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The Columbus Public Schools’ Department of Adult & Community Education (North 
Education Center) and its CTC partner the Private Industry Council provided a wide 
variety of technology-based educational and access programs throughout its budget 
period (7/1/04-6/30/06).  A 12-month no-cost extension was granted at the end of the first 
year.  A thorough interim report was submitted on 12/30/05.   
 
Over 1800 units of service were provided over the budget period via seven separate 
programs:  Adult Basic & Literacy Education, Science Saturdays, GED Preparation 
Services, Open Access Computer Labs, Technology-Assisted Job Search Programs, Free 
Computer Workshops, and Virtual High School Programming.  Since the last interim 
report, only GED Preparation and Computer Workshop services were provided.  
 
Hundreds of diverse individuals, ranging in age from 13 to over 60, participated in one or 
more of the above-mentioned programs.  A variety of learning modalities, program 
structures, and marketing strategies were utilized.  Several of the programs were unique 
to the region and gained notoriety, including the Science Saturdays program and 
Columbus Virtual High School.  The former was highlighted as a CTC “best practice” in 
an article that was distributed to CTCs nationally.  The latter became a standard program 
operated by the Columbus Public Schools district, and it now offers students an 
alternative to traditional education that has not before been available. 
 
The goals of the CTC programs were to improve community access to technology and 
increase student academic achievement on proficiency testing.  Initial setbacks, including 
lower than expected funding levels and the threat of a teacher strike, prevented the 
partners from developing a summer proficiency institute to prepare students for the Ohio 
Graduation Test.  This was to be the primary service related to the goal of increasing 
student academic achievement on proficiency testing.  The partners did, however, serve a 
significant number of students in the ABLE and GED preparation programs and Virtual 
High School.  Data suggests that academic skills enhancements (as evidenced by TABE 
score improvement and/or credit recovery) were gained by many program participants.  
Several participants went on to obtain their GED and/or pass practice tests that denote 
readiness for the GED test.   
 
With regard to improving technology access in the community, the partners were quite 
successful.  Free computer workshops and open access computer labs drew hundreds of 
participants.  These participants, many of whom were low-income job seekers, speakers 
of other languages, and seniors, gained access to the Internet and e-mail and were given 
the opportunity to acquire basic computer and software skills.    
 



The CTC programs contributed positively to the partners’ ability to understand the 
community’s technology needs, develop effective ways of both attracting and retaining 
students, and provide alternative methods of service delivery.  Our experiences enabled 
us to develop standard curricula which appear to meet the needs of most technology-
challenged students.  As a result of providing these services, we learned that “alternative” 
program delivery methods (i.e. weekend programs, free programs, online learning, and 
open access situations) appear to be useful to the community based on the number of 
inquiries into these programs; however, such programs created challenges with regard to 
staffing, data collection, and planning. 
 
Staffing was a challenge given the current structure of the Department, which is small 
and relies heavily on the services of part-time instructional staff.  This structure does not 
allow for a great deal of flexibility, for example, in the case of an instructor’s illness.  
Furthermore, instructors involved in teaching technology skills to special populations 
require a combination of skills that can be hard to find.  For example, many program 
participants, particularly in the free computer workshops, were non English speakers.  
Instructors in these workshops would have benefited from professional development in 
the area of teaching speakers of other languages.  Future problem solving around the 
general issue of teaching technology skills to immigrants will need to be undertaken.   
 
Data collection was problematic, too, for several reasons.  Not only was it difficult to 
standardize data collection procedures for seven very different programs, but it was also a 
challenge to integrate CTC data collection needs into the existing Department database 
structure.  Also, many participants—particularly those in the free workshops that served 
primarily immigrant, low-income, and older participants—were hesitant to provide the 
requested data.  In the Open Access labs, staff was not always present to facilitate or 
enforce data collection, which created obvious obstacles to data collection efforts.  Again, 
future problem solving around the issue of developing flexible and adaptable data 
collection, data management, and data analysis practices will need to be undertaken. 
 
Planning challenges stemmed from collaboration issues, participant issues, and work 
volume.  Collaborating to provide programs across three very different organizations and 
organizational cultures (Columbus Public Schools, Department of Adult & Community 
Education, and the Private Industry Council, not to mention ancillary partners such as in 
the Science Saturdays program) was difficult.  Each entity came to the table with its own 
logistical (location, resources), structural (authority structure, communications), staffing 
(competency, stability) and customer-related (target market, marketing) needs, concerns, 
and priorities.  These were hard to coordinate and reconcile.  Breakdowns in 
communication, changes in priorities, and staff turnover proved to be the most difficult 
challenges to overcome. 
     
Several participant-related challenges were experienced during the provision of these 
services.  The first related to participant attendance, particularly in the free computer 
workshops.  Significant promotional activities were undertaken for these workshops, and 
many hundreds of community inquiries were received.  So, initially, it was believed that 
community participation would be very high.  Enrollment procedures were developed and 



resource utilization decisions were made based on these initial indications.  However, 
only a small fraction of registered “students” actually attended a workshop.  This made it 
difficult to manage all of the program components that hinge on participant numbers, 
such as classroom needs, instructor needs, materials needs, etc.  It also affected staff 
morale and motivation.  It became clear very quickly that program cost is not the only 
issue contributing to limited technology access in the community.   
 
Another participant-related challenge that was experienced primarily in the free computer 
workshops centered on the fact that we did not pre-screen registrants’ computer skills or 
other academic skills.  So, attendees were noted to possess greatly divergent ranges of 
these skills.  This made curriculum development and instruction a concern, since one 
could never be sure of the learning needs of the incoming students.   
 
The planning challenges noted above resulted in effective team problem-solving.  With 
regard to attendance concerns in the free workshops, for example, one approach that 
developed late in the contract period was to co-facilitate the enrollment process with 
targeted community entities, such as AARP, the North High School alumni club, and Job 
Readiness programs, each of which serve primarily older adults or low income 
individuals.  This approach led immediately to higher attendance rates and greater 
predictability, which improved planning efficiency and morale.  It also led to the creation 
of new collaborative relationships that have great future potential.   
 
In summary, the Community Technology Centers programs provided by the Columbus 
Public Schools and its partners were successful and, yet, led to the identification of 
significant problem-solving needs within the Department, District, and community.  
Citizens were provided with opportunities to engage in technology-oriented learning that 
were varied and accessible.  Large numbers of individuals were served, and qualitative 
and quantitative outcomes were noted to be overwhelmingly positive.  Systemically, 
improvements in community collaboration methods, the collection and use of participant 
data, and professional development have been effectuated. 
 
  
   
 
 
 


