/lessonPlans/lessonPlan040.shtml
An excellent lesson plan that uses visuals (photographs, paintings, etc) to inspire students’ writing.  I have tried out similar techniques to the ones suggested in this lesson plan and they really work.  I will keep in mind some of the specific suggestions that this teacher makes when crafting my early lessons.

http://www.webenglishteacher.com/narrative.html
A wonderful website which includes a wealth of resources on narrative writing at every level.  Offers prompts and teaching suggestions, and uses my favorite idea of integrating visual prompts.

http://www.learnnc.org/lessons/JanCaldwell8312002867
This is a site that features the idea of weaving picture books into narrative writing.  It offers many suggestions about books that can be used to this end, but I think I could adapt the general idea of this site to picture books of my own choosing.  

http://www.geocities.com/oberry1790/narrativebibliography.htm
This is an excellent bibliography of picture books that can be used to teach good children’s narrative writing.  

http://www.geocities.com/oberry1790/writingart.html
This site compares the developmental stages in art to those in writing.  Because art and English are the two content areas I have woven into my unit, I find this site interesting and helpful in the way that it breaks down each discipline.

Student Resources

Baylor, Byrd.  Desert Voices.  New York:  Aladdin Paperbacks, 1981.

Baylor, Byrd.  Hawk, I am your Brother.  New York: Atheneum Books, 1976.

Baylor, Byrd.  The Way to Start a Day.  New York:  Aladdin Paperbacks, 1978.

Baylor, Byrd.  When Clay Sings.  New York:  Aladdin Paperbacks, 1972.
Jacobs, Francine.  Lonesome George the Giant Tortoise.  New York:  Walker & Company, 2003.
Patkau, Karen and Smith, Linda.  Sir Cassie to the Rescue.  Victoria:  Orca Book Publishers, 2003. 
San Souci, Robert D.  The Talking Eggs.  New York:  Dial Books, 1989.
Microsoft Word for text finalization

Plot diagram graphic organizer

Characterization graphic organizer

Setting graphic organizer

Children’s Narrative Expectations Sheet

Writer’s Workshop Editing sheets 

Art and illustration supplies

SOL writing rubric

Teacher Resources

Children’s picture books (Titles listed above)

Graphic Organizers:  Setting, Character, Plot

Microsoft Word

Digital Camera for promotional pictures

SOL writing rubric & Rubric for Children’s Narrative Presentation

                                            Content Outline

                                                      Day 1

                                              [SOL’s 7.1, 7.5]

                        Introduce Children’s Narrative Assignment  

                        Class Reading:  The Talking Eggs by San Souci

                        Class Activity:  Diagram plot in Eggs
                        ASSIGNMENT:  Diagram a plot for your own story.

                                                       Day 2

                                                [SOL’s 7.1, 7.5, 7.8]

                        Class Discussion:  Setting, Character, Theme and Illustrations in Eggs
Group activity:  Analyze the relationship between illustration and text in the book that your group receives—Share out.

                        ASSIGNMENT: Complete character and setting graphic org.

                                                       Day 3

                                                [SOL’s 7.1, 7.8]

                         Quiz:  Elements of Narrative in The Talking Eggs

                         Review requirements sheet for Children’s Narrative

                         Begin rough draft of narrative                                   

                         ASSIGNMENT:  Work on the rough draft.

                                                       Day 4

                                                    [SOL 7.8]

                        Rough draft of narrative

                       (Individual Conferences with teacher(s) about story)

                        Begin illustrations if there is time.

                        ASSIGNMENT:  Finish the rough draft.

                                                      Day 5

                                           [SOL 7.1, 7.5, 7.8, 7.9]

                          Writer’s Workshop:  Edit your peer’s work

                          Create about the author page

                          ASSIGNMENT:  Finish the illustrations.

                                                           Day 6           

                                                   [SOL 7.8, 7.9]

                            Computer Lab Day:  Type final draft
                            ASSIGNMENT:  Finish Illustrations, Design Cover

                                                          Day 7

                                                   [SOL 7.5, 7.8]

                           Computer Lab Day:  Finish final draft and print
                           Print dedication page, About the Author

                           ASSIGNMENT:  Write 1 paragraph book promotional summary

                                                         Day 8

                                                    [SOL 7.5, 7.8]

                           Assemble children’s narratives

                           Discuss book promotionals and presentation expectations

                           ASSIGNMENT:  Prepare the book presentation.

                                                          Day 9

                                               [SOL 7.1, 7.2, 7.5]

                          Student book presentations and peer evaluation

                                                         Day 10

                                               [SOL 7.1, 7.2, 7.5]

                         Student book presentations and peer evaluation

Name:_________________________


Period:______
Children’s Narrative

~Expectations ~

____  Front Cover:  Creative title, author, and illustration

____  Back Cover:  Promotional summary of book—1 paragraph

____  Dedication Page:  A simple, tasteful page.  Make it short and sweet.

____  About the Author:  One paragraph describing you as the author

____  The Story:  5-7 pages with accompanying illustrations

	Score Weight

Front Cover x 2

Back Cover x 4

Dedication Page x 1

About the Author x 3

The Story x 10


1
Unacceptable

2
Poor

3
Fair

4
Good

5
Excellent

CHILDREN’S NARRATIVE

Peer Editing---Guiding Questions

Content:

Is the content of this story appropriate for elementary school children?

Do the illustrations match what is taking place in the text?
Does the story have an interesting and appropriate title?
Structure:

Does the story have a clear exposition, climax, and resolution?

Does the story have a theme, or does it teach a lesson? 
Does the story have a vivid setting?
Are the characters developed?  Are they interesting?

Mechanics:

Does the author use correct punctuation?

Are there any spelling errors or words that you are unsure about?

Does the author use correct grammar?

Is the verb-tense consistent?

Overall Impression:

Do you have any suggestions for the author?

Would you recommend this book to a younger sibling?
Book Jacket Design Project Steps

Here is the assignment sheet for the Across Five Aprils book jacket design project.  The purpose of this project was to get students reflecting upon the novel that they read, summarizing, synthesizing, and evaluating it.
Book Jacket Design Project

STEP 1:  Design your cover art:  

· make it visually appealing

· do not make it too complicated/busy

· make sure that it accurately represents the book

· Do not forget to include the title and author!

STEP 2:   Write a back-jacket summary:

· minimum 6 sentences

· be sure to mention the protagonist and the main conflict(s)

· the summary should make people WANT to read the book

· do not give away the ending

STEP 3:   About-the-Author page (back inside cover):

· 3-sentence minimum

· Mention author’s full name, a detail about his/her past, and list other works by this author.

( You will also want to list publication information at the bottom of this page:  publisher, copyright date, city of publication.

STEP 4:  Commentary Page (front, inside cover):

· Get at least three comments from your classmates about the book

· These should be positive, and make someone want to read the book

Put their words in quotes and list them attractively
Poetry Manual Project

This is a project that I created as a culminating activity for an 8-day poetry unit.  My goal was to get students thinking about poetry by having to teach it to others (via the production of a poetry manual).  For this project, students had to read a variety of poetry, and then create their own original poems.  They also had to demonstrate their understanding of poetic forms and devices by explaining each form and device that they used.

POETRY MANUAL PROJECT
~

~

~

Your task:  To design a manual explaining different types of poetry using the examples that you have written in class and for homework.  You must assume that your reader does not know anything about poetry!

Requirements:  

· A cover page with a creative title and illustrations

· An author page with your name written as an acrostic poem 

· An introduction page that explains: rhyme, rhyme scheme, rhythm, meter, figurative language, metaphor and simile.
· A couplet & quatrain page  (2 examples and definition)

· A limerick page  (2 examples and definition)

· A Haiku page   (2 examples and definition)

· A cinquain page  (2 examples and definition)

· A diamond page  (1 example and definition)

· A ballad or narrative poem page  (1 example and definition)

· A page with your favorite poem (written or typed) and illustrated and an explanation of why you like it.

Neat and attractive design, illustrations, borders/layout are expected.

Please use your poetry packets for help!

Your finalized Poetry Manual is due Tuesday, May 1st.

This project is worth a test grade.
1

